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amaclamaktadir. Ogretmen adaylarinin 6lgme-degerlendirme bilgi ve becerilerinin hem &gretim
siirecinin niteligini hem de 6grenci basarisin1 dogrudan etkiledigi dikkate alindiginda, sinav tasarim
siirecini biitiinciil olarak degerlendirebilecek bir 6lgme aracina ihtiya¢ duyulmaktadir. Rubrik
gelistirme siireci, alan yazin incelemesi, dlgiitlerin belirlenmesi, taslak formun olusturulmas: ve
uzman goriisleri dogrultusunda kapsam gecerliginin saglanmasi asamalarini icermektedir. Lawshe
analizi sonucunda tiim maddelerin kapsam gecerlik 6l¢iitiinii karsiladig1 belirlenmistir. Rubrige
iliskin puanlayicilar arasi ili@ki Spearman korelasyon katsaylsl ile incelenmis ve katsayilarin ,708 ile

.....

,772 olarak hesaplanmis ve rubrlgm yeterli diizeyde i¢ tutarlilik gosterdigi belirlenmistir. Ayrica
Cohen’s Kappa katsayilarinin tiim maddelerde iyi diizeyde uyuma isaret ettigi goriilmiistiir. Elde
edilen bulgular, gelistirilen rubrigin Tiirk¢e Ogretmeni adaylarmin smav hazirlama ve
degerlendirme becerilerini degerlendirmede kullanlabilir bir 6l¢me aract oldugunu
gostermektedir.

Anahtar Kelimeler: Sinav hazirlama, rubrik gelistirme, Tiirk¢e 6gretmeni adaylari, analitik rubrik,
gecerlik, glivenirlik.
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Giris
Tiirkge 0gretmeni adaylarmin sinav hazirlama siirecinde sahip olmalar1 gereken beceriler, nitelikli
egitim ortamlarinin olusturulmas: agisindan énemli bir yere sahiptir. S6z konusu becerilerin kuramsal
bilginin Otesine gecerek oOlciilebilir ve gelistirilebilir uygulamalarla desteklenmesi 6nem tasir. Bu
cercevede Ogretmen adaylarmin 6lgme-degerlendirme yeterliklerini ortaya koyabilecek, diizenli ve
giivenilir bir degerlendirme aracina ihtiya¢ duyulmaktadir. Rubrikler ise bireylerin performanslarin
belirli ol¢titler dogrultusunda degerlendirme imkani sunarak bu ihtiyaca yanit verebilecek etkili araglar

arasinda yer almaktadir.

Bir 0gretmenin etkili bir 6gretim siireci yiiriitebilmesi, 6grencilerin diisiinmesini, anlamasini ve
ogrendiklerini transfer etmesini destekleyen nitelikli sorular olusturabilmesiyle dogrudan baglantilidir
(Yiiceer, 2024). Bu baglamda Ogretmenin degerlendirme siireglerini amacma uygun bicimde
yuriitebilmesi, bu siirecleri 6grenme alaminin hedefleriyle uyumlu olacak sekilde planlamasini,
yapilandirmasini ve uygulamasini gerektirir. Smif icinde kullamilan sorular yalmizca 6grencilerin
mevcut bilgi diizeylerini ortaya koymakla kalmaz ayn1 zamanda onlarin anlami insa etmelerine ve
O0grenme siirecini derinlestirmelerine katki saglar. Bu islevsel yoniiyle sorular, 6grencilerin ogretileni
ne ol¢iide hatirladigini, kavradigini ve uygulayabildigini belirlemeye hizmet eden iki temel islevi yerine
getirir (Kintsch, 2005). Bununla birlikte etkili sorular 6grencilerin {ist diizey diisiinme becerilerini
harekete gegirerek elestirel ve yaratic1 diisiinmelerine de zemin hazirlar. Ayrica 6gretmenin sinf igi
etkilesimi yonlendirmesine, 6grenci ihtiyaglarini belirlemesine ve 6gretim siirecini dinamik bicimde
uyarlamasina olanak tamir. Bu noktada 6gretmenlerin 6lgme ve degerlendirme okuryazarligma sahip
olmalari, hem sorularin niteligini artirmalar1 hem de 6l¢gme-degerlendirme siireclerini daha bilingli ve

etkili bigimde yiiriitebilmeleri agisindan kritik bir gereklilik haline gelmektedir.

Olgme ve degerlendirme okuryazarligi, 6gretmenlerin mesleki yeterliklerinin temel bilesenlerinden
biri olarak kabul edilmesine ragmen bu alanin 6gretmen yetistirme programlarinda ¢ogu zaman geri
planda kaldig1 goriilmektedir (Khan, 2023, s. 345). Oysa 6l¢me ve degerlendirme stratejilerini tartisma,
uygulama ve tasarlama konusundaki bilgi ve becerileri kapsayan bu okuryazarlik, etkili bir 6gretim
siirecinin vazgecilmez unsurudur (Mertler, 2004). Nitekim Stiggins (1995), 6lgme-degerlendirme
okuryazari olan 6gretmenlerin neyi degerlendirecekleri, 6grencilerin bilgi ve yeteneklerini en iyi hangi
yontemlerle belirleyebilecekleri, 6l¢me siireglerini olumsuz etkileyen etmenlerin neler oldugu ve bu
etmenlerin nasil 6nlenebilecegi gibi kritik konularda yeterli donanima sahip olmalar1 gerektigini
vurgulamaktadir. Bu yeterliklerin eksikligi, 6gretmenlerin kendilerinden beklenen degerlendirme
performansini sergilemelerini giiglestirmekte ve smif i¢i uygulamalarin etkililigini azaltmaktadir
(Kolcuoglu ve Boylu, 2024). Olgme-degerlendirme yeterligine sahip bir 6gretmen ise 6grencilerin ne
ogrendiklerini belirlemek i¢in uygun Ol¢gme-degerlendirme etkinlikleri planlayabilir, siireci etkili
bicimde yiiriitebilir ve elde edilen sonuglara gore 6grencilere gelisimlerini destekleyen nitelikli dontitler
sunabilir. Bu baglamda 6gretmenin 6lgme ve degerlendirme alanindaki bilgi ve becerilerini pedagojik
bilgisi, igerik bilgisi ve smifin 6grenme ortamu ile biitiinlestirebilmesi hem 6gretici hem de 6l¢meci
roliinii (Karaman, 2022) bagariyla yerine getirmesinin temel kosulu olarak 6ne ¢ikmaktadir. Belirtilen
biitiinlesik yeterlikler, 6gretmenin hem 6gretici hem de 6lgmeci roliinii etkili bicimde yerine getirmesini
saglarken sinav hazirlamada dikkat edilmesi gereken hususlarin neden titizlikle ele alinmasi gerektigini

de agikga gostermektedir.

