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One Cikanlar

e Giincel arastirmalar siber zorbaligin akran zorbaliginin bir ¢esidi
olarak ele alinmasi gerektigini ortaya koymaktadir.

e Bu arastirmada akran zorbaligini ve siber zorbaligi kapsayan Tiirk
kiiltiiriine 6zgii ve biitiinciil bir élgek gelistiriimesi amaglanmistir.

e  Zorbalik Olcedi ile ortaokul kademesinde akran zorbali§i ve siber
zorbalik davranislarinin ayni anda élgiilebilecek olmasi uygulamada
zaman tasarrufu saglayacaktir.

Oz

Bu g¢alismanin amaci, ortaokul &grencilerinin zorbalik ve madduriyet
deneyimlerini élcen, gecerligi ve giivenirligi test edilmis Zorbalk Olgedi’ni
gelistirmektir. Yapi gegerligi, acimlayici faktér analizi (AFA) ve dogrulayici
faktér analizi (DFA) ile test edilmistir. AFA ¢alisma grubunun verileri
Giineydogu’da bir biiyiik sehirde besinci, altinci, yedinci ve sekizinci
siniflarda égrenim gdéren 400 ortaokul 6grencisinden toplanmistir.
Olcegin zorbalik yapma ve madduriyet alt maddelerine yapilan iki ayri
AFA sonucunda tek faktérlii yapida 20 madde belirlenmistir. DFA ¢alisma
grubunun verileri 505 ortaokul &grencisinden elde edilmistir. DFA
sonucunda zorbalik yapma ve madduriyet modellerinin iyi uyum
degerlerine sahip olduklari saptanmistir. AFA grubunda, zorbalik yapma
ve magduriyet maddelerinin i¢ tutarhik katsayisi sirasiyla 0.88 ve 0.88
olarak bulunmustur. DFA grubunda, zorbalik yapma ve madduriyet
maddelerinin i¢ tutarlik katsayisi sirasiyla 0.76 ve 0.83 olarak
bulunmustur. Elde edilen bulgular, Zorbalik Olgedi’nin gecerli ve giivenilir
bir élciim araci oldugunu géstermektedir. Zorbalhk Olgedi, ortaokul
déneminde akran zorbaligi ve siber zorbalik davranislarini 6lgmek
amaciyla ortaokul édgretmenleri, okul psikolojik danismanlari ve
arastirmacilara bir¢ok firsat saglayabilecektir.

Anahtar Kelimeler: Akran zorbaligi, Siber zorbalik, Ortaokul, Olcek
gelistirme
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1.Giris

Zorbalik olaylarinin 6nemli bir boyut kazanmasi ve 6grenciler arasindaki yikici etkisinin
yazi ve gorsel medyada siklikla yer edinmesi arastirmacilarin okulda zorbalik olaylarina
duyulan ilgiyi artirmistir. Milli Egitim Bakanligi tarafindan 2023 yilinda ortaokullarda se¢meli
dersler kapsamina alinan “Okul Temelli Sosyal Sorumluluk Calismalari” dersinin mifredatina
“Akran Zorbaligi” ve “Siber Zorbalik” konularinin eklenmesi okulda zorbalik davranislari ile
miicadelenin 6nemini ortaya koymaktadir (Milli Egitim Bakanligi [MEB], 2023). Zorbalik
kavramina iliskin yuratilen kapsamli bilimsel ¢alismalar ilk olarak Dan Olweus tarafindan
ortaya konulmustur. Olweus (1993) zorbaligi, “bir veya birden fazla égrencinin digerine yénelik
stirekli olarak tekrarlanan ve kasitll olarak yapilan rahatsiz edici davranislarda bulunmasr”
olarak tanimlamistir. Rahatsiz edici davranislarin zorbalik olarak tanimlanabilmesi i¢in akranlar
arasinda “glic dengesizliginin bulunmasi”, davranisin “stirekli” ve “kasith” olarak gerceklesmesi
ozelliklerini bulundurmasi gerekmektedir. Olweus’a (2012) gore zorbalik, fiziksel zorbalik, sozlii
zorbalik ve iliskisel zorbalik olarak (¢ tirde goriilmektedir. Fiziksel zorbalik ve s6zli zorbaligin
dogrudan gozlemlenebilen itme, vurma, asagilama, kifir etme, alay etme gibi zorbaca
davranislar oldugunu iliskisel zorbaligin ise ayrimcilik yapma, dislama seklinde dolayli olarak
gerceklestigini ifade etmektedir. Bu arastirmanin amaci, ortaokul 6grencilerinin zorbalik ve
magduriyet deneyimlerini olcen, gecerligi ve glivenirligi test edilmis Tirk kiltlriine 6zgil cok
boyutlu bir zorbalik 6lcegi gelistirmektir.

Smith vd., (2008) siber zorbaligi, “internet ve teknolojik cihazlar (izerinden kendini
savunamayan kurbana karsi bir veya birden fazla kisi tarafindan bilingli ve diizenli olarak
gerceklestirilen saldirganca davranislar” olarak tanimlamislardir. Siber zorbalik ile sosyal
medya uygulamalari, e posta, cep telefonuna gdnderilen mesajlar ya da aramalar, ¢evrim igi
olarak oynanan oyunlar gibi internet ve teknolojik cihazlar yoluyla yapilan zorbalik kast
edilmektedir. Ornegin, bilingli bir sekilde e posta iizerinden viriis gdnderen, hakaret ve kifir
iceren mesajlar atan, izinsiz bir sekilde birisinin kisisel gorintilerini paylasan, sosyal medya
Uzerinden birisi hakkinda iftira atip bunu genis kitlelere yayan bir kisi siber zorbalik
yapmaktadir (Whittaker ve Kowalski, 2015; Tanrikulu, 2019). Siber zorbanin kimligini gizleyerek
saldirlya gecmesi magdurun yasadigl korku ve belirsizlik diizeyini artirabilir. Zorba gercek
hayatta baskalari tarafindan tepkiyle karsilanabilecek rahatsiz edici eylemleri siber diinyanin
getirdigi bilinmezlik sayesinde hi¢c ¢cekinmeden gerceklestirebilir (Betts, 2016).

Ogrencilerin igcinde bulundugu gelisim donemi o&zelliklerinin zorbalik egilimlerini
etkiledigi bilinmektedir. Okul oncesi ve ilkokulda cogunlukla fiziksel ve sozli zorbalik
davranislari goruliirken ortaokul doneminde iliskisel zorbalik ve siber zorbalik davranislarinin
arttig1 gézlenmektedir (Besnili ve Tanrikulu, 2021). Ortaokul donemi zorbalik davranislarinin en
yogun yasandigi donemdir (Swearer ve Hymel, 2015). Arastirmalar, zorbalk deneyimlerinin
zorba ve magdur Ogrenciler Uzerinde olumsuz psikolojik etkilerinin oldugunu ortaya
koymaktadir. Zorba 06grencilerin duygularini ifade etme ve empati kurma gibi sosyal
becerilerinin gelismemis olmasi onlari diger 6grencilerden ayiran en 6nemli Ozellikleridir
(Arsenio ve Lemerise, 2001). Ayrica zorbalarin yasamin ilerleyen yillarinda suca karisma, sabika
kaydi, toplum tarafindan dislanma ve depresyon gibi durumlarla karsilama riskleri daha
ylksektir (Gokler, 2009). Magdur oOgrenciler ise dlsiuk o6zsaygi, yetersizlik ve degersizlik
algilarina sahiptir ve bu 6grencilerin ileriki slirecte arkadas edinmede zorluk, uyum problemleri,
okul basarisizhg, yalnizlik ve depresyon gibi sorunlarla karsilasmalari muhtemeldir (Gokler,
2009).

