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Abstract

One of the measurement tools that enables the collection of data from diverse and large groups in the
curriculum evaluation process is questionnaires. Within this scope, the study aimed to develop a
questionnaire to evaluate curricula based on the Tiirkiye Century Education Model [TCEM], aligning
with teachers’ opinions. During the development process, the concepts within the curricula and their
meanings were organized according to the curriculum development literature. It was decided to
include seven core dimensions that explain the concept of the holistic education approach in the
questionnaire; learning outcomes, learning-teaching experiences, learning evidence, differentiated
instruction, teacher reflections, school-based planning, and extracurricular activities. Next, an item
pool was created based on the study’s objectives, scope, and the characteristics the questionnaire aims
to measure. The content validity of the draft questionnaire was then reviewed by experts. In the final
stage, the draft questionnaire form was administered to a group of teachers who shared characteristics
similar to the study’s target population in order to examine the clarity, answerability, appropriateness
to purpose, and average completion time of the items. Based on the feedback received from the
teachers, the necessary revisions were made, and the final version of the questionnaire was developed.
As a conclusion, a questionnaire with 23 items across seven core dimensions, designed to gather
teachers’ opinions on overall evaluation and suggestions, was developed. It is recommended that the
questionnaire form be adapted to the themes in the curriculum of any course intended to be evaluated
based on teacher opinions.

Keywords: Tiirkiye Century Education Model, curriculum, curriculum evaluation, questionnaire
development.

Introduction

Social, economic, and technological developments impact education systems and shape
the knowledge, skills, and values they aim to develop. In line with global trends, the targeted
21t century skills include critical thinking, creative thinking, problem-solving,
communication, collaboration, information literacy, media literacy, information and
communication technology literacy, and life and career skills (Gelen, 2017). The values that
individuals are expected to learn consist of cultural and universal traits such as respect,
honesty, justice, equality, generosity, patriotism, and thriftiness (Sarigoz, 2024; Tiirel et al.,
2023). The key aspect to consider in the process of acquiring skills and values is the
fundamental factors that support their development. Developing individuals with these
qualities requires effective implementation of the curriculum designed based on individual and
societal needs. While teachers’ competencies, who play a crucial role in curriculum
implementation, influence the process, the structure and quality of curricula serve as essential
tools guiding teachers (Varis, 1996).

In the curriculum development process, dynamic relationships must be established
between the curriculum’s elements, namely objectives, content, teaching-learning, and
measurement and evaluation dimensions (Demirel, 2007; Oliva, 2005). Within the scope of
curriculum development studies, these elements are planned, implemented, and evaluated in
an interactive structure (Booyse & Du Plessis, 2014; Oliva, 2005; Wiles & Bondi, 2007). In the
first stage of the process, curriculum elements are designed in line with existing needs (Booyse
& Du Plessis, 2014). The stage where the planned curriculum is tested in the field covers
implementation studies (Skilbeck, 1984), while in evaluation studies, the consistency between
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curriculum elements is examined, and decisions regarding the curriculum’s effectiveness are
made (Henson, 2015). Evaluation studies are at the center of the curriculum development
process, and decisions made based on the evaluation results are reflected in the planning and
implementation stages (Booyse & Du Plessis, 2014).

The dynamic nature of the curriculum development process requires consideration of
the changing needs of individuals and society in light of social and technological developments.
Many factors influence the emergence of these needs, including teacher characteristics,
student characteristics, social dynamics, and educational policies (Johnson, 2009; Lewy, 1991,
Ringwalt et al., 2004; Tutkun & Aksoyalp, 2010). In order for curriculum development
processes based on scientific foundations to be more functional and adaptable, curricula must

be continuously monitored, evaluated, and improved in line with the dynamic nature of the
field.

In line with current developments in Tiirkiye, curricula based on the Tiirkiye Century
Education Model [TCEM] have been implemented in the 2024-2025 academic year at the
preschool level and in the first grades of elementary, middle, and high school, following the
published guidelines (Ministry of National Education [MoNE], 2024a). Curriculum
development relies on a holistic educational approach that aims to promote individual, social,
intellectual, and moral growth. Curriculum structures designed to develop knowledge, skills,
and values include specific objectives for each course, learning outcomes, and the process
components that shape these outcomes. The virtue-value-action model used in the curricula,
along with systems literacy and social and emotional learning skills, is viewed as a cross-
curricular element that plays an important role across all courses. Additional innovations in
the curricula include the integration of conceptual skills and literacy skills into the learning
outcomes, enrichment and deepening activities within differentiated instruction,
extracurricular activities, school-based planning, and teacher reflections (MoNE, 2024b).

Curricula that aim for the multidimensional development of individuals in cognitive,
affective, social, and moral areas include detailed learning outcomes and process components.
They emphasize the importance of individual differences, focus on skill acquisition, explain
implementation principles with guidelines and examples, incorporate technology integration,
and give teachers flexibility and initiative in the implementation process, which are seen as
strengths (Akpinar et al., 2024; Banaz, 2024; Berk & Ozer, 2025; Koseoglu, 2025; Uredi, 2024;
Yurdakal, 2024). However, criticisms of the curriculum include the absence of clear needs
analysis studies and underlying philosophy, the dominance of community-centered ideological
elements, and the limited focus on creative thinking and reading skills (Akpinar et al., 2024;
Turan & Naziroglu, 2024; Yasar, 2024; Yurdakal, 2024).

While it is clear that the curricula have many strengths and some areas need
improvement, it is emphasized that evaluations of the curricula should mainly take place
during and after their implementation (Akpinar et al., 2024). In this context, it is important to
assess how well the developed or revised curricula align with the objectives and their
effectiveness in improving student knowledge and skills, as well as to evaluate the overall
effectiveness of the education system. This process is vital for identifying weaknesses and
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making necessary revisions to the curricula (Yurdakal, 2024). Successful evaluation requires a
comprehensive review of curriculum-related practices (Ornstein & Hunkins, 2014).

When reviewing the literature, it was found that the primary and secondary curricula
developed based on the TCEM were examined through document review, focusing on various
curriculum elements. In this context, curricula such as mathematics (Kuzu et al., 2025),
Turkish (Banaz, 2024; Siiglimlii & Bahsi, 2025; Yurdakal, 2024), life sciences (Cakir, 2025),
social studies (Aslan, 2025; Seker, 2024), science (Bilir, 2025), and religious culture and moral
knowledge (Koseoglu, 2025; Turan & Naziroglu, 2024; Yasar, 2024) have been reviewed.
Although these document-based studies contribute to curriculum evaluation, involving
stakeholders responsible for implementation in shaping the curriculum and identifying needs
is essential for curriculum development and assessment (Macdonald, 2003). In this context,
beyond document analysis, Uredi’s (2024) study evaluated measurement and evaluation
practices in science and mathematics teaching curricula by incorporating teachers’ opinions.
Similarly, Arslan’s (2025) study evaluated the overall structure and functioning of the life
science teaching curriculum based on teachers’ feedback. In these studies, which drew on
teachers' opinions, the interview method was used to collect data.

One of the measurement tools that can reach diverse and large groups through methods
such as observation, interviews, and document review is questionnaires (Biiylikoztiirk, 2005).
A review of the relevant literature showed no questionnaire development studies available for
evaluating the curriculum. This situation highlights the need for research. Therefore, the study
aims to develop a questionnaire to evaluate curricula based on the TCEM, aligned with
teachers’ opinions. It is believed that the measurement tool developed as part of the research,
which can be adapted to all course curricula, will significantly assist in identifying issues
encountered during implementation and in enhancing curricula throughout the process. The
fact that the measurement tool can be used to evaluate different curricula based on teachers’
opinions is considered important for the scientific evaluation of the curricula.