Tiirkge Ogretmeni yetistirme siirecinde Ol¢me ve degerlendirme bilgi ve becerileri, program

yapisinin biitiiniinde 6nemli bir yer tutsa da ders igeriklerine bakildiginda bu alanin ¢ogu zaman parcali
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ve kuramsal bir gercevede ele alindigi goriilmektedir. Programda yer alan “Egitimde Ol¢me ve
Degerlendirme” dersi, 6l¢me-degerlendirmeyle ilgili temel kavramlari, 6l¢me araglarmin psikometrik
ozelliklerini, basari testi gelistirme siireclerini, madde analizi, sonuglarin yorumlanmasi ve not verme
gibi teknik boyutlar1 kapsamaktadir (YOK, 2018). Buna karsin alan egitimi segmeli derslerinden “Tiirkge
Ogretiminde Sinav Hazirlama ve Degerlendirme” dersi; farkli yas gruplari ve dil diizeyleri igin sinav
tiirlerini, dil becerilerini 6l¢meye yonelik ilkeleri, okuma-yazma-dinleme-konusma ile kelime bilgisi ve
dil bilgisine iliskin soru tiirlerini, sinav hazirlama tekniklerini ve degerlendirme Olgiitlerini ele
almaktadir (YOK, 2018). Ote yandan her iki dersin igerigi birlikte degerlendirildiginde 6gretmen
adaylarina tiim bu bilgileri biitiinciil bir sinav tasarim siirecinde bir araya getirecek, kapsam gecerligini
ve madde niteligini uygulamali bicimde deneyimletecek sistematik bir yap:1 sunulmadig:
goriilmektedir. Bu eksiklik adaylarin hem psikometrik ilkeleri hem de dil becerilerine 6zgii soru yazma
bilgilerini tutarli bir sinav hazirlama siirecinde biitiinlestirmelerini zorlastirmakta, sinav tasarlama
konusunda belirsizlikler ve uygulama yetersizlikleri ortaya ¢ikarmaktadir. Dolayisiyla bu durum,
Ogretmen adaylarinin simav hazirlama performansini nesnel bicimde degerlendirecek ve gelisim

alanlarini goriiniir kilacak nitelikli bir rubrigin gelistirilmesini gerekli hale getirmektedir.

2024 Ortaokul Tiirkge Dersi Ogretim Programi, dlcme ve degerlendirmenin gretim siirecinin
ayrilmaz bir bileseni oldugunu giiglii bigimde vurgulamaktadir. Programda smif i¢i degerlendirmenin
temel amacmin Ogrenme siirecini desteklemek oldugu belirtilmektedir. Bu dogrultuda o6lgme
araglarmin acik, anlasilir, 6grencinin diizeyine uygun ve farkli degerlendirme gorev tiirlerini igerecek
bicimde tasarlanmasi gerektigi ifade edilmektedir. Ayrica program, Ogrencinin smif iginde
deneyimlemedigi gorev bigimlerinin sonu¢ degerlendirmede kullanilmasinin basarisizliga yol
acabilecegini, bu nedenle degerlendirme siireclerinin siireklilik ve tamidiklik ilkesine dayanmasi
gerektigini vurgulamaktadir. Okuma, dinleme, konusma ve yazma becerilerine yonelik O6l¢me
tiirlerinin ayrintili bicimde tanimlandig1 programda, {iretim gorevlerinden sonra kontrol listeleri ve
dereceli puanlama anahtarlariyla degerlendirme yapilmasi ve 6grenciye siirece odaklanan nitelikli geri
bildirim verilmesi gerektigi belirtilmektedir (MEB, 2024). Bu cerceve, 0gretmenin simnav hazirlama
siirecinde yalnizca madde yazmakla degil 6grenme ciktilariyla tutarli, beceri temelli, siire¢ odakli ve
agik Olciitlere dayali bir degerlendirme sistemi kurmakla yiikiimli oldugunu gostermektedir. Ancak
program bu ilkeleri somut bir smnav hazirlama siirecinde nasil biitiinlestirecegine iliskin uygulamali
standartlar veya ornek smav taslaklari sunmadigindan, 6zellikle 6gretmen yetistirme siirecinde sinav
hazirlama yeterliklerinin sistematik ve yapilandirilmis bir bigimde gelistirilmesi ve izlenmesi
giiclesmektedir. Bu durum, 6gretmen adaylarinin 6lgme-degerlendirme ilkelerini biitiinciil bir sinav
tasarimma dontistiiriirken rehberlik edecek araglara duydugu ihtiyact daha da belirgin hale

getirmektedir.

Her ne kadar 6gretmen adaylarinin sinav hazirlamaya ve 6l¢gme-degerlendirmeye iliskin goriislerini
ele alan ¢calismalar (Cigek, 2024; Sallabas & Kiler, 2024; Yiiceer, 2024), 6l¢me-degerlendirme yeterliklerini
inceleyen arastirmalar (Dogan Kahtali & Celik, 2019; Karatay & Dilekgi, 2019; Tiirkben, 2022) ve smav
iceriklerini analiz eden calismalar (Omeroglu, 2024; Unlii, Oztiirk & Taha, 2014) bulunsa da alan
yazinda Tiirk¢e Ogretmeni adaylarin sinav hazirlama ve degerlendirme becerilerini dogrudan
Ol¢meye yonelik bir 6l¢gme aracinin olmadig: goriilmektedir. S6z konusu eksiklik, 6gretmen adaylarinin
smav tasarlama siireclerindeki yeterliklerinin nesnel, sistematik ve karsilastirilabilir bicimde ortaya
konmasmi giiglestirmektedir. Bu nedenle arastirmanin amaci Tiirkge Ogretmeni adaylarmin smav
hazirlama ve degerlendirme becerilerini gegerli ve giivenilir bicimde 06lgebilecek analitik bir rubrik

gelistirmektir.
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Yontem
Calisma Grubu

Rubrik gelistirme siirecinde ii¢ ayr1 katilima grubuyla calisilmistir. Kapsam gecerligini saglamak
amactyla Tiirkiye'nin gesitli illerinde gorev yapan Prof. Dr., Dog. Dr., Dr. Ogr Uyesi unvanina sahip
akademisyenlerden olusan uzman bir grup siirece dahil edilmistir. Calismada yer alan katilimcilarin

Ozellikleri Tablo 1’de sunulmaktadir.

Tablo 1. Uzman Grubunun Ozellikleri

Dr. Ogr. Uyesi Dog. Dr. Prof. Dr.
Cinsiyet Kadin 2 1 -
Erkek 1 2 1
Toplam 3 3 1

Tablo 1’de goriildiigii gibi arastirmaya Dr. Ogr. Uyesi (f=3), Dog. Dr. (f=3) ve Prof. Dr. (f=1)
katilmigtir. Arastirmanin yapir gegerliligi ve giivenirlik calismalar1 i¢in Bati Karadeniz'deki bir
tiniversitenin Tiirkce egitimi anabilim dalinda 4. sinifta okuyan 50 6gretmen aday1yla ¢alisilmistir. Bu
kisiler kolay ulasilabilir (elverisli) 6rnekleme yontemiyle secilmistir. Ayrica ¢alismanin giivenirlik
boyutunda puanlayicilar arasi uyum igin arastirmact ile 1 uzman tarafindan es zamanli puanlama

yapilmustir.
Veri Toplama Araclar

Calismada veri toplama siireci, taslak rubrigin kapsam gecerliginin belirlenmesi amaciyla uzman
goriislerine sunulmasiyla baslamistir. Uzmanlardan elde edilen doniitler dogrultusunda rubrikte
gerekli diizenlemeler yapilmis ve ara¢ degerlendirme icin hazir hale getirilmistir. Bu asamanin
ardindan calisma grubunda yer alan O6gretmen adaylarinin hazirladigl smavlar, taslak rubrik
kullanilarak iki bagimsiz puanlayici tarafindan puanlanmistir. Elde edilen veriler iizerinden
gerceklestirilen gecerlik ve giivenirlik analizleri sonucunda rubrikte son diizenlemeler yapilmis ve

boylece kullarnulabilir bir nihai degerlendirme araci olusturulmustur.
Verilerin Toplanmasi ve Analizi

Tiirkge Ogretmeni adaylarinin smav hazirlama ve degerlendirme becerilerini 6l¢mek amaciyla
gelistirilen rubrigin olusturulma siirecinde Andrade’nin (1997) Onerdigi temel asamalar dikkate
alinmistir. Bu dogrultuda 6nce konuya iliskin alan yazin kapsamli bicimde incelenmis, ardindan
degerlendirilecek Olgiitler ile performans diizeyleri belirlenmistir. Belirlenen unsurlar gercevesinde
taslak rubrik hazirlanmis ve uygulamaya alinmistir. Uygulama siirecinde elde edilen doniitler 1s1gmda
rubrikte gerekli diizenlemeler yapilmis, sonrasinda gegerlik ve giivenirlik analizleri yiirtitilmiistiir.
Tim bu asamalarin tamamlanmasiyla birlikte rubrik nihai bi¢imine kavusturularak kullanilabilir bir
degerlendirme araci haline getirilmistir. Andrade’nin 6nerileri dogrultusunda arastirmanin stireci Sekil

1’de gosterilmistir:
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Sekil 1. Rubrik gelistirme siireci.