Akran zorbaligini ve siber zorbaligi kapsayan buttncil bir dlcek gelistiriimesine yonelik
ilk gerekce, glincel arastirmalarin siber zorbaligin akran zorbaliginin bir cesidi olarak ele
alinmasi gerektigini ortaya koymasidir. Akran zorbaliginin tanimlanmasinda gecerli olan
davranisin tekrarlanmasi, kasith olarak zarar vermek amaciyla yapilmasi ve taraflar arasinda
glc dengesizligi olmasi kriterleri siber zorbalik icin de gecerlidir (Olweus, 2003). Bu nedenle
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siber zorbaligin akran zorbaliginin bir tlrl olarak ele alinmasi gerektigi ifade edilmektedir
(Tanrikulu ve Erdur-Baker, 2021). Ayrica, Diinya Zorbalikla Micadele Forumu’nda bir araya
gelen arastirmacilar zorbaligl, belirli bir ortamdaki hedef olarak secilen 6grencilere karsi
fiziksel, duygusal ve sosyal acidan zarar veren yiiz ylize ve cevrim ici davranislar olarak
tanimlamislardir (O’Higgins Norman vd., 2021).

ikinci gerekge ise uluslararasi giincel literatiirde akran zorbaligini ve siber zorbaligi ayri
ayri degil de birlikte ele alan dlceklerin arastirmacilara ve uygulamacilara 6énerilmesidir. Harbin
vd. (2019) gelistirdikleri “Cok Boyutlu Zorbalik Magduriyeti Olcegi” ile zorbaligi ¢ok boyutlu
olarak ele almis, ergenler arasinda goriilen akran zorbalig ve siber zorbalik davranislarini ayni
Olcme araciyla belirlemistir. Thomas vd. (2019) gelistirdikleri “Ergenler icin Zorbalik ve Siber
Zorbalik Olgegi” ile 12-18 yas arasindaki 6grencilerin zorba ve magdur olma davranislarini
olgmeyi hedeflemistir. Zorbalik ve magduriyet olmak lizere iki paralel formdan olusan 6lcekte,
siber zorbalik akran zorbalginin bir alt boyutu olarak ele alinmistir. Akran zorbaligini 6lcme
amaciyla uluslararasi dizeyde akran zorbaligini ve siber zorbaligi 6lgmeye yonelik dlceklerin
gelistirilmeye devam edilmesi zorbalik davranislarinin zamana goére degisken olmasindan ve
siber diinya gibi farkli mecralarda farkh formlarda goérilebilmesinden kaynaklanmaktadir.
Turkiye'deki calismalar goz online alindigindaysa akran zorbaligini ve siber zorbaligl kapsayan
Turk kaltirine 6zgl batlncll bir olgek gelistirilmesine rastlanilmamistir. Bu nedenle, akran
zorbaligini ve siber zorbaligi kapsayan Tiirk kiltirine 6zgi bitincil bir 6lcege ihtiyag vardir.

Akran zorbaligini ve siber zorbaligi kapsayan butincil bir dlcek gelistiriimesine yonelik
son gerekge ise zorbalikla miicadelede siirecinde enerji tasarrufu ihtiyacidir. Zorbalik Olgedi ile
akran zorbaligi ve siber zorbalik davranislarinin ayni anda 6lcllebilecek olmasi 6lcegi sahada
uygulamayi hedefleyen arastirmacilara zaman tasarrufu kazandiracaktir. Tek bir 6lciim araci
kullanilarak zorba ve magdur 6grencilere yonelik g¢alismalar yapilmasi uygulama acisindan
kolaylik saglayacaktir. Tek bir dlclim araci kullanilmasi, ortaokul kademesinde akran zorbalig
turlerinin belirlenmesi, bireylerdeki akran zorbaligl ve siber zorbalik davranis oriintilerinin
ortaya cikarilmasi okulda zorbalik olaylarina yonelik o6nleyici tedbirlerin alinmasina ve
muidahale programlarinin gelistiriimesine yardimci olabilecektir. Sonug olarak, bu calismada
akran zorbaligini ve siber zorbaligl kapsayan Tirk kaltirine 6zgli ve butlncil Zorbalik
Olcegi'nin gecerlik ve givenirlik analizleri yapilarak ulusal alan yazinina kazandirilmasi
hedeflenmistir.

2. Yontem
2.1. Aragtirmanin Modeli

Bu arastirma, ortaokul oOgrencilerinin zorba ve magdur davranislarini belirlemek
amaciyla gelistirilen olgegin gecerlik ve glivenirlik ¢alismalarini kapsamaktadir. Arastirma nicel
arastirma yontemlerinden biri olan tarama modeli kullanilarak desenlenmistir. Tarama modeli,
evrenden secilen 6rneklem Uzerinden tutum, egilim veya gorislerden elde edilen nicel verilerin
evrene genellenebilmesi igin yuratilen ¢alismalar olarak tanimlanmaktadir (Creswell, 2016). Bu
nedenle bu arastirmada, orneklem grubundan elde edilen nicel verilerle dlcegin gecerlik ve
glivenirlik calismalarinin ylritilmesinden dolayl tarama modeli kullaniimistir.

2.2. Aragtirma Grubu

Acimlayict  Faktor Analizi (AFA) grubuna zorballkk yapma ve magduriyet alt
maddelerinden olusan 37 maddelik 6lcegin taslak formu uygulanmistir. AFA grubunun verileri
Glneydogu’da bir biylk sehirde besinci, altinci, yedinci ve sekizinci siniflarda 6grenim géren
422 ortaokul 6grencisinden toplanmistir. Zorbalikk yapma ve magduriyet alt maddelerine
yapilan iki ayri AFA sonucunda gelisen tek faktor yapisindaki 20 maddelik 6lcek, Dogrulayici
Faktor Analizi (DFA) grubuna uygulanmistir. DFA grubunun verileri AFA grubundan farkl olarak
Glneydogu’da bir biylk sehirde besinci, altinci, yedinci ve sekizinci siniflarda 6grenim géren
543 ortaokul 6grencisinden elde edilmistir. AFA ¢alisma grubunun %52.6’sin1 kiz, %47.4’in{
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erkek Ogrenciler olusturmaktadir. AFA calisma grubundaki katilimcilarin yas ortalamasi ise
12’'dir. DFA galisma grubunun %51.9’u kiz, %48.1'i erkek 6grencidir. DFA grubunun yas
ortalamasi 12’dir.

2.3. Olgek Gelistirme Siireci

Zorbalik Olcedi'nin gelistirilme siirecinde Karako¢ ve Dénmez’in (2014) raporladig
asamalar sirasiyla takip edilmistir.

2.3.1. Madde Havuzunun Olusturulmasi

ilk olarak zorbalikla ilgili ulusal ve uluslararasi alan yazinindaki élgekler taranmistir.
Dolek’in (2002) zorbalik davranislarini 6lgmek amaciyla gelistirdigi Zorba Egilimi Olcegi ile
Zorbalikla Bas etme Olgegi, Kutlu (2005) tarafindan gelistirilen Akran Zorbaligi Olcegi, Sanal
Zorba ve Kurban Olcegi (Ayas ve Horzum, 2010), Aricak vd., (2012) tarafindan gelistirilen Siber
Zorbalik Olgegi, Stewart vd. (2014) tarafindan gelistirilen ve Kiiciik (2016) tarafindan Tiirkceye
uyarlanan Siber Zorbalik Olgegi, Ergenler icin Zorbalik ve Siber Zorbalik Olcegi (Thomas vd.,
2019) ve Harbin vd., (2019) tarafindan gelistirilen Cok Boyutlu Zorbalik Magduriyeti Olcegi
incelenmistir. Bu incelemeler sonucunda zorba ve magdurun ayni 6lgme araciyla 6l¢tilmesine
ve zorbaligin sozl, fiziksel, iliskisel ve siber zorbalik tirlerinde ele alinmasina karar verilmistir.