Method

This section provides information on the development process of the data collection
tool (questionnaire form) aimed at evaluating the new curricula titled “TCEM” implemented
by the MoNE in 2024.

Development of the Questionnaire Form

To develop the Curriculum Evaluation Questionnaire as a valid and reliable data
collection tool, four basic stages specified by Biiyiikoztiirk (2005) were used as a reference:

b N34

“definition of problem,” “item writing,
Definition of Problem

» «

expert opinion,” and “preliminary implementation.”

In this stage, which is the first step in the questionnaire development process, the
research problem has been clearly defined. The research was structured based on the need for
a data collection tool that would enable the evaluation of the TCEM curriculum according to
teachers’ opinions within the framework of the “holistic education approach” on which it is
based. In this regard, the document titled “TCEM Curricula Common Text” prepared by the
MoNE (MoNE, 2024c) for the purpose of introducing the curricula was reviewed by four
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curriculum development experts. The concepts included in the curriculum and their meanings
have been organized in accordance with the terminology of curriculum development literature.
The questionnaire form explains the concept of the “holistic educational approach” claimed by
the curriculum through seven fundamental dimensions: “learning outcomes, learning-
teaching experiences, learning evidence, differentiated instruction, teacher reflections, school-
based planning, and extracurricular activities.” The process of defining the problem and
identifying the relevant dimensions was also supported by a literature review on the concept
of curriculum literacy. The purpose of the research and the scope and characteristics that the
questionnaire aims to measure were clarified, and the type and scope of the data to be collected
were determined. This formed the basis for developing the questions to be included in the
questionnaire.

Item Writing (Draft Form Development)

Items have been written to collect the necessary data, taking into account the purpose
of the research and the scope and characteristics that the questionnaire aims to measure.
During this process, a pool of items consisting of quantitative and qualitative questions was
created for each dimension decided to be included in the questionnaire, using the TCEM
curriculum documents and relevant literature. The questionnaire contains questions aimed at
determining teachers’ demographic characteristics and their views on seven dimensions of the
curriculum: “learning outcomes, learning-teaching experiences, learning evidence
(measurement and evaluation), differentiated instruction, teacher reflections, school-based
planning, and extracurricular activities.” The items have been prepared in both open-ended
(unstructured) and closed-ended (structured) question formats. Closed-ended questions in the
questionnaire enable participants to express their opinions quickly and easily, while open-
ended questions allow teachers to provide detailed responses based on their experiences
implementing the curriculum, aiming to gather in-depth information about the curriculum’s
implementation. Some closed-ended questions in the questionnaire use a 5-point Likert type
while others are yes-no questions.

Expert Opinion

The Draft Questionnaire Form [DQF] was submitted for review to faculty members in
the fields of curriculum and instruction, measurement and evaluation, primary education,
Turkish language education, mathematics education, science education, social studies
education, and experienced teachers. In this study, experts evaluated the draft form in terms
of content validity, clarity of items, and appropriateness of language and expression. Experts
were requested to review the items using the Expert Evaluation Form provided to them and to
indicate the suitability of the items as “suitable” or “not suitable—reason.” The opinions of the
experts indicate that all dimensions and questions under the dimensions are appropriate in
terms of content validity. However, some revisions have been made to two questions in the
questionnaire for clarity.

Feedback from experts was reviewed by researchers, and necessary revisions were
made to the questionnaire form. Finally, some revisions were made to the questionnaire’s page
layout, question order, text format, and other usability features and instructions, resulting in
the creation of the “Preliminary Implementation Form [PIF].”
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Preliminary Implementation

The PIF was performed on a group of teachers with similar characteristics to the target
group of the research in order to examine the comprehensibility, suitability for purpose, and
average response time of the questions included in the questionnaire. This group consists of
six classroom teachers and four branch teachers. Feedback was collected from teachers
regarding questions that were unclear or deemed inappropriate, and the necessary revisions
were made. The feedback provided by teachers generally relates to the curriculum being quite
comprehensive in terms of terminology, the inclusion of concepts in the curriculum that they
were not familiar with from previous curricula, their inability to sufficiently grasp these
concepts through in-service training, and the lengthy duration of the questionnaire. Based on
this feedback, explanations regarding the meaning and function of concepts reflecting each
dimension have been included in the introduction section of each dimension in the
questionnaire. Concepts included in the curriculum that were unclear to teachers (e.g.,
learning evidence) have been explained using concepts familiar to them (e.g., the measurement
and evaluation process). Based on the data obtained from the pre-implementation phase and
the feedback received from teachers, the final version of the questionnaire was prepared.

The questionnaire consists of two main sections. The first section contains 15 questions
about teachers’ personal information; the second section contains items that evaluate the seven
dimensions of the curriculum and include open-ended and closed-ended questions for each
dimension. The final questionnaire form is structured to evaluate the curricula of different
courses based on themes. In this context, the questionnaire should be adapted to one or more
themes included in the curriculum of any course intended for evaluation.

Ethical Permits of Research:

In this study, all the rules specified to be followed within the scope of “Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of
the actions specified under the heading “Actions Contrary to Scientific Research and
Publication Ethics”, which is the second part of the directive, have been taken.

Ethics Committee Permission Information:

Since the study was conducted using publicly available documents and, within the
questionnaire development process, the opinions of six primary school teachers and four
branch teachers-who shared characteristics similar to the target population-were consulted
solely to examine the clarity, answerability, appropriateness to purpose, and average
completion time of the items, ethics committee approval was not required.

Findings

In this section, the open-ended and closed-ended question types included in the seven
fundamental dimensions of the “Curriculum Evaluation Questionnaire” are explained under
subheadings.

Learning Outcomes

The first dimension of the questionnaire consists of questions aimed at evaluating
learning outcomes. The TCEM adopts a holistic approach that aims to nurture students as
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individuals who possess knowledge, skills, dispositions, and values, who can utilize the
knowledge they have acquired, who can think critically, and who are socially and emotionally
developed. In this context, in order for individuals to acquire the desired characteristics, the
curricula integrate four fundamental components -conceptual skills, disciplinary skills,
dispositions, and cross-curricular components- with learning outcomes (MoNE, 2024c¢). For
this reason, this section of the questionnaire includes a question that allows teachers to express
their opinions on the extent to which they have achieved the four components specified in the
curriculum’s learning outcomes within the framework of the theme they have covered. An
open-ended question was included to allow them to explain the reasons behind their answers.
The conceptual explanations and question types included in the learning outcomes dimension
of the questionnaire are presented in Table 1.

Table 1.
Conceptual Descriptions and Question Types in the Learning Outcomes Dimension

EXPLANATION: The 2024 curriculum emphasizes that learning outcomes consist of the following
four components:

a. Conceptual skills (1. Integrated skills: Conflict resolution skills, observation skills,
summarization skills, analysis skills, classification skills, information gathering skills,
comparison skills, questioning skills, generalization skills, inference skills, observation-
based prediction skills, prediction skills based on existing information/data, structuring
skills, etc. 2. Higher-Level Thinking Skills: Decision-making skills, problem-solving skills,
critical thinking skills 3. Basic skills: Counting, reading, writing, drawing, finding,
selecting, identifying, marking, measuring, presenting, translating, recording, etc.)

b. Disciplinary skills (Turkish, social sciences, mathematics, science skills)

c. Dispositions (Self-esteem, social, intellectual dispositions)

d. Cross-curricular components (Social-emotional learning skills, values, literacy
skills, interdisciplinary skills, skills-based relationships)

1. While implementing the outcomes of Theme! A, indicate your status in achieving
the following four components.

1 2 3 4 5

Conceptual Skills
Disciplinary Skills
Dispositions
Cross-curricular components
2. Please explain the reasons for your responses (scores: 1-2-3-4-5) regarding the
four components.