Sekil 1’den de izlenebilecegi gibi, gerceklestirilen alan yazm incelemesi sonrasinda Tiirkge
Ogretmeni adaylarinin smav hazirlama becerilerini degerlendirmeye yonelik kapsamli bir
madde havuzu olusturulmustur.

Calisma kapsaminda gelistirilen rubrik iki temel boyut tizerine kurulmustur: “Sinav tasarimi
becerisi” ve “degerlendirme ve nesnellik becerisi”. “Simav tasarimi becerisi” boyutu; beceri
alanlarinin 6grenme c¢iktilarina uygunlugu, soru cesitliligi, sorularin bilissel diizeylere dengeli
dagilimi, dil ve anlatim kurallarina uygunluk ile yonergeler alt dlciitlerinden olusmaktadir.
“Degerlendirme ve nesnellik becerisi” boyutu ise degerlendirme Olgiitleri ve nesnellik alt
dlciitlerini kapsamaktadir. Rubrikte her bir &lgiit, “Iyi (4)”, “Orta (3)”, “Gelistirilmeli (2)” ve
“Yetersiz (1)” olmak {izere dort diizeyde puanlanmaktadir. Bu yap1 dogrultusunda bir sinav
iiriintinden elde edilebilecek toplam puan aralig1 7 ile 28 arasinda degismektedir. Rubrikten
elde edilen puanlarin yorumlanmasinda yalnizca toplam puanlar degil, dlciitlere ait ortalama
puanlar da dikkate alinmistir. Her bir olgiitiin 1 ile 4 arasinda puanlanmas: nedeniyle
degerlendirme siirecinde ortalama puanlar iizerinden yorum yapilmgtir. Ortalama puan
araliklarmin belirlenmesinde aralik katsayisi esas alinmis ve performans diizeyleri buna gore
siniflandirilmistir.

Tablo 2’de ortalama puanlara gore belirlenen performans diizeyleri sunulmaktadir. Buna gore
1,00-1,75 aras1 “yetersiz”, 1,76-2,50 aras1 “gelistirilmeli”, 2,51-3,25 aras1 “orta” ve 3,26—4,00
arasi “iyi” diizeyi ifade etmektedir. Ortalama puan araliklarinin belirlenmesinde aralik
katsayis1 dikkate alinmigtir. Aralik katsayisi, en yiiksek ve en diisiik puan arasindaki farkin
performans diizeyi sayisina boliinmesiyle hesaplanmistir [(4-1)/4 = 0,75]

Ortalama puan araliklarina gore performans diizeyleri su sekilde belirlenmistir:

1,00-1,75 aras1 yetersiz;

1,76-2,50 arasi gelistirilmeli;

2,51-3,25 arasi orta;

3,26—4,00 aras1 iyi.

Bu smiflandirma, rubrikten elde edilen ortalama puanlarin yorumlanmasin kolaylastirmak
amactyla kullanilmistir.
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e Rubrigin kapsam gegerliligini belirlemek amaciyla Lawshe yontemi kullanilmis ve uzmanlara
“madde hedeflenen yapiy1 Olciiyor”, “madde kismen iligkili ancak gereksiz” ve “madde ilgili
yapiy1 6lgmiiyor” seceneklerini iceren bir belirtke tablosu sunulmustur.

e Uzmanlardan elde edilen geri bildirimler dogrultusunda rubrik maddelerinde gerekli
diizenlemeler yapilmis, sonrasinda kapsam gecerlik orami (KGO) ile kapsam gecerlik indeksi
(KGI) hesaplanmistir.

e DPilot uygulama siirecinde, 4. sinifta 6grenim goren ve “Tiirkge Ogretiminde Sinav Hazirlama
ve Degerlendirme” dersini heniiz almamais 50 Tiirkce 6gretmeni adayina sinav hazirlama gorevi
verilmistir.

¢ Busmavlar, puanlayicilar aras: tutarliligi incelemek amaciyla iki bagimsiz degerlendirici (P1 ve
P2) tarafindan puanlanmustir.

e Rubrige iliskin puanlayicilar arasi iliskiyi incelemek amaciyla Spearman korelasyon katsayisi
kullanilmistir.

e Giivenirlik analizlerinde iki puanlayicinin verdigi puanlar arasindaki i¢ tutarlilik Cronbach’s
Alpha katsayist ile belirlenmistir. Ayrica puanlayicilar arasindaki uyumu ortaya koymak igin
Cohen’in Kappa katsayis1 hesaplanmustur.

e Tim analizlerin sonucunda, Tiirk¢e Ogretmeni adaylarinin hazirladiklar1 smavlar:
degerlendirmede kullanilabilecek bir rubrik olusturulmustur.

e Verilerin ¢oziimlenmesi SPSS 24.0 paket programi kullanilarak gerceklestirilmistir.

Bulgular
Rubrigin Gegerlik Boyutuna iliskin Elde Edilen Bulgular

Kapsam gecerligi, bir 6l¢me aracindaki maddelerin hedeflenen niteligi icerik yoniinden ne derece temsil
ettigini ortaya koyan bir gostergedir (Biiyiikoztiirk, 2014). Buna karsilik yap1 gecerligi, gelistirilen aracin
Ol¢meyi amacladig: kavrami ya da 6zelligi ne l¢iide dogru yansittigini inceleyen bir gecerlik tiirtidiir
(Seger, 2015). Tiirkce Ogretmeni adaylarinin sinav hazirlama becerilerini degerlendirmek amaciyla
olusturulan rubrikte, kapsam gecerligini belirlemek i¢in Lawshe yaklasimi kullanilmistir. Yap:
gecerliginin incelenmesinde ise rubrik puanlarinin normal dagilim varsayimini karsilamamasi
nedeniyle puanlayicilar arasi iliski Spearman sira farklari korelasyon katsayisi ile analiz edilmistir.
Ayrica kapsam gegerligi siirecinin saglikli yiiriitiilebilmesi igin alanda uzman kisilerden goriis alinmus,
uzmanlardan her madde icin “madde hedeflenen yapiyr 6l¢iiyor”, “madde kismen iliskili ancak
gereksiz” ya da “madde ilgili yapiy1 6lgmiiyor” biciminde degerlendirme yapmalar: istenmistir. Bu
uzman degerlendirmeleri, maddelerin igerik agisindan uygunlugunu belirlemede &nemli bir temel

olusturmustur.

Her bir maddenin kapsam gegerlik oranini (KGO) hesaplamak igin éncelikle o maddeyi “gerekli”
olarak degerlendiren uzmanlarin sayis1 dikkate almir. Bu sayi, toplam uzman sayisinin yarisiyla
karsilastirilir ve Lawshe nin 6nerdigi formiil kullanilarak KGO degeri elde edilir. Buna gore uzmanlarin
tam olarak yaris1 bir maddeyi “gerekli” olarak isaretlemisse KGO degeri 0 ¢ikar. “Gerekli” diyenlerin
sayis1 yaridan fazla oldugunda KGO pozitif; yaridan az oldugunda ise KGO negatif olur. Negatif ya da
sifir degere sahip maddeler, kapsam gegcerligi acisindan yetersiz kabul edilir. Tiim maddeler igin
hesaplanan bu oranlarin ortalamas: alinarak kapsam gecerlik indeksi (KGI) elde edilir. KGI, dl¢gme
aracindaki maddelerin hedeflenen beceriyi ne Olgiide temsil ettigini genel diizeyde gosteren bir
degerdir. Lawshe'nin (1975) yaklagimina gore kapsam gecerligi, bir maddenin alana katkisi konusunda

uzman goriislerine dayali olarak degisiklik gosteren ve maddenin gerekliligine iliskin ortak uzlasi
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diizeyini yansitan bir Olgiittiir. KGO'nun hesaplanmasinda temel ilke, bir maddeyi “gerekli” olarak
nitelendiren uzman sayisinin, toplam uzman sayisinin yarisina oranlanmas: ve bu degerden 1

cikarilmasidir.