Ortaokul kademesindeki zorbalik davranislarini ele alan zorbalik alan yazinindaki
calismalar incelenerek bu dért tire iliskin zorbalik davranislarinin listesi olusturulmustur.
Siralanan davranislarin yer aldigi her bir madde kendi icinde A ve B grubu ifadelerini
icermektedir. A grubu zorballkk yapma davranisini, B grubu zorbaliga maruz kalma
deneyimlerini dlcmeye yonelik ifadelerden olusmaktadir. Olusturulan listede sozli, fiziksel,
iliskisel ve siber zorbalik tirlerindeki davranislari Olgebilecek her maddede A ve B grubu
ifadelerinin yer aldigi 41 maddelik madde havuzu olusturulmustur.

2.3.2. Uzman Gorisiiniin Alinmasi

MEB’e bagli kurumlarda gorev yapan ve zorbalik konusunda arastirmalar yapan bir
yiksek lisans, iki doktora mezunu (g psikolojik danismana olcek formlari mail yoluyla
gonderilmistir. Uzmanlarin ifadelerin anlasilirigina ve amaca uygunluguna yodnelik
geribildirimleri dikkate alinarak taslak olgek formu (zerinde gerekli dlzenlemeler
yaptimistir. Sonrasinda MEB’e bagh kurumlarda gorev yapan bes psikolojik danisman ile yiz
ylze gortismeler gerceklestirilmis ve 41 maddelik taslak form, amaca uygunluk ve ifadelerin
anlasilirligi bakimindan uzmanlarca degerlendirilmistir. Ayrica Olcek maddelerinde yer alan
ifadeler bir Tirk dili uzmani tarafindan ayrica incelenmistir. Bu dogrultuda 41 maddelik taslak
Olcek formuna son hali verilerek uygulamaya hazir hale getirilmistir.

Taslak oOlcek formunun (a) zorballk yapma maddelerinden alinan toplam puan
ogrencilerin zorbalik yapma davranislarinin ne diizeyde gerceklestirdiklerini, (b) magduriyet
maddelerinden alinan toplam puan ise 6grencilerin zorbaliga maruz kalma dizeylerini ifade
etmektedir. Olcegin zorballk yapma ve magduriyet kisimlarindan alinan puanlar arttikca
zorbalik yapma ve zorbaliga maruz kalma sikliklari artmaktadir. Olcek; fiziksel, sézli, iliskisel ve
siber zobalik tdrlerinde ve 0 (hig), 1 (bir kez), 2 (iki-U¢ kez), 3 (lg¢ten cok) seklinde
degerlendirilen dortli likert tipi bir 6lcektir.

2.3.3. Deneme Uygulamasi

Besinci, altinci, yedinci ve sekizinci sinif seviyelerinden ikiser olmak Uzere toplamda sekiz
ogrenci secilmis ve taslak oOlcek formunda yer alan maddeler 6grencilere uygulanmistir.
Maddelerin anlasilirhgina yonelik 6grencilerden geribildirim alinmistir. Alinan geribildirimler
dogrultusunda Ogrenciler tarafindan benzer algilanan ve anlasiilmayan dort madde olgek
formundan cikarilmistir. Son diizenlemelerin yapilmasiyla birlikte 37 maddelik taslak olcek
formu uygulamaya hazir hale getirilmistir.
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2.4. Verilerin Analizi

Orneklem sayisi, faktdr analizi yapmak icin incelenmesi gereken énemli bir etkendir
(Ho, 2006, 5.2007). Olcekte yer alan degisken sayisinin on kati kadar katilimcinin érneklem
blylkliginu belirlemede yeterli oldugu belirtiimektedir (Nunally, 1978). AFA slirecinde 37
maddelik taslak dlgek formu 422 katiimciya uygulanmistir. Olgekte yer alan maddelere %10 ve
daha fazla oranda cevap vermeyen 16 katilimci veri setinden gikarilmistir (Tabachnick ve Fidell,
2013). SPSS 21 programi kullanilarak hazirlanan veri setinin normallik kosullari incelendiginde
normallik kosullarinin saglanmadigi gorilmdistir. Bu nedenle dagilimi normalle yaklastirmak
icin yapilan ug degerler analizi sonucunda 6 katilimci veri setinden ¢ikarilmistir. Verilerin faktor
analizine uygunlugu zorbalik yapma ve magduriyet maddeleri icin yapilan Kaiser Mayer Olkin
(KMO) ve Bartlett Kiresellik testleri ile incelenmistir. Zorballk yapma ve magduriyet
maddelerine yonelik yapilan iki ayri acimlayici faktér analizi sonucunda maddelerin faktor yik
degerinin 0.35 ve lizerinde olmasina dikkat edilmistir (Blyukoztiirk, 2002). DFA siirecinde AFA
sonucunda elde edilen tek boyutlu ve 20 maddeli 6lcek 543 katilimciya uygulanmistir.
Normallik dagihmi ve ug degerler incelendiginde 38 katilimci veri setinden gikarilmistir. Zorbalik
yapma ve magduriyet maddelerine AMOS 23 programi ile dogrulayici faktér analizi yapilmistir.
Guvenirlik calismalari kapsaminda AFA ve DFA grubunun zorballkk yapma ve magduriyet
maddeleri icin Cronbach’s Alfa i¢ tutarlilik katsayisi hesaplanmistir.

3. Bulgular
3.1. Agimlayici Faktor Analizine Yonelik Bulgular

Acimlayicit Faktor Analizi (AFA) 6ncesinde veri setlerinin faktor analizine uygun olup
olmadigini saptamak icin Kaiser Mayer Olkin (KMQ) ve Bartlett Kiiresellik testleri uygulanmistir.
Yapilan analiz sonucunda, KMO degerleri zorbalilk yapma maddeleri icin 0.83, magduriyet
maddeleri icin 0.87 olarak olcilmistir. Barlett Kiresellik testi zorbalik yapma maddeleri icin
(x2 = 5257.94; p<0.001), magduriyet maddeleri icin (x2 = 4975.65; p<0.001) olarak
hesaplanmistir. Can (2018), KMO testi icin 0.7 ve lizerinde bir degerin iyi diizeyde oldugunu,
Bartlett testi icin p degerinin 0.05’in altinda olmasi gerektigini ifade etmektedir. Bu dogrultuda
zorbalik ve magduriyet veri setlerinde maddeler arasindaki iliski gliciniin oldukga iyi diizeyde
ve anlamli oldugu gorilmiustir. Glincel alan yazini gbz 6nline alinarak 6lgegin tek faktorli bir
yapida ele alinmasina karar verilmistir. AFA grubunda bulunan 400 6grenciden elde edilen
zorballk yapma ve magduriyet veri setleri klasik faktor analizi tekniklerinden Maximum
Likelihood teknigi ile test edilmistir. Olcek maddelerinin belirlenmesinde faktér yiik degerinin
en az 0.35 olmasi esas alinmistir. Sonug olarak, tek faktorli yapiya sahip, zorba ve magdur
davranislarini fiziksel, sozel, iliskisel ve siber boyutlariyla 6lcen ve faktor yik degeri 0.35 ve
lzerinde olan 20 madde belirlenmistir. Tablo 1 incelendiginde faktor yiikii en distk zorbalik
maddesinin 0.38, faktor yik degeri en disik magduriyet maddesinin 0.37 oldugu
gorilmektedir.