Learning-Teaching Experiences

The new curricula aim to structure the learning-teaching process within the framework
of experiential learning, context-based learning, project-based learning, inquiry-based
learning, and collaborative learning approaches. These approaches aim to encourage students’
active participation, interaction, and deep learning. Additionally, the learning-teaching
process is expected to be structured, taking into account holistic learning environments
(traditional physical environments, online environments, social learning environments,
open/out-of-classroom environments, and virtual/augmented reality environments) (MoNE,
2024c). Within this scope, in the learning experiences dimension of the questionnaire, there is

! The phrase “Theme A” appearing in this and subsequent sections stems from the questionnaire being structured
to evaluate the curricula of different courses based on themes. Therefore, the questionnaire should be adapted to
one or more themes included in the curriculum of any course intended for evaluation.
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a question that allows teachers to express their opinions regarding their ability to use teaching
methods and techniques appropriate to their learning approaches. Then, two open-ended
questions were included to allow teachers to explain the reasons behind their answers and
indicate the other teaching methods and techniques they used. Other types of questions in this
dimension relate to teachers’ ability to reflect on holistic learning environments in the
learning-teaching process. In this context, the questionnaire includes two questions that allow
teachers to express their views on their ability to reflect on holistic learning environments and
to explain the holistic learning environments they use and their reasons for utilizing them. The
conceptual explanations and question types included in the learning experiences dimension of
the questionnaire are presented in Table 2.

Table 2.

Conceptual Descriptions and Question Types in the Learning Experiences Dimension

EXPLANATION: The 2024 curriculum envisions structuring the learning-teaching process within
the framework of experience-based learning, context-based learning, project-based learning, inquiry-
based learning, and collaborative learning approaches.

1. When implementing the learning-teaching process for Theme A, indicate your
ability to use interactive teaching methods and techniques (such as stations,
brainstorming, discussion circles, the six thinking hats technique, etc.) that are
appropriate for the learning approaches mentioned above.

1 2 3 4 5

Interactive teaching methods and techniques appropriate to
learning approaches

2. Please explain the rationale for your response (score: 1-2-3-4-5) regarding your
ability to use teaching methods and techniques.

EXPLANATION: The 2024 curriculum envisions structuring the learning-teaching process with
consideration for holistic learning environments.
4. Please indicate your ability to reflect the holistic learning environments provided
below in the learning-teaching process of Theme A.

Yes No

Traditional physical learning environments (classrooms, laboratories,

libraries, workshops, etc.)

Online learning environments (virtual classrooms, online platforms, web-

based or mobile learning applications, webinars, etc.)

Social learning environments (community-based learning environments,

clubs and organizations, etc.)

Outdoor/classroom-based learning environments (natural environments,

museums, science centers, sports centers, etc.)

Virtual reality and augmented reality-based learning environments

5. If your answer is yes regarding your ability to use holistic learning
environments, please specify which environment you have benefited from.

Evidence of Learning (Measurement and Evaluation)

The measurement and evaluation process of teaching curriculum (evidence of learning)
emphasizes the need to continuously monitor students using various techniques and to
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incorporate skill-based outcome assessment practices. The curricula also recommend that at
least one performance task be assigned and implemented in each unit/theme/learning area
and that digital technologies be used for measurement and evaluation purposes (MoNE,
2024c). This means that the evaluation should cover not only the learning product but also the
learning process and be supported by various evidence. In this context, the questionnaire
includes five questions where teachers can express their opinions on their ability to use the
suggested measurement and evaluation tools/techniques and explain the other measurement
and evaluation tools/techniques they use and their reasons for using them. The conceptual
explanations and question types included in the learning evidence dimension of the
questionnaire are specified in Table 3.

Table 3.
Conceptual Explanations and Question Types in the Learning Evidence Dimension

EXPLANATION: The 2024 curriculum emphasizes that the measurement and evaluation process
(evidence of learning) should include skill-focused summative evaluation practices by continuously
monitoring students using various techniques.
1. When conducting the measurement and evaluation process for A Theme, indicate
your ability to use the techniques/tools mentioned below.
1 2 3 4 5
Student portfolios, assignments, projects, performance tasks,
presentations, checklists, exams, observation and interview
forms, student questionnaires, role-playing, group work,
scales, graduate questionnaires, classroom discussions,
self/peer/group evaluations, and reflective writing.
2. Please explain the rationale for your response (score: 1-2-3-4-5) regarding
measurement and evaluation tools/techniques.

EXPLANATION: In the 2024 curriculum, it is recommended that at least one performance task be
assigned for each unit/theme/learning area within the context of the measurement and evaluation
process. Furthermore, it is recommended that digital technologies be used for measurement and
evaluation purposes.
4. Please indicate your ability to use the following techniques/tools for assessing
student performance in the A Theme.

Yes No

Assigning performance tasks
Using digital technologies in performance-based measurement
and evaluation activities (simulation, scenario creation,
educational games, etc.)

5. If your answer is no, please explain why you cannot use it.

Differentiated Instruction

New curricula, within the context of inclusive education, aim to meet the interests,
abilities, and needs of students who are more advanced than their peers (enrichment) and
students who require more time and repetition in the learning process (support), by allowing
teachers to individualize instruction by complicating or simplifying the content, learning
process, environment, and measurement and evaluation process (MoNE, 2024c¢). This means
that teaching must be diversified so that every student can reach their full potential. In this
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context, the questionnaire included four questions that allowed teachers to explain their views
on whether they incorporated enrichment and support practices, the types of practices they
incorporated, and their reasons for doing so. The conceptual explanations and question types
included in the differentiated instruction section of the questionnaire are presented in Table 4.

Table 4.
Conceptual Explanations and Question Types in the Differentiated Instruction Dimension

EXPLANATION: In the 2024 curriculum, within the context of inclusive education, the aim is to
meet the interests, abilities, and needs of students who are more advanced than their peers
(enrichment) and students who need more time and repetition in the learning process (support). In
this context, it is recommended that teachers incorporate individualized instruction by either
simplifying or complexifying the content, learning process, learning environment, and measurement
and evaluation.
1. In the A theme, indicate whether you provide differentiated instruction
(enrichment) for students who are at a more advanced level than their peers in the
class.

Yes No

Expanding and deepening the subject matter (content, theme) (e.g., covering
topics outside the curriculum, establishing interdisciplinary connections,
focusing on higher-order skills, etc.)
Incorporating additional methods and techniques that enrich different ways
of thinking in learning processes (e.g., incorporating discovery-based
learning activities such as observation, experimentation, and data collection
to develop research skills, etc.)
Incorporating different tools and materials into learning environments (e.g.,
providing virtual, social, and out-of-class learning environments where
students can produce original and creative products according to their own
interests, etc.)
Providing feedback appropriate to the level of development, incorporating
different tools for measurement and evaluation. (For example, using
assessment tools/methods based on a process that assesses students’ original
and creative products according to their own interests, etc.)
2. If your answer to differentiated instruction is yes, please explain your practices
with examples.

If your answer is no, please explain why you are unable to incorporate
differentiated instruction.

3. In the A theme, indicate your situation regarding providing different approaches
(support) for students who need more time and repetition than their peers in the
classroom.

Yes No

Concretizing and simplifying the subject matter (content, theme) (e.g.,
breaking down topics in the curriculum into smaller parts and explaining
each one step by step in a simplified manner, etc.)

Incorporating methods and techniques that facilitate students’
understanding of fundamental concepts and principles in learning processes
(e.g., providing students with structured learning activities using step-by-
step instructions and checKlists, etc.)