Tablo 2. Kapsam Gegerlik Orani (KGO) ve Indeksi (KGI)

Maddeler  Gerekli Yararli/Yetersiz Gereksiz Kapsam Gegerlik
Oranlar1 (KGO)

Madde 1 7 0 0 1

Madde 2 7 0 0 1

Madde 3 7 0 0 1

Madde 4 6 1 0 0,71

Madde 5 7 0 0 1

Madde 6 7 0 0 1

Madde 7 6 1 0 0,71

Uzman 7

Sayis1

Kapsam 0,62

Gegerlik

Oliitii

Kapsam 0,917

Gegerlik

indeksi

(KGI)

Tablo incelendiginde rubrigin kapsam gecerligini belirlemek {izere yapilan Lawshe analizinde her
bir maddenin uzmanlar tarafindan nasil degerlendirildigi goriilmektedir. Yedi uzmandan olusan grup,
maddelerin biiyiik ¢ogunlugunu “gerekli” olarak isaretlemistir. Madde 1, 2, 3, 5 ve 6 igin biitiin
uzmanlarin “gerekli” secenegini tercih etmesi sonucunda bu maddelerin kapsam gegerlik orani 1,00
olarak hesaplanmistir. Madde 4 ve Madde 7 icin ise alt1 uzman “gerekli”, bir uzman “yararli/yetersiz”
degerlendirmesinde bulunmus; bu maddelerin KGO degeri 0,71 olarak belirlenmistir. Lawshe
tablosuna gore yedi uzmanla yapilan degerlendirmelerde bir maddenin kapsam gecerli sayilabilmesi
icin en az 0,62 degerine ulasmasi gerekmektedir. Bu esik dikkate alindiginda rubrigin tiim maddelerinin
kapsam gegerlik olciitiinii karsiladig1 anlasilmaktadir. Ayrica maddelere ait KGO degerleri tizerinden
hesaplanan kapsam gecerlik indeksi (KGI) 0,917 olarak bulunmus, bu sonu¢ da rubrigin kapsam

gegcerliginin yiiksek oldugunu gostermektedir.

Rubrige iligkin puanlayicilar arasi iliskiyi incelemek amaciyla Spearman korelasyon katsayisi
hesaplanmistir. Korelasyon katsayisinin 1,00’e yaklasmasi puanlayicilar arasinda yiiksek diizeyde
iliskiyi, 0,00’a yaklasmasi ise iliskinin zayif oldugunu gostermektedir. Bu dogrultuda puanlayicilar
tarafindan verilen puanlar arasindaki iligski diizeyi her bir dlgiit ve toplam puan iizerinden ayr1 ayri
incelenmistir. Giivenirlik incelemesinde ise iki puanlayicinin verdigi puanlarin tutarliligini belirlemek
amactyla Cronbach’s Alpha (a) i¢ tutarlilik katsayisi hesaplanmistir. Bunun yaninda puanlayicilar
arasindaki uyum diizeyini ortaya koymak amaciyla Cohen’in Kappa katsayis1 da kullanilmistir. Elde
edilen bulgular, rubrigin puanlayicilar arasinda tutarli sonuglar {iretebildigini ve giivenirligine iliskin
olumlu kanitlar sundugunu gostermektedir. Tiim istatistiksel islemler SPSS 24.0 yazilimi kullanilarak

gerceklestirilmistir.
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Tablo 3. Puanlayicilar Arasi Spearman Korelasyon Katsayist

Maddeler o (tho) p N Yorum

Madde 1 ,897 <,001 50 Cok yiiksek iliski
Madde 2 ,817 <,001 50 Yuksek iligki
Madde 3 ,900 <,001 50 Cok yiiksek iliski
Madde 4 ,708 <,001 50 Yiiksek iligki
Madde 5 ,814 <,001 50 Yuksek iligki
Madde 6 ,885 <,001 50 Cok yiiksek iliski
Madde 7 ,900 <,001 50 Cok yiiksek iliski
Toplam ,965 <,001 50 Cok yiiksek iligki

Bu calismada puanlayicilarin madde ve toplam puanlarina iliskin dagilim &zelliklerini
degerlendirmek amaciyla normallik testleri uygulanmistir. Orneklem biiyiikliigiiniin 50 olmasi
nedeniyle normalligin belirlenmesinde Shapiro-Wilk testi tercih edilmistir. Bu test, kiiclik ve orta
diizeydeki orneklemlerde Kolmogorov-Smirnov testine gore daha duyarli kabul edildigi igin
literatiirde Onerilen yontemdir. Yapilan analizlerde, iki puanlayicinin madde puanlarinin normal
dagilim gostermedigi belirlenmis (p < ,05) ve bu sonuca dayanarak puanlayicilar arasi iligkiyi
incelemede parametrik olmayan Spearman sira farklar1 korelasyon katsayismin kullanilmasi uygun
goriilmustiir. Spearman korelasyon katsayilart hem madde diizeyinde hem de toplam puan diizeyinde
anlamli bulunmus (p <,001) ve ,708 ile ,965 arasinda degismistir. Bu sonuglar, rubrigin puanlayicilar

arasinda yiiksek diizeyde iliski sagladigini gostermektedir.
Rubrigin Giivenirlik Boyutuna iliskin Elde Edilen Bulgular

Tiirkge Ogretmeni adaylarmin hazirladigi smavlarin degerlendirilmesinde kullanilan rubrigin
giivenirligini incelemek amaciyla iki bagimsiz puanlayicidan elde edilen veriler tizerinde Cronbach’s
Alpha i¢ tutarlilik katsayisi ile Cohen’in Kappa uyum katsayis: hesaplanmistir. Cronbach’s Alpha
katsayisi, Ol¢me aracinda yer alan maddelerin aymi yapiyr Olglip 6lgmedigini degerlendiren bir
gostergedir ve maddelerin varyanslari ile toplam varyans arasindaki iliskiye dayali olarak hesaplanir.
Bu katsayinin 0,00 ile 1,00 arasinda degistigi, 0,00-0,40 araligindaki degerlerin giivenirligin diisiik
oldugunu, 0,40-0,60 araligindaki degerlerin simrli giivenirlige isaret ettigini, 0,60-0,80 arasindaki
degerlerin 6l¢gme aracinin oldukga giivenilir oldugunu ve 0,80-1,00 araligindaki degerlerin ise yiiksek
diizeyde giivenirligi yansittig1 belirtilmektedir (Kalayci, 2010). Rubrige iliskin Cronbach’s Alpha

sonuglar1 Tablo 4'te detaylandirilmistir.