Tablo 1.
Zorbalik Yapma ve Madduriyet Maddelerine iliskin Faktér Yiik Dederleri

Zorbalik yapma Faktor 1 Magduriyet Faktor 1
Az37_a 0.686 Az34 b 0.626
Az32_a 0.651 Az31 b 0.609
Az29 a 0.641 Az29 b 0.6
Az17_a 0.616 Az17 b 0.596
Az28_a 0.604 Az14 b 0.594
Az34_a 0.601 Az28 b 0.588
Az24_a 0.58 Az30_b 0.577
Az2_a 0.544 Az32_b 0.577
Az30_a 0.529 Az37 b 0.576

Az16_a 0.526 Az24_b 0.566
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Az14_a
Sz33_a
Az3_a

Az5_a

Sz25_a
Az31_a
Sz36_a
Azl_a

Az22_a
$z10_a

0.502
0.484
0.477
0.473
0.448
0.437
0.435
0.431
0.414
0.386

Az3_b
Azl b
Az22_b
Az16_b
Sz36_b
Az2_b
Az5_b
Sz25_b
Sz33_b
$z10_b

0.549
0.526
0.511
0.497
0.48

0.474
0.47

0.438
0.404
0.375

Not: az: akran zorbaligi, sz: siber zorbalik, a: zorbalik yapma, b: magduriyet

3.2. Dogrulayic1 Faktor Analizine Yonelik Bulgular

AFA sonucu ortaya c¢ikan yaplyl test etmek icin zorballk yapma ve magduriyet veri
setlerine AMOS 23 programi kullanilarak iki ayri dogrulayici faktor analizi yapiimistir. Yapilan
analiz sonucunda zorbalik yapma maddelerine ait uyum indeksleri x2/df= 2.94, RMSA=0.62,
SRMR=0.58, CIF=0.72 ve GIF=0.9 olarak bulunmustur. Magduriyet maddelerine ait uyum
indeksleri x?/df= 3.44, RMSA=0.70, SRMR=0.62, CIF=0.79 ve GIF=0.88 olarak bulunmustur.
Sonug olarak, zorbalik ve magduriyet modellerinin uyum iyilik degerlerinin iyi ve kabul edilebilir
degerlerde oldugu gorilmistir. Zorbalik yapmaya yonelik maddelerin path diagrami Sekil 1'de
zorbaliga maruz kalmaya yonelik maddelerin path diagrami ise Sekil 2’de sunulmustur.

Sekil 1.

Zorbalik Yapma Maddelerine Ait Path Diyagrami. Not: az: akran zorbaligi, sz: siber zorbalik.

Zorbalik
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Sekil 2.
Magduriyet Maddelerine Ait Path Diyagrami. Not: az: akran zorbaligi, sz: siber zorbalik.

az1b
az2b

az3b
47 sz5b

az7b
az8b

azSb

.55 az10b
Magduriyet .39
,06 sz11b

= az12b
’ az13b
sz14b

az15b

az16b

sz17b

az18b

az19b

FEE0EHEEHEEHEEYEEHREE

az20b

3.3. i¢ Tutarlik Giivenirligine iliskin Bulgular

AFA grubunun i¢ tutarlik glivenirligi 400 katiimci Gzerinden hesaplanmistir. Yirmi
maddeli ve tek boyutlu 06lcegin zorbalik yapma maddelerinin i¢ tutarhk katsayisi 0.88,
magduriyet maddelerinin i¢ tutarlik katsayisi 0.88 olarak bulunmustur. DFA grubunun ic¢ tutarlk
glivenirligi toplam 505 veri lizerinden hesaplanmistir. DFA grubuna uygulanan 20 maddeli ve
tek boyutlu 06lcegin zorbalilk yapma maddelerinin i¢ tutarhk katsayisi 0.76, magduriyet
maddelerinin i¢ tutarlik katsayisi 0.83 olarak bulunmustur.

4. Tartigma ve Sonug

Zorbalik Olgcedi'nin yapi gegerligi Acimlayici Faktor Analizi ve Dogrulayici Faktdr Analizi
uygulamalari ile test edilmistir. Hem zorbalik hem magduriyet maddelerine ayri olarak yapilan
AFA sonucunda tek faktorli yapida 20 madde belirlenmistir. Tek faktorli yapr hem zorbalik
hem magduriyet maddelerine ayri olarak yapilan DFA ile dogrulanmistir ve Olgegin iyi uyum
gosterdigi gorilmistir. ic tutarhk giivenirlik analizi sonucunda hesaplanan Cronbach Alfa
katsayisi Olgegin i¢ tutarlihginin iyi dizeyde ve glvenilir oldugunu gostermistir. Bu nedenle
Zorbalik Olgedi ortaokul déneminde &grenciler arasinda goriilen akran zorbaligi ve siber
zorbalik davranislarini belirlemek icin gecerli ve glvenilir bir 6lciim aracidir. Tek faktorll yapiya
sahip 20 maddeli Zorbalik Olcedi ile zorba ve magdur davranislari fiziksel, sézel, iliskisel ve siber
zorbalik boyutlarinda ele alinmaktadir. Olgekte yer alan her bir madde (a) zorbalik yapma ve (b)
magduriyet alt maddelerinden olusmaktadir. Bu nedenle ayni 6lcme araciyla zorba ve magdur
ogrenciler belirlenebilecektir.

Ortaokul 6grencileri arasinda gorilen akran zorbaligi davranislarinin erken dénemde
gecerli ve glivenilir 6lcme araclariyla dlciimesi dnleyici midahaleler bakimindan birincil 6neme
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sahiptir. Ortaokul doneminde akran zorbaligi davranislarinin arastiriimasinda yasanan sikintilar
temelde zorba ve magduru cok boyutlu olarak 6lcecek gecerligi ve givenirligi ispat edilmis
Olglim araclarinin sinirli sayida olmasindan kaynaklidir. Giincel arastirmalar, siber zorbaligin
akran zorbaliginin ¢evrim ici boyutu olarak ele alinmasi gerektigini vurgulamakta ve zorbaligi
cok boyutlu bir baglamda incelemektedir. Ornegin, Harbin vd. (2019) “Cok Boyutlu Zorbalik
Magduriyeti Olcegi” calismasinda siber zorbaligi akran zorbaliginin bir cesidi olarak ele almis ve
zorbalik davranislarini bir bltin olarak incelemistir. Thomas vd. (2019) tarafindan gelistirilen
“Ergenler icin Zorbalik ve Siber Zorbalik Olcegi” ile ergenler arasinda goriilen zorbalik
davranislari cok boyutlu olarak ele alinmistir. Ulkemizde zorbaligi belirlemek icin yapilan dlcek
gelistirme calismalari incelendiginde akran zorbaligi ve siber zorbalik davranislarini bir arada
olcen bir 6lcim aracina rastlanilmamistir. Bu arastirmada gelistirilen Zorbalik Olgedi’nin
alandaki boslugu dolduracagi dislintilmektedir. Gelistirilen bu 6lcek ile ortaokul 6grencilerinin
akran zorbaligi ve siber zorbalik davranis érintileri tek bir 6lgme araciyla 6lcllebilecek, zorba
ve magdur 6grenciler belirlenebilecektir. Akran zorbaligi ve siber zorbalik davranislarinin bir
arada olcllmesi zorbaligin ¢cok boyutlu olarak incelenmesine olanak taniyacak ve uygulamada
arastirmacilara kolaylik saglayacaktir.