Providing students with different tools and materials to address their
learning gaps (e.g., offering out-of-class learning environments where
students can address their learning gaps at their own pace, etc.)

Providing feedback appropriate to the level of development, incorporating
different tools for measurement and evaluation. (For example, using
assessment tools/methods that assess students’ achievement of each
simplified and segmented learning outcome, etc.)
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Continue to Table 2
4. If your answer to differentiated instruction is yes, please explain your practices
with examples.

If your answer is no, please explain why you are unable to incorporate
differentiated instruction.

Teacher Reflections

In the curriculum, teachers are expected to evaluate both their own strengths and
weaknesses as well as those of the curriculum. During this process, teachers can draw on
feedback from stakeholders such as “school administrators, other teachers, parents, and
academics” and utilize data from sources including “interview forms, self-assessment forms,
anecdotal records, journals, discussions, department and branch teacher council reports,
teacher council reports, development files, microteaching evaluations, and lesson reports”
(MoNE, 2024c). This situation is an important factor that supports teachers’ continuous
professional development and increases the effectiveness of the curriculum. In this context,
the questionnaire included two questions aimed at identifying the stakeholder groups teachers
used when reflecting, the data sources they used when reflecting, and their reasons for doing
so. The conceptual explanations and question types included in the teacher reflection section
of the questionnaire are presented in Table 5.

Table 5.

Conceptual Explanations and Question Types in the Teacher Reflections Dimension

EXPLANATION: In the 2024 curricula, teachers are expected to evaluate both their own strengths
and weaknesses as well as those of the curriculum. In this context, it is emphasized that teachers can
draw on feedback from stakeholders such as “school administrators, other teachers, parents, and
academics” when reflecting, and that they can use data sources such as “interview forms, self-
assessment forms, anecdotal records, diaries, debates, department and branch teacher council
reports, teacher council reports, portfolios, microteaching evaluations, and lesson reports.”

1. Please indicate your status regarding collaborating with the stakeholders listed

below and utilizing data sources for teacher reflection.

Yes No

School administrators,
Stakeholders were utilized during Other teachers
reflection Parents
Academics
Interview forms
Self-assessment forms
Anecdotal records
Journals
Discussions
Data sources used during reflection Department and branch teacher
council reports
Teacher council reports
Portfolios
Microteaching evaluations
Lesson reports
2. If your answer is no, please explain the reason for this answer.
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School-Based Planning

The new curricula expect teachers to organize school-based activities. School-based
planning refers to the time allocated for activities such as research and observation, social
activities, project work, local studies, and reading activities, which are decided upon by the
departmental teachers’ council to be carried out within the scope of the course. This approach
aims to provide flexibility by allowing teachers to adapt the curriculum (MoNE, 2024c¢). This
enables the curriculum to be adapted to local needs and conditions. In this context, the
questionnaire included two questions aimed at determining teachers’ views on planning
school-based activities, the types of school-based activities they planned, and their reasons for
not being able to plan school-based activities. The conceptual explanations and question types
included in the school-based planning dimension of the questionnaire are presented in Table
6.

Table 6.
Conceptual Descriptions and Question Types in the School-Based Planning Dimension

EXPLANATION: In the 2024 curriculum, teachers are expected to organize school-based activities.

School-based planning refers to the time allocated for activities such as research and observation,

social activities, project work, local studies, and reading activities, which are decided upon by the

teachers’ council to be carried out within the scope of the course. Within this scope, the aim is to
provide flexibility by allowing teachers the opportunity to adapt the curriculum.

1. Please indicate your status regarding planning school-based activities to be
carried out within the scope of the course in the teacher council.

Yes No

Status of planning school-based activities
2. If your answer is yes, please list examples of activities.

Extracurricular Activities

In the curriculum, teachers are expected to support students’ mental, social-emotional,
physical, and moral development through extracurricular activities; enable the
implementation of acquired skills in real life; and enrich academic work carried out in schools
(MoNE, 2024c). These activities aim to contribute to students’ holistic development and
extend learning beyond the school environment. In this context, the questionnaire included
two questions aimed at determining teachers’ views on their inclusion of extracurricular
activities, asking them to provide examples of such activities they included, and to explain the
reasons for not including extracurricular activities. The conceptual explanations and question
types included in the curriculum-related extracurricular activities dimension of the
questionnaire are presented in Table 7.
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Table 7.
Conceptual Explanations and Question Types in the Dimension of Extracurricular Activities

EXPLANATION: In the 2024 curriculum, teachers are expected to support students’ intellectual,
social-emotional, physical, and moral development through extracurricular activities; enable the
implementation of acquired skills in real life; and enrich academic work carried out in schools.
1. Please indicate whether you will be including extracurricular activities.
Yes No

Social responsibility activities
Lifelong learning activities
2. If your answer is yes, please list examples of activities.

General Evaluation and Suggestions

At the end of the questionnaire, the following open-ended question was asked to gather
teachers’ overall experiences regarding the implementation of the curriculum, the problems
they encountered, their criticisms, and their suggestions:

“Dear teacher, as an implementer of the curriculum, based on your classroom experiences,
could you explain the problems you have encountered, your criticisms, or your suggestions regarding
Theme A in the Curriculum?”

Discussion and Conclusion

The study aimed to develop a questionnaire that could be used to evaluate curricula
developed based on the TCEM in line with teachers’ opinions. During the development of the
questionnaire, the stages outlined by Biiyiikoztiirk (2005) were followed: definition of
problem, item writing, expert opinion, and preliminary implementation. These stages,
including definition of problem and item writing, require a comprehensive review of the
literature. Therefore, these stages are considered crucial in ensuring the content validity of the
survey.

In the literature review, no questionnaire studies were found regarding the evaluation
of curricula based on the TCEM. However, various studies evaluating curricula implemented
between 2005 and 2023 were identified. It has been determined that the structure of the
questionnaires and scales used in these studies includes items related to objectives, content
structures such as learning areas, topics, and units, learning experiences and measurement-
evaluation processes (Adigiizel & Oziidogru, 2014; Balikc1 vd., 2021; Baras1 & Erdamar, 2021;
Bas, 2016; Bayrak & Erden, 2007; Bedir Yoney & Aydin, 2021; Celik, 2021; Epcacan & Erzen,
2008; Giin, 2023; Sentiirk & Berk, 2019). In the structure of measurement tools in the
literature, it is generally seen that evaluations of curriculum elements are taken as a basis. The
inclusion of learning outcomes, learning experiences, and learning evidence dimensions in the
questionnaire developed in the study shows that the questionnaire is consistent with the
structure of measurement tools in the literature and the elements of the curriculum. In
addition, the questionnaire developed in the study includes different types of criteria related
to the quality of the curriculum with the dimensions of differentiated instruction, teacher
reflections, school-based planning, and extracurricular activities. This is because in the TCEM
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curricula, students achieve the targeted learning outcomes through holistic learning
experiences that include differentiated teaching practices and extracurricular activities. It is
recommended that this process be supported by teachers’ school-based planning activities and
reflection practices (MoNE, 2024c). Therefore, it is seen that the dimensions developed for the
questionnaire in the study cover the basic elements of the curriculum and the characteristics
of the TCEM curricula.

Other studies in the field of educational sciences have examined teachers’ views on
differentiated teaching practices (Giilay & Altun, 2024; Tepetas Cengiz et al., 2021), reflective
practices (Alp & Sahin Taskin, 2010), extracurricular activities (Kocayigit & Ekinci, 2020), and
school-based professional development environments (Deniz et al., 2017). It has been
determined that the structure of the measurement tools used in these studies is similar to the
aims of the questionnaire items developed in the study. When the characteristics of the data
collection tools used in the literature are evaluated in a comprehensive manner, it is seen that
the curriculum evaluation questionnaire developed in this study is a measurement tool with
high content validity and consistency with the curriculum elements.