Tablo 4. Rubrigin I¢ Tutarliligina Iliskin Cronbach’s Alpha Sonuglart
N Cronbach Alpha Katsayis1
50 ,772

Rubrigin i¢ tutarhiligini belirlemek icin gerceklestirilen Cronbach’s Alpha analizi, 6l¢egin tiim
maddelerini kapsayan yapinin Alpha katsayisinin ,772 oldugunu ortaya koymustur. Bu deger, alan
yazinda kabul edilen ,70 sinirmin tizerinde oldugu i¢in rubrigin genel anlamda giivenilir bir i¢ tutarlilik
sergiledigini gostermektedir. Olgegin bir biitiin olarak ele alinmasi, maddelerin aym yapiy1 yeterli
diizeyde yansittigini ve rubrigin degerlendirme siirecinde tutarli bir dlgme islevi sundugunu ortaya
koymaktadir. Elde edilen bulgular, rubrik maddelerinin biitiinciil kullaniminda giivenilir bir yap1

olusturdugunu dogrulamaktadir.
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Cohen’in Kappa katsayisy, rubriklerde iki bagimsiz puanlayicinin verdigi puanlar arasindaki uyumu
degerlendirmede kullanilan giivenilir istatistiksel yontemlerden biridir (Cohen, 1960). Bu katsayi,
puanlayicilarin alt kategorilerde ne dlciide ayni degerlendirmeleri yaptigini ortaya koyarken ayrica
goriinen uyumun ne kadarmin tesadiifi olmaktan kaynaklandigini da hesaba katar. Bu yoniiyle,
yalnizca yiizdelik hesaplara dayanan uyum ol¢iimlerinden daha saglam sonuglar sundugu kabul
edilmektedir. Kappa katsayis1 0,00 ile 1,00 arasinda degismekte olup degerin 1,00’e yaklasmasi
puanlayicilar arasindaki tutarliligin giiclendigini gostermektedir (Kutlu, Dogan ve Karakaya, 2014).
Cohen’s Kappa katsayisinin yorumlanmasinda asagidaki simiflandirma esas alinmistir: 0'in altindaki
degerler sansa bagh uyumdan daha diisiik bir uyuma isaret ederken, 0,01-0,20 aras1 6nemsiz diizeyde
uyumu, 0,21-0,40 aras1 zayif diizeyde uyumu, 0,41-0,60 arasi1 orta diizeyde uyumu, 0,61-0,80 arasi iyi
diizeyde uyumu ve 0,81-1,00 arasi ise ¢ok iyi diizeyde uyumu ifade etmektedir (Kilig, 2015). Bu

calismada elde edilen Cohen’s Kappa degerleri Tablo 5’te ayrintili olarak sunulmustur:

Tablo 5. Rubrik Maddelerine Iliskin Puanlayicilar Aras: Cohen’s Kappa Katsayilar:

Maddeler Kappa P N Uyum Diizeyi
Madde 1 ,657 <,001 50 Iyi
Madde 2 ,641 <,001 50 Iyi
Madde 3 ,735 <,001 50 Iyi
Madde 4 ,730 <,001 50 Tyi
Madde 5 ,639 <,001 50 Iyi
Madde 6 ,730 <,001 50 Iyi
Madde 7 ,735 <,001 50 Iyi

Cohen’s Kappa katsayilarmna iligkin bulgular, iki puanlayic1 arasinda iyi diizeyde bir uyum
bulundugunu gostermektedir. Maddelere ait Kappa degerlerinin ,639 ile ,735 arasinda degismesi,
puanlayicilarin  degerlendirmelerinde benzer Olgiitleri esas aldigimi ortaya koymaktadir. Tim
degerlerin ,60'1n {izerinde olmasi, rubrik maddelerinin farkli puanlayicilar tarafindan tutarli bigimde
yorumlandigini ve puanlama stirecinde énemli bir farklilasma olmadigini gostermektedir. Bu durum,
rubrigin degerlendirme siirecinde puanlayicilar arasi uyumu destekleyen bir yap: sunduguna isaret

etmektedir.

Sonug

Bu arastirma, Tiirk¢e Ogretmeni adaylarinin sinav hazirlama siireglerindeki yeterliklerini nesnel
bicimde inceleyebilmek amaciyla gelistirilen analitik rubrigin niteliklerini ortaya koymay1
amaglamistir. Ogretmen adaylarinin 8lgme ve degerlendirme alanindaki bilgi ve becerileri hem sinif igi
uygulamalarin niteligini hem de 6grenci basarisinin izlenmesini dogrudan etkileyen kritik unsurlardan
biridir. Bu baglamda simav hazirlama siirecindeki kararlarin sistematik bicimde degerlendirilmesini
saglayan kullanilabilir bir 6l¢me aracina duyulan gereksinim ¢alismanin temel ¢ikis noktas: olmustur.
Rubrigin gelistirilmesi sirasinda alan yazinda onerilen bilimsel ilkelere uyulmus, ol¢iitler acik bigimde

tanimlanmus ve icerik yapilandirilmis bir biitiin héline getirilmistir.

Uzman goriiglerine dayali yiiriitiilen kapsam gegerligi analizleri, rubrik maddelerinin alani temsil
etme diizeyinin yiiksek oldugunu gostermektedir. Uzmanlarin biiyitk ¢ogunlugunun maddeleri
“gerekli” olarak degerlendirmesi, olgiitlerin Tiirkge 6gretimi baglamindaki smav hazirlama siirecine

uygun bigimde seg¢ildigini ortaya koymaktadir. Bu bulgu, rubrigin igerik yoniinden tutarli ve 6gretmen
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adaylarmin degerlendirmesi amaciyla kullanilabilir bir g¢erceve sundugunu gostermesi bakimindan

onemlidir.

Puanlayicilar arasi iliskiye dayali bulgular, rubrigin farkli degerlendiriciler tarafindan benzer
bicimde uygulanabildigini gostermistir. Iki puanlayicidan elde edilen puanlar arasindaki yiiksek
diizeyde iligki, degerlendirme 6l¢titlerinin agik ve islevsel oldugunu, sorularin puanlanmasinda benzer
kriterlerin kullanildigini ortaya koymaktadir. Korelasyon katsayilarimin anlamh ve gii¢lii olmasi,
Ogretmen adaylarmin smnav tasarlama becerilerinin rubrik aracilifiyla tutarli bigimde
degerlendirilebildigini gostermektedir. Bu sonug, rubrigin 6l¢me amaciyla kullanilabilir bir yap:

sundugunu desteklemektedir.

Giivenirlik analizlerinden elde edilen bulgular da aracin biitiinciil niteligini ortaya koymaktadur. I¢
tutarlilik katsayisinin kabul edilebilir diizeyin iizerinde olmasi, maddelerin ayn1 yapiy1 dlctiigiine ve
degerlendirme siirecinin i¢sel olarak tutarl isledigine isaret etmektedir. Ayrica puanlayicilar arasindaki
uyumu gosteren katsayilarin yiiksek bulunmasi, rubrigin farkli degerlendiriciler tarafindan benzer

sonuglar iiretebildigini ortaya koymakta ve araci puanlayici bagimsizlig: agisindan giiglii kilmaktadir.

Bu calismada gelistirilen rubrik, Ogretmen adaylarinin sinav hazirlama siirecine iliskin
performanslarini tanimlayici bir bakis agisiyla degerlendirerek hem 6gretim elemanlarina hem de
adaylara 6nemli bir geri bildirim olanag1 sunmaktadir. Ogretim elemanlar1 bu rubrik araciligiyla
adaylarin smav hazirlarken hangi asamalarda zorlandiklarini, hangi Olgiitleri basariyla yerine
getirdiklerini veya hangi alanlarda desteklenmeleri gerektigini belirleyebilecektir. Ogretmen adaylari
agisindan ise rubrik, sinav hazirlama siirecini daha bilingli, planli ve hedefe uygun bigimde yiiriitmeye
katk1 saglayacaktir. Ozellikle beceri temelli lgme anlayisinin 6ne ¢iktig1 giincel programlar dikkate
alindiginda bu rubrigin hem o6gretmen egitimi siirecinde hem de uygulamali arastirmalarda

kullanilabilirligi yiiksektir.