5.0neriler

Ortaokul 6gretmenleri ve psikolojik danismanlar Zorbalik Olcedi'ni kullanarak okullarda
zorbaligin ne diizeyde yapildigl, hangi boyutlarda gerceklestigi ve zorba ve magdur 6grencilerin
belirlenmesi konularinda bilgi edinebilirler. Ulasilan bilgiler 1siginda 6gretmenler, psikolojik
danismanlar ve okul yoneticileri okullarda zorbaligi 6nlemeye yonelik miidahale programlarini
yluritebilirler. Psikolojik danismanlar, zorba ve magdur 6grencilere bireyle ve grupla danisma
yapabilir ya da sosyal becerileri gelistirmeye yonelik grup rehberligi ve psikoegitim
programlarini uygulayabilirler. Okul rehberlik servisleri tarafindan olcegin uygulanmasi ve
sonuglarin istatistiksel verilere dokilmesiyle velilere zorbalik hakkinda gecerli ve glvenilir
bilgiler sunulabilir ve velilerin zorbalik hakkinda bilinglendirilmelerine yonelik seminer, grup
rehberligi, afis, biilten, yayin hazirlama gibi calismalar yiiriitiilebilir. Gelistirilen Zorbalik Olcedi
ortaokul 6grencilerinin zorbalik davranislarini ¢cok boyutlu olarak 6lcmeye yonelik bir 6lcektir.
Glncel ve orijinal olan bu calismanin daha genis bir gruba da uygulanmasi ve farkli
akademisyenlerin de bu konudaki gorislerinin alinmasi alan yazinina katki saglayacaktir.

Etik Komite Onayi: Bu arastirma icin Gaziantep Universitesi kurumundan (09.03.2020 tarih-
14716 sayili) etik izin alinmustir.

Hakem Degerlendirmesi: Dis bagimsiz.

Yazar Katkilari: Yazarlar; bu makalenin arastirilmasi, yazarligi ve yayimlanmasi igin esit diizeyde
katki saglamislardir.

Cikar Catismasi: Yazarlar; bu makalenin arastiriimasi, yazarligi ve yayimlanmasina iliskin
herhangi bir potansiyel ¢ikar catismasi beyan etmemistir.

Finansal Destek: Yazarlar; bu makalenin arastirilmasi, yazarligi ve yayimlanmasi igin herhangi
bir finansal destek almamustir.

Yapay Zeka Kullanimi Bildirimi: Yazarlar; bu makalenin arastiriimasi, yazarligi ve yayimlanmasi
icin herhangi bir yapay zeka aracindan faydalanmamistir.

Tesekkiir: Tez yazim siirecindeki katkilarindan dolayi saygideger hocam Dog. Dr. ibrahim
TANRIKULU’na tesekkiir ederim. Katilimci 6grencilere ve arastirma silirecinde desteklerini
esirgemeyen okul psikolojik danismani meslektaslarima tesekkir ederim.
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e Current research shows that cyberbullying should be considered as
a type of peer bullying.

e In this research, it is aimed to develop a holistic scale specific to
Turkish culture that covers peer bullying and cyberbullying.

e The fact that peer bullying and cyberbullying behaviors can be
measured simultaneously at the middle school level with the
Bullying Scale will save time in practice.

Abstract

The aim of this study is to develop the Bullying Scale, a valid and reliable
instrument designed to measure middle school students' experiences of
bullying and victimization. The construct validity of the scale was tested
through Exploratory Factor Analysis (EFA) and Confirmatory Factor
Analysis (CFA). Data for the EFA were collected from a sample of 400
middle school students in grades five through eight in a major city in
southeastern Turkey. As a result of separate EFAs conducted for the
bullying and victimization subscales, a unidimensional structure with 20
items was identified. The CFA sample consisted of 505 middle school
students, and the analysis confirmed that both the bullying and
victimization models demonstrated good fit indices. In the EFA sample,
the internal consistency coefficients for the bullying and victimization
subscales were found to be 0.88 and 0.88, respectively. In the CFA
sample, these coefficients were 0.76 and 0.83, respectively. The findings
indicate that the Bullying Scale is a valid and reliable measurement tool.
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school counselors, and researchers to study peer bullying and
cyberbullying during the middle school years.
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1. Introduction

The significant increase in bullying incidents and its destructive effects among students
being frequently covered in written and visual media have heightened researchers' interest in
bullying incidents in schools. The inclusion of "Peer Bullying" and "Cyberbullying" topics in the
curriculum of the elective course "School-Based Social Responsibility Projects," which was
introduced by the Ministry of National Education in 2023 for middle schools, highlights the
importance of combating bullying behavior in schools (Ministry of National Education [MEB],
2023). Comprehensive scientific studies conducted on the concept of bullying were first
introduced by Dan Olweus. Olweus (1993) defined bullying as “the intentional and repeated
distressing behavior of one or more students towards another.” For a behavior to be defined
as bullying, it must exhibit characteristics of a “power imbalance” among peers, and the
behavior must occur “continuously” and “intentionally.” According to Olweus (2012), bullying
can be seen in three types: physical bullying, verbal bullying, and relational bullying. Physical
bullying and verbal bullying are considered aggressive behaviors that can be directly observed,
such as pushing, hitting, belittling, swearing, and mocking, while relational bullying occurs
indirectly, in forms like discrimination and exclusion. The aim of this research is to develop a
multidimensional bullying scale specific to Turkish culture that measures middle school
students' experiences with bullying and victimization, whose validity and reliability have been
tested.

Smith et al. (2008) defined cyberbullying as “aggressive behaviors that are consciously
and systematically directed at a defenseless victim by one or more individuals through the
internet and technological devices.” Cyberbullying refers to bullying conducted through the
internet and technological devices, such as social media applications, emails, messages or calls
sent to cell phones, and online games. For instance, someone who intentionally sends a virus
via email, sends messages containing insults and swearing, shares personal images of someone
without consent, or falsely accuses someone through social media to spread it to large
audiences is engaging in cyberbullying (Kowalski and Whittaker, 2015; Tanrikulu, 2019). The
perpetrator hiding their identity while attacking can increase the level of fear and uncertainty
experienced by the victim. The bully can carry out distressing actions that might be met with
reactions from others in real life without hesitation, thanks to the uncertainty brought by the
cyber world (Betts, 2016).

It is known that the developmental period characteristics of students affect bullying
tendencies. While physical and verbal bullying behaviors are mostly observed in preschool and
elementary school, an increase in relational bullying and cyberbullying behaviors has been
noted during middle school (Besnili and Tanrikulu, 2021). The middle school period is the time
when bullying behaviors are most intensely experienced (Swearer and Hymel, 2015). The
reasons for this situation include the characteristics of the developmental period, the
increasing importance of peer relationships and acceptance into peer groups, and the
widespread use of the internet and smartphones among students. Research shows that
experiences of bullying have negative psychological effects on both the bully and the victim.
The lack of social skills, such as expressing emotions and developing empathy, among bully
students is one of the most significant characteristics that set them apart from other students
(Arsenio and Lemerise, 2001). Additionally, bullies have a higher risk of facing issues later in
life, such as involvement in crime, having a criminal record, being ostracized by society, and
experiencing depression (Gokler, 2009). Victim students, on the other hand, have perceptions
of low self-esteem, inadequacy, and worthlessness, and these students may face difficulties in
making friends, adaptation problems, academic failure, loneliness, and depression in the
future (Gokler, 2009).

The first reason for developing a comprehensive scale that encompasses peer bullying
and cyberbullying is that current research indicates that cyberbullying should be considered a
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type of peer bullying. The criteria that apply to the definition of peer bullying, such as the
repetition of the behavior, its intentionally harmful purpose, and the existence of a power
imbalance between the parties, are also applicable to cyberbullying (Olweus, 2003). Therefore,
it is stated that cyberbullying should be regarded as a type of peer bullying (Tanrikulu and
Erdur-Baker, 2021). Furthermore, researchers gathered at the World Forum on Bullying
Prevention have defined bullying as face-to-face and online behaviors that physically,
emotionally, and socially harm students selected as targets in a specific environment
(O’Higgins Norman et al., 2021).