The TCEM curricula are quite comprehensive in terms of terminology and contain
concepts that teachers may not be familiar with from previous curricula. These characteristics
are seen as a factor limiting curriculum evaluation studies based on teacher opinions. Sahin
Ipek et al. (2023) suggest that the complexity of the curriculum being evaluated should be
taken into account and emphasize the need for planning that supports a deep understanding.
In this context, the questionnaire developed for the study included explanations of the meaning
and function of concepts reflecting each dimension in the introduction section. In addition to
10 closed-ended questions, 13 open-ended questions were used to allow teachers to provide
detailed answers based on their experiences in implementing the curriculum. The fact that the
questionnaire contains conceptual explanations and different types of questions is considered
a factor that supports curriculum evaluation studies with different types of data and increases
the applicability of the measurement tool. In addition, the questions in the questionnaire were
developed in line with the TCEM Curricula Common Text and structured to evaluate the
curricula of different courses based on themes. Therefore, the questionnaire form can be
adapted to different themes for the evaluation of elementary, middle school, or high school
level curricula. The fact that the curriculum evaluation questionnaire can be used to evaluate
curricula at different grade levels demonstrates the high level of its widespread impact. As a
conclusion, a questionnaire form with a total of 23 items was developed covering the
dimensions of learning outcomes, learning experiences, evidence of learning, differentiated
instruction, teacher reflections, school-based planning, and extracurricular activities. It was
determined that the Curriculum Evaluation Questionnaire is a valid measurement tool that can
be used in the theme-based evaluation of different curricula.

Recommendations

The usage of the questionnaire developed in the study is limited to the evaluation of
implemented curricula based on teachers' opinions. It is recommended that the questionnaire
form be adapted to the themes in the curriculum of any course intended to be evaluated based
on teacher opinions.
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Tiirkiye Yiizyili Maarif Modeli
Kapsaminda Gelistirilen Ogretlm

Programlarini Degerlendirme Ogretmen
Anketi

Ozet

Program degerlendirme siirecinde farkli ve biiyiik gruplardan veri toplamayr saglayan olgme
araclarindan biri anketlerdir. Bu kapsamda arastirmada; Tiirkiye Yiizyil1 Maarif Modeline [TYMM]
dayali gelistirilen 6gretim programlarinin 6gretmen goriisleri dogrultusunda degerlendirilmesinde
kullanilabilecek bir anket gelistirilmesi amacglanmistir. Anketin gelistirilmesi asamasinda oncelikle
programlarda yer alan kavramlar ve ifade ettikleri anlamlar, program gelistirme alan yazinina uygun
olarak diizenlenmistir. Bu ¢alisma sonucunda anket formunda biitiinciil egitim yaklagimi kavramini
aciklayan “6grenme ¢iktilari, 6grenme-6gretme yasantilari, 6grenme kanitlari, farklilagtirilmis 6gretim,
o0gretmen yansitmalari, okul temelli planlama ve program dis1 etkinlikler” olmak iizere yedi temel
boyutun yer almasina karar verilmistir. Sonraki asamada arastirmanin genel amaci ve anketin 6l¢gmeyi
amagladigi kapsam ve oOzellikler dikkate alinarak madde havuzu olusturulmustur. Sonrasinda
hazirlanan anket taslak formunun kapsam gecerligi uzman goriisiine sunulmustur. Son asamada ise
taslak anket formu, aragtirmanin hedef kitlesiyle benzer ozellikler tasiyan bir 6gretmen grubuna
sorularin anlagilirligl, yanitlanabilirligi, amaca uygunlugu ve ortalama yanitlama siiresi acisindan
incelenmesi amaciyla uygulanmistir. Ogretmenlerden alinan geri bildirimler dogrultusunda gerekli
diizeltmeler yapilarak nihai anket formuna ulagilmistir. Sonuc olarak arastirmada; yedi temel boyutta
toplanan ve 6gretmenlerin genel degerlendirme ve 6nerilerine iligkin goriislerini belirlemeyi amaclayan
toplam 23 maddelik anket formu gelistirilmistir. Anket formunun, 6gretmen goriisleri dogrultusunda
degerlendirilmesi amaclanan herhangi bir dersin G6gretim programindaki temalara uyarlanarak
kullanilmasi 6nerilmektedir.

Anahtar Kelimeler: Tiirkiye Yiizyih Maarif Modeli, 6gretim programi, program degerlendirme,
anket gelistirme.

Giris

Tiirkiye Yiizyilh Maarif Modeline [TYMM] dayali gelistirilen programlar; yayimlanan
yonerge dogrultusunda okul oncesi diizeyde ve ilkokul, ortaokul ve lise diizeyinin ilk
siniflarinda 2024-2025 egitim Ogretim yilinda uygulanmaya baglamistir (Milli Egitim
Bakanhigi [MEB], 2024a). Programlarin gelistirilmesinde bireysel, sosyal, entelektiiel ve ahlaki
gelisimi amaclayan biitiinciil bir egitim anlayis1 temel alinmistir. Bilgi, beceri ve deger
kazanmimimi hedefleyen program yapilarinda ders bazinda belirlenen 6zel amaclara, 6grenme
ciktilarina, 6grenme c¢iktilarini olusturan siire¢ bilesenlerine yer verilmistir. Programlarda
benimsenen erdem-deger-eylem modeli, sistem okuryazarhig: ve sosyal ve duygusal 6grenme
becerileri programlar aras1 bilesenler olarak tiim derslerin 6nemli bir parcas1 olarak
goriilmektedir. Gelistirilen programlardaki diger yenilikler arasinda 6grenme ciktilar
bileseninde yer alan kavramsal beceriler ve okuryazarlik becerileri, farkhilastirilmis 6gretim
kapsaminda yer alan zenginlestirme ve derinlestirme uygulamalari, program disi etkinlikler,
okul temelli planlama ve 6gretmen yansitmalari bilesenleri yer almaktadir (MEB, 2024b).
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Programlarin bireylerin biligsel, duyussal, sosyal ve ahlaki acidan c¢ok yonli
gelisimlerini amaclamasi, detayll bir yapida aciklanan ogrenme ciktilarina ve siirec
bilesenlerine yer vermesi, bireysel farkliliklarin 6nemine vurgu yapmasi, beceri kazanimim
esas almasi, uygulama esaslarini kilavuz ve 6rneklerle agiklamasi, teknoloji entegrasyonunu
icermesi, 0gretmenlere uygulama siirecinde esneklik ve inisiyatif alma firsat1 sunmasi gibi
ozellikleri giiclii yonler arasinda degerlendirilmektedir (Akpinar vd., 2024; Banaz, 2024; Berk
& Ozer, 2025; Késeoglu, 2025; Uredi, 2024; Yurdakal, 2024). Bununla birlikte programlarda
ihtiyac analizi ¢calismalarinin ve bu dogrultuda benimsenen felsefenin belirgin olmamasi,
toplum merkezli ideolojik unsurlarin baskin olmasi, yaratict diisiinme ve yaratici okuma
becerilerinin sinirli bir yapida ele alinmasi programlara getirilen elestirel arasindadir (Akpinar
vd., 2024; Turan & Naziroglu, 2024; Yasar, 2024; Yurdakal, 2024).