Genel olarak degerlendirildiginde calisma sonucunda gelistirilen analitik rubrik; kapsam gegerligine
iliskin bulgular, puanlayicilar arasi iliski diizeyi ve giivenirlik analizleri birlikte ele alindiginda, Tiirkge
Ogretmeni adaylarinin sinav hazirlama becerilerini degerlendirmede kullanilabilir ve tutarli sonuglar
iiretebilen bir 6l¢me araci niteligi tasimaktadir. Bu aracin 6gretmen yetistirme programlarina ve ileride

yapilacak arastirmalara katki saglayacag: diisiiniilmektedir.
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Introduction

The competencies that pre-service Turkish teachers must acquire during the exam preparation process
are of paramount importance in fostering competent educational environments. It is imperative that
these competencies are reinforced through quantifiable and modifiable methodologies that extend
beyond mere theoretical understanding. Within this framework, there is a need for an organized and
reliable assessment tool that can reveal the measurement and evaluation competencies of pre-service
teachers. Conversely, rubrics are regarded as efficacious instruments that can address this necessity by

offering the capacity to assess individuals' performances in accordance with predefined criteria.

The efficacy with which an educator conducts a teaching process is directly associated with their
capacity to formulate high-quality inquiries that prompt students to engage in critical thinking,
comprehend the material, and apply their knowledge (Yiiceer, 2024). In this context, a teacher's capacity
to execute evaluation processes congruent with their intended purpose necessitates meticulous
planning, systematic structuring, and systematic implementation of said processes to ensure alignment
with the objectives of the designated learning area. The questions employed in the classroom serve a
dual purpose: they reveal the students' current knowledge levels and contribute to their construction of
meaning, thereby deepening the learning process. In this functional aspect, questions serve two
fundamental functions: determining the extent to which students remember, comprehend, and can
apply what has been taught (Kintsch, 2005). Furthermore, effective questions have been demonstrated
to activate students' higher-order thinking skills, thereby laying the groundwork for critical and creative
thinking. These tools empower educators by enabling them to orchestrate classroom interactions,
discern students' needs, and adapt the teaching process in real-time. At this juncture, teachers'
measurement and evaluation literacy becomes a critical necessity for two reasons. First, it can help them
develop more effective and conscious measurement and evaluation processes. Second, it can help them

create better questions.

Although measurement and evaluation literacy is considered one of the core components of teachers'
professional competencies, it has been observed that this field is often overlooked in teacher education
programs (Khan, 2023, p. 345). However, this literacy, which encompasses the knowledge and skills to
discuss, implement, and design measurement and evaluation strategies, is an indispensable element of
an effective teaching process (Mertler, 2004). Indeed, Stiggins (1995) emphasizes that teachers who are
literate in measurement and evaluation should have sufficient equipment in critical areas such as the
evaluation of students' knowledge and abilities, the determination of the most effective methods for this
purpose, the identification of factors that negatively affect measurement processes, and the prevention
of these factors. The absence of these competencies hinders teachers' ability to demonstrate the expected
level of performance in their evaluations, thereby diminishing the efficacy of their pedagogical practices
(Kolcuoglu & Boylu, 2024). A teacher who possesses the necessary competencies in measurement and
evaluation is able to formulate suitable measurement and evaluation activities to ascertain students'
learning outcomes. These activities are then carried out in an effective manner, and feedback of a high
caliber is provided to support student development based on the results obtained. In this context, the
ability of the teacher to integrate their knowledge and skills in the field of measurement and evaluation
with their pedagogical knowledge, content knowledge, and the classroom learning environment is a
fundamental condition for successfully fulfilling both the "instructor" and "evaluator" roles (Karaman,
2022). These integrated competencies unequivocally illustrate the necessity of meticulous attention to

the elements to be considered in the process of exam preparation.
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In the context of Turkish teacher training, while measurement and evaluation knowledge and skills
are accorded a significant place in the overall program structure, an examination of course contents
reveals that this field is often addressed within a fragmented and theoretical framework. The
"Measurement and Evaluation in Education" course, a fundamental component of the curriculum,
encompasses foundational principles pertaining to measurement and evaluation, the psychometric
properties of measurement instruments, the development process of achievement tests, item analysis,
interpretation of results, and technical dimensions such as grading (CoHE/YOK, 2018). Conversely, the
elective course "Exam Preparation and Evaluation in Turkish Language Teaching" addresses exam types
for different age groups and language levels, principles for measuring language skills, question types
regarding reading-writing-listening-speaking and vocabulary/grammar, exam preparation techniques,
and evaluation criteria (CoHE/YOK, 2018). Conversely, an evaluation of the contents of both courses
reveals that pre-service teachers are not provided with a systematic structure that would integrate all
this information into a holistic exam design process, thereby enabling them to experience content
validity and item quality in a practical manner. This deficiency complicates the integration of
psychometric principles and the knowledge of question-writing expertise specific to language skills into
a coherent exam preparation process, resulting in uncertainties and practical inadequacies in exam
design. Consequently, this scenario necessitates the formulation of a competent rubric that can
objectively assess the exam preparation performance of pre-service teachers and elucidate their areas

for enhancement.

The 2024 Secondary School Turkish Language Curriculum places significant emphasis on the
integration of measurement and evaluation as inseparable components of the teaching process. The
curriculum delineates that the fundamental objective of classroom assessment is to facilitate the learning
process. Consequently, it is imperative that measurement tools be designed with the following
characteristics: clarity, comprehensibility, appropriateness for the student's level, and the inclusion of
diverse evaluation tasks. Additionally, the curriculum underscores the importance of task formats in
summative assessments that are novel to students, as these formats can potentially lead to failure.
Consequently, evaluation processes should be founded on the principles of continuity and familiarity.
The program delineates measurement types for reading, listening, speaking, and writing skills. It
stipulates that evaluation should be conducted using checklists and rubrics after production tasks, and
that high-quality, process-oriented feedback should be provided to the student (MoNE/MEB, 2024). This
framework underscores the teacher's dual responsibility: not only to formulate items but also to
establish an evaluation system that is consistent with learning outcomes, skill-based, process-oriented,
and based on clear criteria. However, given the absence of practical standards and sample exam
templates that illustrate the integration of these principles into a concrete exam preparation process
within the curriculum, significant challenges arise, particularly in the context of teacher education, to
systematically develop and monitor exam preparation competencies. This situation underscores the
necessity for tools to assist pre-service teachers in transforming measurement and evaluation principles

into a holistic exam design.

A review of the extant literature reveals the absence of a measurement tool in the literature directly
aimed at measuring the exam preparation and evaluation skills of pre-service Turkish teachers. This is
despite the existence of studies addressing pre-service teachers' views on exam preparation and
measurement-evaluation (Cicek, 2024; Sallabas & Kiler, 2024; Yiiceer, 2024). Furthermore, research
examining measurement-evaluation competencies (Dogan Kahtali & Celik, 2019; Karatay & Dilekgi,
2019; Tiirkben, 2022) and studies analyzing exam contents ((")meroglu, 2024; Unli, Oztiirk & Taha, 2014)
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also exist. This discrepancy complicates the objective, systematic, and comparable assessment of pre-
service teachers' competencies in exam design processes. The objective of this research is to develop a
valid and reliable analytical rubric that can assess the exam preparation and evaluation skills of pre-

service Turkish teachers.

Method

Research Model

The development of the rubric was informed by the contributions of three distinct participant groups.
To ensure content validity, an expert group consisting of academicians with the titles of Professor,
Associate Professor, and Assistant Professor working in various provinces of Tiirkiye was included in

the process. The characteristics of the participants involved in the study are presented in Table 1.

Table 1. Characteristics of the Expert Group

Asst. Prof. Assoc. Prof. Prof.