The second rationale is the recommendation of scales that address both peer bullying
and cyberbullying in the current international literature to researchers and practitioners.
Harbin et al. (2019) developed the "Multidimensional Bullying Victimization Scale," which
approaches bullying from a multidimensional perspective and identifies peer bullying and
cyberbullying behaviors among adolescents using the same measurement tool. Similarly,
Thomas et al. (2019) designed the "Bullying and Cyberbullying Scale for Adolescents" to
measure bullying and victimization behaviors among students aged 12-18. This scale consists
of two parallel forms—one for bullying and one for victimization—and considers cyberbullying
as a subdimension of peer bullying. The continued development of international scales for
measuring both peer bullying and cyberbullying stems from the evolving nature of bullying
behaviors over time and their manifestation in various forms across different platforms, such
as the digital world. When examining studies conducted in Turkey, no holistic scale specific to
Turkish culture that encompasses both peer bullying and cyberbullying has been identified.
Therefore, there is a need for a culturally relevant, comprehensive scale addressing both peer
bullying and cyberbullying in Turkey.

The final rationale for developing such a comprehensive scale is the need for energy
efficiency in the process of combating bullying. A Bullying Scale that simultaneously measures
both peer bullying and cyberbullying behaviors will provide researchers aiming to apply it in
the field with time efficiency. Using a single measurement tool will facilitate studies targeting
both bullying and victimized students, making implementation more practical. Employing a
single tool can help identify different types of peer bullying at the middle school level, reveal
behavioral patterns of peer bullying and cyberbullying among individuals, and support the
development of preventive measures and intervention programs against bullying incidents in
schools. In conclusion, this study aims to contribute to the national literature by conducting
validity and reliability analyses of a comprehensive Bullying Scale, specifically designed for
Turkish culture, that includes both peer bullying and cyberbullying.

2. Method
2.1. Research Model

This research covers the validity and reliability studies of the scale developed to
determine bullying and victim behavior of secondary school students. The research was
designed using the screening model, which is one of the quantitative research methods. The
screening model is defined as studies carried out in order to generalize quantitative data
obtained from attitudes, tendencies, or opinions about the universe over a sample selected
from the universe (Creswell, 2016). For this reason, a screening model was used in this
research due to conducting validity and reliability studies of the scale with quantitative data
obtained from the sample group.

2.2.Research Group

The draft form of the 37-item scale, consisting of sub-items related to bullying and
victimization, was applied to the Exploratory Factor Analysis (EFA) group. Data for the EFA
group were collected from 422 middle school students in the 5th, 6th, 7th, and 8th grades in a
large city in Southeastern Turkey. Following two separate EFAs conducted on bullying and
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victimization sub-items, a 20-item scale with a single-factor structure was developed and
applied to the Confirmatory Factor Analysis (CFA) group. The CFA group consisted of 543
middle school students from 5th to 8th grade in a different large city in Southeastern Turkey.
The EFA group comprised 52.6% female and 47.4% male students, with an average age of 12.
The CFA group consisted of 51.9% female and 48.1% male students, also with an average age
of 12.

2.3.Scale Development Process

The scale development process of the Bullying Scale followed the steps reported by
Karakog¢ and Dénmez (2014).

2.3.1. Item Pool Creation

Initially, national and international scales related to bullying were reviewed. These
included Dolek’s (2002) Bully Tendency Scale and Coping with Bullying Scale, Kutlu’s (2005)
Peer Bullying Scale, Ayas and Horzum’s (2010) Virtual Bully and Victim Scale, the Cyberbullying
Scale developed by Aricak et al. (2012), the Cyberbullying Scale developed by Stewart et al.
(2014) and adapted into Turkish by Kigcluk (2016), the Bullying and Cyberbullying Scale for
Adolescents by Thomas et al. (2019), and the Multidimensional Bullying Victimization Scale by
Harbin et al. (2019).

Based on these reviews, it was decided that the scale should measure both the
perpetrator and the victim using the same tool and should include verbal, physical, relational,
and cyberbullying types. By examining bullying-related studies at the middle school level, a list
of bullying behaviors related to these four types was compiled. Each item in the list included
two statements: Group A, measuring bullying behavior and Group B, measuring experiences of
victimization. A total of 41 items were drafted, each incorporating both A and B group
statements, covering verbal, physical, relational, and cyberbullying behaviors.

2.3.2. Expert Review

Scale forms were sent by mail to three psychological counselors with a master's degree
and two doctoral graduates who work in institutions affiliated with the Ministry of National
Education and conduct research on bullying. The necessary adjustments have been made on
the draft scale form by taking into account the feedback of experts on the intelligibility and
suitability for the purpose of the statements. After that, face-to-face interviews were
conducted with five psychological counselors working in institutions affiliated to the Ministry
of National Education and the 41-item draft form was evaluated by experts in terms of its
suitability for the purpose and the intelligibility of the statements. In addition, the expressions
included in the scale items were also examined by a Turkish language expert. Accordingly, the
41-item draft scale form has been finalized and made ready for application.

The total score taken from item A of the draft scale form indicates the level of bullying
behavior of the students, and the total score taken from item B indicates the level of
victimization of the students. The scale is a quadruple Likert-type scale which is evaluated in
physical, verbal, relational, and cyberbullying types and in the form of 0 (never), 1 (once), 2
(two-three times), 3 (more than three).

2.3.3. Pilot Application

Two students from each grade level (5th, 6th, 7th, and 8th) were selected, and the
draft scale items were administered to them. The students provided feedback regarding the
clarity of the items. Based on their responses, four items that were perceived similarly or were
difficult to understand were removed from the scale. After final adjustments, the draft scale
was reduced to 37 items, making it ready for application.
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2.4.Data Collection Process

First, approval was obtained from the Ethics Committee of Gaziantep University. In the
second stage, permission for research implementation was acquired from the Gaziantep
Provincial Directorate of National Education. To confirm the factor structure of the study, a
second round of data collection was conducted. At this stage, the necessary approval was
again obtained from the University Ethics Committee, followed by a renewed research
application permit from the Gaziantep Provincial Directorate of National Education.

2.5.Data Analysis

The sample size is a crucial factor for conducting factor analysis (Ho, 2006, p. 2007). It
is suggested that a sample size of ten times the number of variables in the scale is sufficient for
determining the sample size (Nunally, 1978). During the EFA process, the 37-item draft scale
was administered to 422 participants. Sixteen participants who did not respond to 10% or
more of the scale items were removed from the dataset (Tabachnick & Fidell, 2013). Upon
examining the normality conditions of the dataset prepared using SPSS 21, it was observed
that the normality assumption was not met. Therefore, an outlier analysis was conducted to
approximate a normal distribution, leading to the removal of six additional participants from
the dataset. The suitability of the data for factor analysis was assessed using the Kaiser-Meyer-
Olkin (KMO) test and Bartlett’s Test of Sphericity for both the bullying and victimization items.
Two separate exploratory factor analyses (EFA) were conducted for the bullying and
victimization items, ensuring that the factor loadings of the items were at least 0.35
(Blyukoztirk, 2002). During the CFA process, the single-factor, 20-item scale derived from the
EFA was administered to 543 participants. Upon examining the normality distribution and
outliers, 38 participants were removed from the dataset. A confirmatory factor analysis (CFA)
was performed on the bullying and victimization items using the AMOS 23 program. As part of
the reliability analysis, Cronbach’s Alpha internal consistency coefficient was calculated for the
bullying and victimization items in both the EFA and CFA groups.