Programlarin yapisal olarak giiclii ve gelistirilmesi gereken yonleri oldugu goriilmekle
birlikte; programlara iligkin asil degerlendirmelerin uygulama siirecinde ve sonrasinda
yapilmas: gerektigi belirtilmektedir (Akpmar vd., 2024). Bu kapsamda gelistirilen ya da
giincellenen Ogretim programlarimin amaclara uygunluk diizeyinin, 6grenci bilgi ve
becerilerini gelistirmedeki yeterliginin incelenmesi ile egitim sisteminin etkililiginin
degerlendirilmesi gerekmektedir. Bu siirec, eksikliklerin belirlenmesine ve programlarin
gerekli durumlarda giincellenmesine katki saglamasi acisindan oldukga 6nemli goriilmektedir
(Yurdakal, 2024).

Ilgili alan yazim1 degerlendirildiginde; TYMM'ye dayal gelistirilen ilkdgretim ve
ortadgretim programlarinin dokiiman incelenmesi yontemi kullanmilarak farkl program 6geleri
acisindan incelendigi belirlenmistir. Bu kapsamda matematik (Kuzu vd., 2025) Tiirkce (Banaz,
2024; Stgimlii & Bahsi, 2025; Yurdakal, 2024), hayat bilgisi (Cakir, 2025), sosyal bilgiler
(Aslan, 2025; Seker, 2024), fen bilimleri (Bilir, 2025) ve din kiiltiirii ve ahlak bilgisi (Koseoglu,
2025; Turan & Naziroglu, 2024; Yasar, 2024) derslerine yonelik 6gretim programlarinin
inceleme kapsamina alindig1 goriilmektedir. Dokiiman incelemesine dayali bu caligmalar
programlarin degerlendirilmesine katki saglamakla birlikte, uygulamadan sorumlu
paydaslarin programin yapisi ve isleyisine yonelik katilimlari ile gereksinimlerin belirlenmesi
program gelistirme ve degerlendirme caligmalarinda 6nemli bir yere sahiptir (Macdonald,
2003). Bu kapsamda Uredi’nin (2024) arastirmasinda dokiiman incelemesine ek olarak fen
bilimleri ve matematik dersi 6gretim programlarindaki 6l¢gme-degerlendirme uygulamalar
Oogretmen goriislerine basvurularak degerlendirilmistir. Arslan (2025) tarafindan
gerceklestirilen aragtirmada ise hayat bilgisi dersi 6gretim programinin genel yapisi ve isleyisi
ogretmen goriisleri dogrultusunda degerlendirilmistir. Ogretmen goriislerine basvurulan bu
arastirmalarda verilerin toplanmasinda goriisme yontemi kullanmilmigtir.

Gozlem, goriisme ve dokiiman incelemesi gibi yontemlere gore farkh ve biiyiik gruplara
ulasmayi saglayan 6l¢cme araclarindan biri de anketlerdir (Biiyiikoztiirk, 2005). Ilgili alan yazin
taramasinda 6gretim programlarinin degerlendirilmesinde kullanilabilecek kapsamli bir
Olcme araci olan herhangi bir anket gelistirme calismasina rastlanmamis olmasi arastirmaya
duyulan gereksinimi ortaya cikarmistir. Bu kapsamda arastirmada, TYMM'ye dayal
gelistirilen 6gretim programlarinin 6gretmen goriisleri dogrultusunda degerlendirilmesinde
kullanilabilecek bir anket gelistirilmesi amacglanmistir.
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Yontem

Anket Formunun Gelistirilmesi

Ogretim Programlarim Degerlendirme Anketi'nin gecerli ve giivenilir bir veri toplama
araci olarak gelistirilmesi amaciyla Biiyiikoztiirk (2005) tarafindan belirtilen “problemin

tanimlanmas1”, “madde yazma”, “uzman goriisii alma” ve “6n uygulama yapma” olmak tizere
dort temel agsama referans alinmistir.

Problemin Tanmimlanmast

Bu asamada, programin tanitilmasi amaciyla MEB (2024c¢) tarafindan hazirlanan
“Tiirkiye Yiizyih Maarif Modeli Ogretim Programlar1 Ortak Metni” bashkh dokiiman dort
program gelistirme uzmani tarafindan incelenmistir. Programda yer alan kavramlar ve ifade
ettikleri anlamlar, program gelistirme alan yazini1 terminolojisine uygun olarak diizenlenmis
ve anket formunda programin iddia ettigi “biitiinciil egitim yaklasimi” kavramini agiklayan
“ogrenme ciktilari, 6grenme-ogretme yasantilari, 6grenme kanitlari, farklilagtirilmis 6gretim,
ogretmen yansitmalari, okul temelli planlama ve program dis1 etkinlikler” olmak iizere yedi
temel boyutun yer almasina karar verilmistir. Problemin tanimlanmasi ve ilgili boyutlarin
belirlenme siireci program okuryazarligi kavramina iligkin alan yazin taramasiyla da
desteklenmistir. Arastirmanin genel amaci ve anketin 6l¢gmeyi amacladigi kapsam ve 6zellikler
netlestirilerek, toplanacak verilerin tiirii ve kapsami belirlenmistir. Béylece anket formunda
yer alacak sorularin gelistirilmesine temel olusturmustur.

Madde Yazma (Taslak Form Olusturma)

Bu siirecte, ankette yer almasina karar verilen her bir boyuta iliskin TYMM program
dokiimanlar ve ilgili alan yazinindan yararlanilarak nicel ve nitel sorulardan olusan bir madde
havuzu olusturulmustur. Anket, 6gretmenlerin demografik 6zelliklerini belirlemeye yonelik
kisisel bilgileri ve programin “6grenme ciktilari, 6grenme-6gretme yasantilari, 6grenme
kanitlari, farklilagtirilmig 6gretim, 6gretmen yansitmalari, okul temelli planlama ve program
dis1 etkinlikler” olmak {izere yedi boyutuna iliskin ogretmenlerin goriislerini belirlemeye
yonelik sorulari igermektedir. Maddeler, hem agik uglu (yapilandirilmamis) hem de kapali uglu
(vapilandirilmig) soru formlarinda hazirlanmigtir. Ankette yer alan kapali uclu sorular,
katilimeilarin goriislerini hizli ve kolay bir bicimde yansitabilmelerine olanak saglarken agik
uclu sorular, 6gretmenlerin programi uygulama deneyimleri dogrultusunda ayrintil yanitlar
vermelerine olanak taniyarak programin uygulanabilirligine iliskin derinlemesine bilgi
toplamay1 amaclamaktadir. Kapali uglu sorularin bazilarinda 5°1i Likert tipi derecelendirme
Olgekleri kullanihirken bazilarindaysa yaniti evet-hayir olan sorular yer almaktadir. Bu
asamanin sonunda, “Anket Taslak Formu [ATF]” olusturulmustur.

Uzman Goriisii Alma

Hazirlanan ATF, kapsam gegerligi, maddelerin anlasilirhg, dil ve anlatim uygunlugu
ve Olc¢lilmek istenen ozellikleri yansitma derecesi acisindan degerlendirilmek iizere egitim
programlar1 ve 6gretim, olgme ve degerlendirme, simif egitimi, Tiirkce egitimi, matematik
egitimi, fen bilimleri egitimi ve sosyal bilgiler egitimi alanlarindaki 6gretim iiyelerinin ve
deneyimli 6gretmenlerin goriisiine sunulmustur. Uzmanlardan, kendilerine sunulan Uzman
Degerlendirme Formu araciligiyla maddeleri, kapsam gecerligi, maddelerin anlasilirhig, dil ve
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anlatim uygunlugu ve o6lgiilmek istenen ozellikleri yansitma olgiitleri agisindan inceleyerek
maddelerin uygunlugunu “uygun “ve “uygun degil-gerekce” biciminde yansitmalar:
istenmistir. Uzmanlardan gelen goriisler, tiim boyutlarin ve boyutlar altindaki sorularin
kapsam gecerligi agisindan uygun oldugu seklindedir. Ancak anketteki iki soru maddesinde
anlasilirlik agisindan birtakim diizeltmeler gerceklestirilmistir. Uzmanlardan gelen doniitler
aragtirmacilar tarafindan incelenerek anket formu tizerinde gerekli diizeltmeler yapilmistir.
Son olarak anketin sayfa yapisi, sorularin siralanisi, yazi formati gibi kullamighlhik 6zelliklerine
ve yonergesine iliskin de diizenlemeler yapilarak anketin “On Uygulama Formu [OUF]”
olusturulmustur.