Female 2 1 -
1
Gender Male 1 2
Total 3 3 1

As demonstrated in Table 1, the study encompassed Assistant Professors (f=3), Associate Professors
(£=3), and a Professor (f=1). To assess the construct validity and reliability of the research, a sample of
50 fourth-year pre-service teachers enrolled in the Department of Turkish Language Education at a
university in the Western Black Sea region were selected for participation in the study. The subjects
were selected using the convenience sampling method. Furthermore, within the scope of the reliability
dimension of the study, simultaneous scoring was performed by the researcher and one expert to

determine inter-rater agreement.
Data Collection and Analysis

In the development process of the rubric designed to measure the exam preparation and evaluation
skills of pre-service Turkish teachers, the fundamental stages proposed by Andrade (1997) were taken
into consideration. Accordingly, the relevant literature was first comprehensively reviewed, followed
by the determination of the evaluation criteria and performance levels. In accordance with the
aforementioned elements, a preliminary rubric was formulated and subsequently implemented. In light
of the feedback obtained during the implementation process, necessary revisions were made to the
rubric. After these revisions, validity and reliability analyses were conducted. Following the
culmination of these stages, the rubric was finalized into its ultimate form as a viable assessment

instrument. The research process, aligned with Andrade's recommendations, is illustrated in Figure 1:
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Figure 1. Rubric development process.

Asiillustrated in Figure 1, a comprehensive item pool was meticulously constructed to assess the
exam preparation skills of pre-service Turkish teachers following a thorough literature review.
The rubric developed within the scope of this study is predicated on two fundamental
dimensions. The competencies addressed in this text include "exam design skills" and
"evaluation and objectivity skills." The "exam design skills" dimension comprises the following
sub-criteria: alignment of skill areas with learning outcomes, question variety, balanced
distribution of questions across cognitive levels, compliance with language and expression rules,
and instructions. The "evaluation and objectivity skills" dimension encompasses the sub-criteria
of evaluation criteria and objectivity. Each criterion in the rubric is scored across four levels: The
following scale was used to evaluate the quality of the submissions: "Good (4)," "Fair (3)," "Needs
Improvement (2)," and "Inadequate (1)." According to this structure, the total score range that
can be obtained from an exam product varies between 7 and 28. In the interpretation of the scores
obtained from the rubric, both the total scores and the average scores of the criteria were
considered. As each criterion is scored on a scale ranging from 1 to 4, interpretations were
derived based on the mean scores obtained during the evaluation process. The interval
coefficient was utilized as the foundation for determining the average score ranges, and
performance levels were classified accordingly.
Table 2: The performance levels are presented in accordance with the average scores.
Accordingly, the range of 1.00-1.75 is designated as "inadequate,” 1.76-2.50 as "needs
improvement,” 2.51-3.25 as "fair,” and 3.26-4.00 as "good." The interval coefficient was
considered in determining these average score ranges. The interval coefficient was determined
through the calculation of the ratio between the maximum and minimum scores, divided by the
total number of performance levels. This calculation yielded a value of 0.75.
The performance levels were determined based on the average score ranges, as outlined below:

= 1.00-1.75: Inadequate;

= 1.76-2.50: Needs improvement;

= 2.51-3.25: Fair;

= 3.26-4.00: Good.
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* This classification was employed to facilitate the interpretation of the average scores obtained
from the rubric.

* The Lawshe method was employed to determine the content validity of the rubric. In this
method, a table of specifications is presented to experts, and they are asked to indicate whether
or not each item measures the targeted construct. The items are then classified as "the item

non

measures the targeted construct,” "the item is partially related but unnecessary," or "the item

does not measure the relevant construct.”

* In accordance with the expert feedback received, the necessary revisions to the rubric items
were made. Subsequent to this, the Content Validity Ratio (CVR) and the Content Validity
Index (CVI) were calculated.

= In the course of the pilot implementation process, an exam preparation task was assigned to 50
pre-service Turkish teachers who were in their fourth year and had not yet taken the "Exam
Preparation and Evaluation in Turkish Teaching" course.

*  The evaluation of these exams was conducted by two independent evaluators (R1 and R2) to
ascertain inter-rater consistency.

* The Spearman correlation coefficient was employed to assess the inter-rater reliability
concerning the rubric.

* In the course of the reliability analyses, the internal consistency between the scores provided
by the two raters was determined using the Cronbach's Alpha coefficient. Furthermore,
Cohen's Kappa coefficient was calculated to ascertain the inter-rater agreement.

= As aresult of all analyses, a rubric that can be used to evaluate the exams prepared by pre-
service Turkish teachers was established.

* Data analysis was performed using the SPSS 24.0 software package.

Findings
Findings Regarding the Validity Dimension of the Rubric

Content validity is a metric that quantifies the extent to which the items in a measurement tool
accurately reflect the targeted quality in terms of content (Biiyiikoztiirk, 2014). Construct validity, on
the other hand, is a form of validity that examines the extent to which the developed instrument
accurately reflects the concept or trait it aims to measure (Seger, 2015). In the rubric created to evaluate
the exam preparation skills of pre-service Turkish teachers, the Lawshe approach was used to determine
content validity. In the examination of construct validity, given that the rubric scores did not meet the
assumption of normal distribution, the inter-rater relationship was analyzed using the Spearman rank-
order correlation coefficient. In addition, to guarantee the effective execution of the content validity
process, opinions were obtained from experts in the field. These experts were asked to evaluate each

"non

item as "the item measures the targeted construct,” "the item is partially related but unnecessary," or
"the item does not measure the relevant construct.” These expert evaluations constituted a significant

foundation for assessing the suitability of the items in terms of content.

The calculation of the content validity ratio (CVR) for each item is primarily determined by the
number of experts who evaluate that item as "essential.” This number is then compared with half of the
total number of experts, and the CVR value is obtained using the formula proposed by Lawshe.
Consequently, if precisely half of the experts designate an item as "essential," the CVR value is
equivalent to 0. Conversely, when the proportion of experts labeling an item as "essential" exceeds half,
the CVR assumes a positive value. Conversely, when the proportion of experts labeling an item as
"essential” falls short of half, the CVR assumes a negative value. Items exhibiting negative or zero values

are deemed inadequate from the perspective of content validity. The content validity index (CVI) is
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obtained by taking the average of these ratios calculated for all items. The CVI is a value that indicates
the extent to which the items in the measurement tool represent the targeted skill on a general level.
According to Lawshe's (1975) approach, content validity is a criterion that varies based on expert
opinions regarding an item's contribution to the field and reflects the level of common consensus
regarding the necessity of the item. The fundamental principle in calculating the CVR is to establish a
ratio between the number of experts who categorize an item as "essential" and the total number of

experts. Then, the value is reduced by one.

Table 2. Content Validity Ratio (CVR) and Index (CVI)
Items Essentials Useful/Inadequate Unnecessary = Content Validity Ratios (CVR)
Item 1 7 0 0 1
Item 2 7
Item 3 7
Item 4 6
7
7
6
7

Item 5
Item 6
Item 7

RO Oo|lRr| OO
||| o] O O
—_

Number of

Experts

Content 0,62
Validity

Criterion

Content 0,917
Validity

Index (CVI)

Upon examination of the table, the Lawshe analysis is employed to ascertain the content validity of
the rubric, thereby elucidating the evaluation of each item by the experts. The group, which included
seven experts, indicated that the majority of the items were deemed "essential." Given the predilection
of the experts for the "essential" option with respect to Items 1, 2, 3, 5, and 6, the content validity ratio
for these items was determined to be 1.00. For items 4 and 7, six experts provided an "essential"
evaluation, while one expert provided a "useful/inadequate" evaluation. The CVR value for these items
was determined to be 0.71. According to the Lawshe table, in evaluations conducted with seven experts,
an item must reach a value of at least 0.62 to be considered valid in terms of content. Given this
established threshold, it is understood that all items of the rubric meet the content validity criterion.
Furthermore, the content validity index (CVI) calculated over the CVR values of the items was found to

be 0.917, suggesting that the content validity of the rubric is high.