3. Finding
3.1. Findings from the Exploratory Factor Analysis (EFA)

Before conducting the Exploratory Factor Analysis (EFA), the Kaiser-Meyer-Olkin (KMO)
test and Bartlett’s Test of Sphericity were applied to determine whether the datasets were
suitable for factor analysis. The analysis results showed that the KMO values were 0.836 for
bullying items and 0.873 for victimization items. Bartlett’s Test of Sphericity was calculated as
X2 =5257.942; p < 0.001 for bullying items and x2 = 4975.654; p < 0.001 for victimization items.
According to Can (2018), a KMO value of 0.7 or above is considered good, and the p-value of
the Bartlett test should be below 0.05. Based on these criteria, the correlation strength
between items in both the bullying and victimization datasets was found to be highly
significant. Considering the current literature, it was decided that the scale should be
structured as a single-factor model. The bullying and victimization datasets, obtained from 400
students in the EFA group, were analyzed using the Maximum Likelihood technique, one of the
classical factor analysis methods. A minimum factor loading of 0.35 was used as the criterion
for item selection. As a result, 20 items were identified, forming a single-factor structure that
measures bullying and victimization behaviors across physical, verbal, relational, and
cyberbullying dimensions, with factor loadings of 0.35 and above. As shown in Table 1, the
lowest factor loading for a bullying item was 0.38, while the lowest factor loading for a
victimization item was 0.37.
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Table 1.

Factor Loadings for Bullying and Victimization Items

Bullying Factor 1 Victimization Factor 1
Az37_a 0.686 Az34 b 0.626
Az32_a 0.651 Az31 b 0.609
Az29 a 0.641 Az29 b 0.6
Az17_a 0.616 Az17 b 0.596
Az28 a 0.604 Az14 b 0.594
Az34_a 0.601 Az28 b 0.588
Az24 a 0.58 Az30_b 0.577
Az2_a 0.544 Az32 b 0.577
Az30_a 0.529 Az37 b 0.576
Az16_a 0.526 Az24 b 0.566
Az14 a 0.502 Az3 b 0.549
Sz33_a 0.484 Azl b 0.526
Az3_a 0.477 Az22 b 0.511
Az5_a 0.473 Az16_b 0.497
Sz25_a 0.448 Sz36_b 0.48
Az31_a 0.437 Az2_ b 0.474
Sz36_a 0.435 AZ5 b 0.47
Azl _a 0.431 Sz25 b 0.438
Az22_a 0.414 Sz33_b 0.404
S$z10_a 0.386 Sz10_b 0.375

Note: az: peer bullying, sz: cyberbullying, a: bullying perpetration, b: victimization
3.2. Findings from the Confirmatory Factor Analysis (CFA)

To test the structure obtained from the Exploratory Factor Analysis (EFA), two separate
Confirmatory Factor Analyses (CFA) were conducted for the bullying perpetration and
victimization datasets using AMOS 23. The fit indices for the bullying perpetration items were
found as follows: x%/df = 2.94, RMSEA = 0.62, SRMR = 0.58, CIF = 0.72, GIF = 0.90. The fit
indices for the victimization items were as follows: x2/df = 3.44, RMSEA = 0.70, SRMR = 0.62,
CIF = 0.79, GIF = 0.88. As a result, the goodness-of-fit values for both the bullying and
victimization models were found to be within acceptable and good ranges.

Figure 1.
A Path Diagram of Bullying Substances. Note: az: peer bullying, sz: cyberbullying.
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Figure 2.
Path Diagram of the Victimization Items. Note: az: peer bullying, sz: cyberbullying.
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3.3. Findings Related to Internal Consistency Reliability

The internal consistency reliability of the AFA group was calculated over 400
participants. The internal consistency coefficient of the bullying items of the twenty-item and
one-dimensional scale was found to be 0.88, and the internal consistency coefficient of the
victimization items was found to be 0.88. The internal consistency reliability of the DFA group
was calculated on a total of 505 data. The internal consistency coefficient of the bullying items
of the 20-item and one-dimensional scale applied to the DFA group was found to be 0.76, and
the internal consistency coefficient of the victimization items was found to be 0.83.

4. Discussion and Conclusion

The construct validity of the Bullying Scale was tested by Exploratory Factor Analysis
and Confirmatory Factor Analysis applications. As a result of the AMNESTY conducted
separately for both bullying and victimization items, 20 items were determined in a single-
factor structure. The single-factor structure was confirmed by the CFA performed separately
for both bullying and victimization items, and it was found that the scale fits well. The
Cronbach Alpha coefficient calculated as a result of the internal consistency reliability analysis
showed that the internal consistency of the scale is at a good level and reliable. For this
reason, the Bullying Scale is a valid and reliable measurement tool for determining peer
bullying and cyberbullying behaviors observed among students during secondary school Dec.
Bully and victim behaviors are dealt with in physical, verbal, relational, and cyberbullying
dimensions with the Bullying Scale with a 20-item structure with a single factor structure. Each
item on the scale consists of (a) bullying and (b) victimization sub-items. For this reason, bully
and victim students will be able to be identified with the same measurement tool.

Measuring the peer bullying behaviors observed among middle school students with
valid and reliable measurement tools at an early stage is of primary importance in terms of
preventive interventions. Dec. The difficulties experienced in the research of peer bullying
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behaviors during secondary school are mainly due to the limited number of measurement
tools whose validity and reliability have been proven to measure the bully and the victim in a
multidimensional way. Current research emphasizes that cyberbullying should be considered
as the online dimension of peer bullying and examines bullying in a multidimensional context.
For example, Harbin et al. (2019) examined cyberbullying as a type of peer bullying in the
"Multidimensional Bullying Victimization Scale" study and examined bullying behaviors as a
whole. Thomas et al. with the “Bullying and Cyberbullying Scale for Adolescents” developed by
(2019), the bullying behaviors observed among adolescents were Deciphered in a
multidimensional way. When the scale development studies conducted to determine bullying
in our country were examined, there was no measurement tool that measures peer bullying
and cyberbullying behaviors Decently. It is thought that the Bullying Scale developed in this
research will fill the gap in the field. With this developed scale, peer bullying and cyberbullying
behavior patterns of middle school students can be measured with a single measurement tool,
bully and victimized students can be identified. Measuring peer bullying and cyberbullying
behaviors together will allow the multidimensional study of bullying and will provide
convenience to researchers in practice.

5. Recommendations

Secondary school teachers and psychological counselors can use the Bullying Scale to
learn about the level at which bullying occurs in schools, to what extent it occurs, and the
identification of bullies and victimized students. In the light of the information obtained,
teachers, psychological counselors, and school administrators can carry out intervention
programs aimed at preventing bullying in schools. Psychological counselors can provide
counseling to bullied and victimized students with individuals and groups, or they can apply
group guidance and psychoeducation programs aimed at improving social skills. Valid and
reliable information about bullying can be provided to parents by applying the scale by school
guidance services and pouring the results into statistical data, and activities such as seminars,
group guidance, posters, newsletters, and publication preparation can be conducted to raise
parents' awareness about bullying. The Developed Bullying Scale is a scale designed to
measure the bullying behaviors of middle school students in a multidimensional way. The
application of this current and original study to a wider group and the opinions of different
academics on this issue will contribute to the field writing.

Ethics Committee Approval: Ethical permission was obtained from Gaziantep
University institution (date 09.03.2020- number 14716) for this research.

Peer-review: Externally peer-review.

Author Contributions: The authors contributed equally to the research, authorship,
and publication of this article.

Conflict of Interest: The authors have not declared any potential conflict of interest
related to the research, authorship and publication of this article.

Financial Support: The author(s) has received no financial support for the research,
authorship and publication of this article.

Notice of Use of Artificial Intelligence: The author(s) did not utilise any artificial
intelligence tool(s) for the research, authorship and publication of this article.

Acknowledgements: My esteemed teacher Assoc. for his contributions to the thesis
writing process. Dr. Thank you to the God of Abraham. | would like to thank the participating
students and my colleagues, the school psychological counselor, who did not spare their
support during the research process.