On Uygulama Yapma

Ankette yer alan sorularin anlagilirligl, yanitlanabilirligi, amaca uygunlugu ve ortalama
yanitlama siiresi acisindan incelenmesi amaciyla OUF, arastirmanin hedef kitlesiyle benzer
ozellikler tasiyan bir 6gretmen grubuna uygulanmistir. Bu grup, alti sinif 6gretmeninden ve
dort brans 6gretmeninden olusmaktadir. Ogretmenlerin sunduklar: geri bildirimler genellikle
programin terminolojik acidan oldukca kapsamli olmasi, programda daha oOnceki
programlardan asina olmadiklar1 kavramlarin yer almasi, bu kavramlara hizmet ici egitimler
araciligiyla yeterince anlam yiikleyememeleri ve anketin uygulanma siiresinin uzun olmasi ile
ilgilidir. Bu geri bildirimlere bagl olarak anketteki her bir boyutun giris kismina ilgili boyutu
yansitan kavramlarin anlam ve islevine iligkin aciklamalara yer verilmis; programda yer alan
ve Ogretmenler icin acik olmayan kavramlar (6rnegin 6grenme ciktilari, 6grenme kanitlari),
kendilerine tamidik olan kavramlarla (6rnegin kazanimlar, 6lgme ve degerlendirme siireci)
aciklanmaya cahisilmistir. On uygulama sonucunda elde edilen veriler ve 6gretmenlerden
alian geri bildirimler 15181nda anket formuna son sekli verilmistir.

Anket formu, iki ana boliimden olusmaktadir. Birinci boliimde 6gretmenlerin kisisel
bilgilerine yonelik 15 soru; ikinci boliimde ise programin yedi boyutunu degerlendiren ve her
bir boyut icin agik ve kapali uglu sorular: iceren maddeler yer almaktadir. Nihai anket formu
farkli derslerin 6gretim programlarini tema bazinda degerlendirmek iizere yapilandirilmigtir.
Bu kapsamda anket; degerlendirilmesi amaclanan herhangi bir dersin 6gretim programinda
yer alan bir ya da birden fazla temaya uyarlanarak kullanilmalidir.

Arastirmanin Etik izinleri:

Bu calismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi gerektigi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” baghg: altinda belirtilen eylemlerin
higbiri gerceklestirilmemistir.

Etik Kurul izin Bilgileri:

Arastirma, kamuya acgik dokiimanlarla gerceklestirildigi ve anket gelistirme siireci
dahilinde arastirmanin hedef kitlesiyle benzer 6zellikler tasiyan alti simif 6gretmeni ve dort
brang 6gretmeninden sorularin anlasilirligi, yanitlanabilirligi, amaca uygunlugu ve ortalama
yanitlama siiresi agisindan incelenmesi amaciyla gortislerine basvuruldugundan etik kurul izni
gerektirmemektedir.
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Bulgular

Bu béliimde, “Ogretim Programlarim1 Degerlendirme Anketi'nde yer alan yedi temel
boyutta yer alan agik-kapali uclu soru tiirleri alt baghiklar sunularak agiklanmistir.

Ogrenme Ciktilar1 (Kazanimlar)

Anketin ilk boyutu oOgrenme ¢iktilarin1 degerlendirmeye yonelik sorulardan
olusmaktadir. Bireylerin istenilen ozellikleri kazanmalar igin Ogretim programlarinda,
ogrenme ciktilar1 ile “kavramsal beceriler, alan becerileri, egilimler, programlar arasi
bilesenler” olmak {izere dort temel bilesen biitiinlestirilerek sunulmustur (MEB, 2024c). Bu
nedenle anketin bu boyutunda oOncelikle biitiinciil yaklagimin yapisi dikkate alinarak
ogretmenlerden isledikleri tema cercevesinde programda oOgrenme ciktilariyla birlikte
belirtilen dort bilesene ne o6lciide ulastiklarina iliskin goriislerini belirletebilecekleri bir soru
yer almaktadir. Ardindan verdikleri yanitlarin gerekgelerini agiklamalarina olanak saglayacak
acik uclu soruya yer verilmistir.

Ogrenme-Ogretme Yasantilar:

Yeni programlar, 6grenme-0gretme siirecinin yasant1 temelli 6grenme, baglam temelli
ogrenme, proje temelli 0grenme, sorgulamaya dayali 6grenme ve is birlikli 6grenme
yaklasimlar1 cercevesinde yapilandirilmasini ongormektedir. Ayrica, O0grenme-6gretme
siirecinin biitlinciil 6grenme ortamlar1 dikkate alinarak yapilandirilmasi beklenmektedir
(MEB, 2024c¢). Bu kapsamda anketin 6grenme yasantilar1 boyutunda; ilk olarak 6gretmenlerin
ogrenme yaklasimlarina uygun 6gretim yontem ve teknikleri kullanabilme durumuna iliskin
bir goriislerini belirletebilecekleri bir soru yer almaktadir. Ardindan 6gretmenlerin verdikleri
yanitlarin gerekcelerini agiklamalarina ve kullandiklar1 diger ogretim yontem ve teknikleri
belirtmelerine olanak saglayacak iki acik uclu soruya yer verilmistir. Ayrica, 6gretmenlerin
biitiinciil 6grenme ortamlarini yansitabilme durumlarina iligkin goriislerini belirtebilecekleri,
yararlanilan biitlinciil 6grenme ortamlarini ve gerekeelerini aciklayabilecekleri iki soru
bulunmaktadir.

Ogrenme Kanitlar1 (Olcme ve Degerlendirme)

Ogretim programlarimin 6leme ve degerlendirme siirecinde (6grenme kanitlar);
ogrencilerin siirekli olarak ve cesitli tekniklerle izlenmesi, beceri odakli sonug¢ degerlendirme
uygulamalarina yer verilmesi gerektigini vurgulamaktadir. Programlar ayrica, her
iinite/tema/6grenme alaninda en az bir tane performans gorevinin verilmesi ve uygulanmasi
ile dijital teknolojilerin 6lcme ve degerlendirme amaciyla kullanilmasini onermektedir (MEB,
2024c¢). Bu kapsamda ankette; Ogretmenlerin  Onerilen  Ol¢me-degerlendirme
araclarini/teknikleri kullanabilme durumlarina iligkin goriislerini belirtebilecekleri, kullanilan
diger 6l¢me-degerlendirme araclarini/tekniklerini ve gerekcelerini agiklayabilecekleri bes soru
bulunmaktadir.

Farklilastirilmis Ogretim

Yeni programlar, kapsayici egitim baglaminda, akranlarina gore daha ileri diizeyde olan
ogrencilerin (zenginlestirme) ve 6grenme siirecinde daha fazla zamana, tekrara ihtiya¢ duyan
ogrencilerin (destekleme) ilgi, yetenek ve ihtiyaclarinin karsilanmasi amaciyla, 6gretmenlerin
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basitlestirerek bireysellestirilmis 6gretime yer vermelerini ongormektedir (MEB, 2024c¢). Bu
kapsamda ankette; 6gretmenlerin zenginlestirme ve destekleme uygulamalarina yer verme
durumlarma iligkin goriislerini, yer verdikleri uygulama tiirlerini ve gerekcelerini
aciklayabilecekleri dort soruya yer verilmistir.