The Spearman correlation coefficient was calculated to examine the inter-rater relationship
regarding the rubric. A correlation coefficient approaching 1.00 indicates a high level of relationship
between the raters, while a value approaching 0.00 indicates a weak relationship. Consequently, the
inter-rater reliability of the scores was examined for each criterion and the total score. In the reliability
examination, the Cronbach's Alpha (a) internal consistency coefficient was calculated to determine the
consistency of the scores provided by the two raters. Furthermore, Cohen's Kappa coefficient was

employed to ascertain the level of agreement among the raters. The findings obtained demonstrate that
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the rubric can produce consistent results between raters and present positive evidence regarding its

reliability. All statistical procedures were performed using SPSS 24.0 software.

Table 3. Inter-rater Spearman Correlation Coefficient

Item / Measure @ (rho) p N Interpretation

Item 1 ,897 <,001 50 Very high relationship
Item 2 ,817 <,001 50 High relationship
Item 3 ,900 <,001 50 Very high relationship
Item 4 ,708 <,001 50 High relationship
Item 5 ,814 <,001 50 High relationship
Item 6 ,885 <,001 50 Very high relationship
Item 7 ,900 <,001 50 Very high relationship
Total ,965 <,001 50 Very high relationship

In this study, normality tests were conducted to evaluate the distribution characteristics of the raters'
item and total scores. Given the sample size of 50, the Shapiro-Wilk test was deemed the optimal
method for assessing normality. This test is the recommended method in the literature as it is considered
more sensitive than the Kolmogorov-Smirnov test for small and medium-sized samples. The
subsequent analyses indicated that the item scores of the two raters did not adhere to a normal
distribution (p < .05). In light of these findings, the non-parametric Spearman's rank correlation
coefficient was deemed a suitable metric for assessing the inter-rater relationship. The Spearman
correlation coefficients were found to be significant at both the item and total score levels (p < .001),
ranging between .708 and .965. These results suggest that the rubric exhibits a high degree of inter-rater
reliability.

Findings Regarding the Reliability Dimension of the Rubric

The present study sought to examine the reliability of the rubric employed in the evaluation of exams
prepared by Turkish teacher candidates. To this end, the Cronbach's Alpha internal consistency
coefficient and Cohen's Kappa agreement coefficient were calculated based on data obtained from two
independent raters. The Cronbach's Alpha coefficient is a metric that evaluates the degree to which
items in a measurement tool measure the same construct. This coefficient is calculated based on the
relationship between the variances of the items and the total variance. The coefficient's range is reported
to be from 0.00 to 1.00. Values between 0.00 and 0.40 are indicative of low reliability, values between
0.40 and 0.60 indicate limited reliability, values between 0.60 and 0.80 indicate moderate reliability, and
values between 0.80 and 1.00 indicate high reliability (Kalayci, 2010). The Cronbach's Alpha results

regarding the rubric are detailed in

Table 4. Cronbach’s Alpha Results Regarding the Internal Consistency of the Rubric
N Cronbach’s Alpha Coefficient
50 ,772

The Cronbach's Alpha analysis was conducted to ascertain the internal consistency of the rubric, and
the Alpha coefficient for the structure encompassing all items of the scale was .772. Given that this value
exceeds the .70 threshold frequently cited in the extant literature, it can be deduced that the rubric in its
entirety evinces reliable internal consistency. On the basis of the entire scale, it is evident that the items
reflect the same construct at an adequate level. Furthermore, the rubric functions as a consistent

measurement tool in the evaluation process. The findings indicate that the rubric items form a reliable
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structure when used holistically. Cohen's Kappa coefficient is a reliable statistical method employed to
evaluate the agreement between scores provided by two independent raters in rubrics (Cohen, 1960).
While this coefficient reveals the extent to which raters make the same evaluations in subcategories, it
also accounts for how much of the observed agreement may be due to chance. In this regard, it is
generally accepted to provide more robust results than agreement measurements based solely on
percentage calculations. The Kappa coefficient, a measure of agreement between raters, ranges from
0.00 to 1.00. As the value approaches 1.00, it indicates a strengthening consistency between raters (Kutlu,
Dogan, & Karakaya, 2014). The following classification was used to interpret the Cohen's Kappa
coefficient: values below 0 indicate agreement lower than expected by chance, while 0.01-0.20 indicates
slight agreement, 0.21-0.40 indicates fair agreement, 0.41-0.60 indicates moderate agreement, 0.61-0.80
indicates substantial agreement, and 0.81-1.00 indicates almost perfect agreement (K Kilig, 2015). The

Cohen's Kappa values obtained in this study are presented in detail in Table 5.

Table 5: Inter-rater Cohen’s Kappa coefficients regarding the rubric items

Items Kappa p N Level of Agreement
Item1 ,657 <,001 50 Tlyi
Item 2 641 <,001 50 lyi
Item 3 ,735 <,001 50 lyi
Item4 ,730 <,001 50 Tlyi
Item 5 ,639 <,001 50 Tlyi
Item 6 ,730 <,001 50 lyi
Item 7 ,735 <,001 50 lyi

The findings regarding the Cohen’s Kappa coefficients indicate that there is a substantial level of
agreement between the two raters. The fact that the Kappa values for the items range between .639 and
.735 demonstrates that the raters based their evaluations on similar criteria. All values being above .60
shows that the rubric items were interpreted consistently by different raters and that there was no
significant divergence in the scoring process. This situation indicates that the rubric offers a structure

that supports inter-rater agreement during the evaluation process.
Conclusion

This research aimed to reveal the characteristics of the analytic rubric developed to objectively examine
the competencies of Turkish teacher candidates in their exam preparation processes. The knowledge
and skills of teacher candidates in the field of measurement and evaluation are critical elements that
directly affect both the quality of classroom practices and the monitoring of student achievement. In
this context, the need for a usable measurement tool that ensures the systematic evaluation of decisions
during the exam preparation process served as the fundamental starting point of the study. During the
development of the rubric, scientific principles recommended in the literature were followed, criteria

were clearly defined, and the content was structured into a cohesive whole.

Content validity analyses conducted based on expert opinions indicate that the rubric items have a
high level of representation of the field. The fact that the vast majority of experts evaluated the items as
"essential” demonstrates that the criteria were appropriately selected for the exam preparation process
within the context of Turkish language teaching. This finding is significant as it shows that the rubric

provides a content-consistent and usable framework for evaluating teacher candidates.

OJCES, 2026, 4(1), 87-108



A Study on Developing a Rubric to Measure 107

Findings based on inter-rater relationships showed that the rubric can be applied similarly by
different evaluators. The high level of relationship between the scores obtained from two raters reveals
that the evaluation criteria are clear and functional, and that similar criteria were used in scoring the
questions. The significant and strong correlation coefficients demonstrate that the exam design skills of
teacher candidates can be consistently evaluated through the rubric. This result supports the fact that

the rubric offers a usable structure for measurement purposes.

Findings obtained from reliability analyses also reveal the holistic quality of the tool. The internal
consistency coefficient being above the acceptable level indicates that the items measure the same
construct and that the evaluation process functions internally consistently. Furthermore, the high
coefficients representing inter-rater agreement demonstrate that the rubric can produce similar results

across different evaluators, making the tool strong in terms of rater independence.

The rubric developed in this study provides a significant feedback opportunity for both instructors
and candidates by evaluating the performances of teacher candidates regarding the exam preparation
process from a descriptive perspective. Through this rubric, instructors will be able to determine at
which stages candidates struggle while preparing exams, which criteria they successfully fulfill, or in
which areas they need support. For teacher candidates, the rubric will contribute to conducting the
exam preparation process more consciously, planned, and in line with objectives. Considering current
curricula where skill-based measurement approaches come to the fore, the usability of this rubric is high

both in the teacher education process and in applied research.

When evaluated overall, the analytic rubric developed as a result of the study -when findings
regarding content validity, the level of inter-rater relationship, and reliability analyses are considered
together-possesses the quality of a measurement tool that is usable and capable of producing consistent
results in evaluating the exam preparation skills of Turkish teacher candidates. It is believed that this

tool will contribute to teacher training programs and future research.
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