1316

References

Aricak, O., Kinay, H., & Tanrikulu, T. (2012). Siber Zorbalik Olgegi'nin ilk psikometrik bulgular.
Hayef Journal of Education, 9(1), 101-114.

Arsenio, W. F., & Lemerise, E. A. (2001). Varieties of childhood bullying: Values, emotion
processes, and social competence. Social Development, 10(1), 59-73.
https://doi.org/10.1111/1467-9507.00148

Ayas, T., & Horzum, M. B. (2010). Sanal zorba/kurban 6lgek gelistirme calismasi. Akademik
Bakis Dergisi, 19, 1-17.

Besnili, Z. N., & Tanrikulu, I. (2021). Development and validation of the preschool peer
bullying scale-teacher form. Journal of Psychologists and Counsellors in Schools, 31,
46-62. d0i:10.1017/jgc.2021.1

Betts, L. R. (2016). Cyberbullying: Approaches, consequences and interventions. Springer.

Blyukoztark, S. (2002). Faktor analizi: Temel kavramlar ve olcek gelistirmede
kullanimi. Kuram ve uygulamada egitim yonetimi, 32(32), 470-483.

Can, A. (2018). Quantitative data analysis by scientific research process with SPSS (SPSS ile
bilimsel arastirma siirecince nicel very analizi). (6th eds.) PEGEM Akademi.

Creswell, J. W. (2016). Nicel yontemler. (M. Bursal Cev.). Arastirma deseni; nitel, nicel, karma
yontem yaklasimlari. (3. Baski). (S. B. Demir Cev.). Egiten Kitap.

Délek, N. (2002). Ogrencilerde zorbaca davranislarin arastirilmasi ve bir énleyici program
modeli (Doktora Tezi). Marmara Universitesi.

Gokler, R. (2009). Okullarda akran zorbaligi. Uluslararasi insan Bilimleri Dergisi, 6 (2), 511-
537.

Harbin, S. M., Kelley, M. L., Piscitello, J., & Walker, S. J. (2019). Multidimensional bullying
victimization scale: Development and validation. Journal of school Violence, 18(1),
146-161. https://doi.org/10.1080/15388220.2017.1423491

Ho, R. (2006). Handbook of univariate and multivariate data analysis and interpretation with
SPSS. CRC press.

Karakog, F. Y., & Dénmez, L. (2014). Olcek gelistirme calismalarinda temel ilkeler. Tip Egitimi
Diinyasi, 13, 39-49. https://doi.org/10.25282/ted.228738

Kutlu, F. (2005). Zorbalik davranisiari ile basa ¢cikma egitiminin ilkégretim &grencilerinin
zorbalik davranislari iizerindeki etkisi. (Doktora Tezi). Orta Dogu Teknik Universitesi.

Kiiciik S. (2016). Siber zorbalik 6lgedi Tiirkce uyarlamasi. (Yiksek Lisans Tezi). istanbul
Universitesi.

Milli Egitim Bakanlgl. (2024, 12 Temmuz). Okul temelli sosyal sorumluluk c¢alismalar
miifredati  onayland. https://www.meb.gov.tr/okul-temelli-sosyal-sorumluluk-
calismalari-mufredati-onaylandi/haber/31760/tr

Nunally, J. C., & Bernstein, I. H. (1978). Psychometric theory.

O’Higgins Norman, J., Berger, C., Cornu, C., Cross, D., Loftsson, M., Sondergaard, D. M., ... &
Yoneyama, S. (2021, November 1-3). Presenting a proposed revised definition of
school bullying. In World Anti-Bullying Forum 2021, Stockholm, Sweden.
https://delegia-virtual.s3.eu-north-1.amazonaws.com/projects/delegia-
wabf/WABF summary of new definition.pdf

Olweus, D. (1993). Bully at school: what we know and what we can do. Blackwell


https://doi.org/10.1111/1467-9507.00148
https://doi.org/10.1080/15388220.2017.1423491
https://doi.org/10.25282/ted.228738
https://doi.org/10.25282/ted.228738
https://www.meb.gov.tr/okul-temelli-sosyal-sorumluluk-calismalari-mufredati-onaylandi/haber/31760/tr
https://www.meb.gov.tr/okul-temelli-sosyal-sorumluluk-calismalari-mufredati-onaylandi/haber/31760/tr
https://delegia-virtual.s3.eu-north-1.amazonaws.com/projects/delegia-wabf/WABF_summary_of_new_definition.pdf
https://delegia-virtual.s3.eu-north-1.amazonaws.com/projects/delegia-wabf/WABF_summary_of_new_definition.pdf

1317

Olweus, D. (2003). A profile of bullying. Educational Leadership Association for Supervision
and Curriculum Development, 60, 12-17.

Olweus, D. (2012). Cyberbullying: An overrated phenomenon?. European Journal of
Developmental Psychology, 9(5), 520-538.
https://doi.org/10.1080/17405629.2012.682358

Smith, P. K., Mahdavi, J., Carvalho, M., Fisher, S., Russell, S., & Tippett, N. (2008).
Cyberbullying: Its nature and impact in secondary school pupils. Journal of Child
Psychology and  Psychiatry, 49(4), 376-385. https://doi.org/10.1111/j.1469-
7610.2007.01846.x

Stewart, R. W., Drescher, C. F., Maack, D. J., Ebesutani, C., & Young, J. (2014). The
development and psychometric investigation of the Cyberbullying Scale. Journal of
Interpersonal Violence, 29(12), 2218-2238.
https://doi.org/10.1177/0886260513517552

Swearer, S. M., & Hymel, S. (2015). Understanding the psychology of bullying: Moving toward
a social-ecological diathesis—stress model. American Psychologist, 70(4), 344-353.
https://doi.org/10.1037/a0038929

Tabachnick, B. G. & Fidell, L. S. (2013). Using multivariate statistics (Sixth Edition). Harlow.

Tanrikulu, I. (2019). How do School Children Learn Cyberbullying Perpetration?. Journal of
Theoretical Educational Science, 12(1), 16-27.
http://dx.doi.org/10.30831/akukeg.512556

Tanrikuluy, I., & Erdur-Baker, O. (2021). Motives behind cyberbullying perpetration: A test of
uses and gratifications theory. Journal of Interpersonal Violence, 36 (13-
14). https://doi.org/10.1177/0886260518819882

Thomas, H. J., Scott, J. G., Coates, J. M., & Connor, J. P. (2019). Development and validation of
the bullying and cyberbullying scale for adolescents: A multi-dimensional
measurement model. British Journal of Educational Psychology, 89(1), 75-94.
https://doi.org/10.1111/bjep.12223

Whittaker E., & Kowalsk. R.M. (2015). Cyberbullying via social media. Journal of School
Violence, 14: 11-29. https://doi.org/10.1080/15388220.2014.949377

iletisim/Correspondence
Uzman Psikolojik Danisman/Expert Psychological Consultant Feyzullah CETINKAYA
cetinkayafeyzullah@gmail.com

Dog. Dr. ibrahim TANRIKULU
ibrahimtanrikulu@gmail.com


https://doi.org/10.1080/17405629.2012.682358
https://doi.org/10.1080/17405629.2012.682358
https://doi.org/10.1080/17405629.2012.682358
https://doi.org/10.1111/j.1469-7610.2007.01846.x
https://doi.org/10.1111/j.1469-7610.2007.01846.x
https://doi.org/10.1177/0886260513517552
https://doi.org/10.1037/a0038929
http://dx.doi.org/10.30831/akukeg.512556
https://doi.org/10.1177/0886260518819882%C2%A0
https://doi.org/10.1111/bjep.12223
https://doi.org/10.1080/15388220.2014.949377