Ogretmen Yansitmalar:

Ogretim programlarinda, Ogretmenlerden hem kendilerinin hem de 6gretim
programlarinin giiclii ve zayif yonlerini degerlendirmeleri beklenmektedir. Bu siirecte
ogretmenlerin “okul yoOneticileri, diger oOgretmenler, veliler ve akademisyenler” gibi
paydaslardan aldiklar1 geri bildirimlerden beslenebilecekleri ve “goriisme formlari, 0z
degerlendirme formlari, anekdot kayitlari, giinliikler, miinazara, ziimre ve sube 6gretmenler
kurulu raporlari, ogretmenler kurulu raporlar,, gelisim dosyalar, mikro Ogretim
degerlendirmeleri ve ders raporlari”” gibi veri kaynaklarinm1 kullanabilecekleri
vurgulanmaktadir (MEB, 2024c). Bu kapsamda ankette; 0gretmenlerin yansitma yaparken
yararlandiklar1 paydas gruplarini, yansitma yaparken yararlandiklar1 veri kaynaklarini
belirtmelerini ve gerekgelerini agiklamalarim1 amaglayan iki soruya yer verilmistir.

Okul Temelli Planlama

Yeni programlar, oOgretmenlerden okul temelli etkinlikler diizenlemelerini
beklemektedir. Okul temelli planlama; ziimre 6gretmenler kurulu tarafindan ders kapsaminda
gerceklestirilmesi kararlagtirllan arastirma ve gozlem, sosyal etkinlikler, proje calismalari,
yerel calismalar, okuma etkinlikleri gibi calismalara ayrilan siireyi ifade etmektedir. Bu yolla
ogretmenlere Ogretim programini uyarlama olanag1 taninarak esneklik saglanmasi
amaclanmistir (MEB, 2024c). Bu kapsamda ankette; 6gretmenlerin okul temelli etkinlikleri
planlama durumlarina iligskin goriislerini ve planladiklar1 okul temelli etkinlik tiirlerini
belirtmelerini ve okul temelli etkinliklere yer verememe gerekeelerini aciklamalarini
amaclayan iki soruya yer verilmistir.

Program Dis1 Etkinlikler

Ogretim programlarinda, 6gretmenlerden program disi etkinlikler yoluyla 6grencilerin
zihinsel, sosyal-duygusal, fiziksel ve ahlaki gelisimini desteklemeleri; kazanilan becerilerin
gercek hayatta uygulanmasina olanak tanimalar1 ve okullarda yiiriitiilen akademik ¢calismalar1
zenginlestirmeleri beklenmektedir (MEB, 2024c). Bu kapsamda ankette; Ogretmenlerin
program dis1 etkinliklere yer verme durumlarina iligkin goriiglerini, yer verdikleri program dis1
etkinlik ornekleri belirtmelerini ve program dis1 etkinliklere yer verememe gerekcelerini
aciklamalarini amaclayan iki soruya yer verilmistir.

Genel Degerlendirme ve Oneriler

Anketin sonunda; oOgretmenlerin programimn uygulanmasia iligkin genel
deneyimlerini, karsilastiklar: sorunlari, elestirilerini ve 6nerilerini almak amaciyla bir acik u¢lu
soruya yer verilmistir.
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Tartisma ve Sonuc¢

Aragtirmada, TYMM’ye dayali gelistirilen 6gretim programlarinin 6gretmen goriisleri
dogrultusunda degerlendirilmesinde kullanilabilecek bir anket gelistirilmesi amaclanmistir.
Alan yazin1 taramasinda, 2005-2023 yillar1 arasinda uygulamada olan programlarin
degerlendirilmesine yonelik farkli caligmalarin oldugu goriilmektedir. Bu arastirmalarda
kullanilan anketlerin ve oOlgeklerin yapisinda; amaclara ve 6grenme alanlari, konular ve
tiniteler gibi icerik yapilarina, 6grenme yasantilarina ya da dl¢gme-degerlendirme siireclerine
yonelik maddelerin yer aldig1 belirlenmistir (Adigiizel & Oziidogru, 2014; Balike vd., 2021;
Baras1 & Erdamar, 2021; Bas, 2016; Bayrak & Erden, 2007; Bedir Yoney & Aydin, 2021; Celik,
2021; Epcacan & Erzen, 2008; Giin, 2023; Sentiirk & Berk, 2019).

Alan yazinindaki 6lgme araclarinin yapisinda, genel olarak program 6gelerine yonelik
degerlendirmelerin temel alindig1 goriilmektedir. Arastirmada gelistirilen ankette de 6grenme
ciktilar1, 6grenme yasantilar1 ve 6grenme kanitlar1 boyutlarinin yer almasi, anketin alan
yazinindaki Olgme araglarimin yapisiyla ve programin oOgeleriyle tutarhi oldugunu
gostermektedir. Buna ek olarak arastirmada gelistirilen anket; farklhilastirllmis ogretim,
Oogretmen yansitmalari, okul temelli planlama ve program dis1 etkinlikler boyutlariyla
programin niteligine iliskin farkhh tiirdeki Olgiitleri igermektedir. Ciinki TYMM
programlarinda, 6grencilerin hedeflenen O0grenme ciktilarina ulasmalari; farklhilastirilmis
ogretim uygulamalarim1 ve program dis1 etkinlikleri igeren biitiinciil 6grenme yasantilar
araciligiyla gerceklesmektedir. Bu siirecin, 0gretmenlerin okul temelli planlama ¢alismalariyla
ve yansitma uygulamalariyla desteklenmesi oOnerilmektedir (MEB, 2024c). Dolayisiyla,
aragtirmada gelistirilen ankete yonelik boyutlarin; egitim programinin temel 6gelerini ve
TYMM programlarinin 6zelliklerini kapsadig1 goriilmektedir.

TYMM programlari; terminolojik acidan olduk¢a kapsamli olup, 6gretmenlerin 6nceki
programlardan asina olmadiklar1 bazi kavramlar yapisinda barindirmaktadir. Sahin Ipek vd.
(2023) degerlendirme ¢alismalarinda; degerlendirilen programin karmasikliginin goz oniinde
bulundurulmasini 6nermekte, derinlemesine bir anlayis1 destekleyen planlamalara gereksinim
duyuldugunu belirtmektedir. Arastirma gelistirilen anketin kavramsal agiklamalar1 ve farkh
soru tiirlerini icermesi; program degerlendirme calismalarinin farkli veri tiirleriyle
desteklenmesini ve Ol¢gme aracinin uygulanabilirligini artiran bir faktor olarak
degerlendirilmektedir.

Sonuc olarak arastirmada; 6grenme ciktilarl, 6grenme yasantilari, 6grenme kanitlari,
farklilagtinlmig Ogretim, G6gretmen yansitmalarl, okul temelli planlama, program disi
etkinlikler boyutlarinda toplanan ve 6gretmenlerin genel degerlendirme ve Onerilerine iligkin
goriislerini belirlemeyi amaclayan toplam 23 maddelik anket formuna ulasilmistir. Ogretim
Programlarimi Degerlendirme Anketi'nin farkh o6gretim programlarinin tema bazh
degerlendirilmesinde kullamilabilecek, kapsam gecerligi yiiksek bir Olgme araci oldugu
belirlenmistir.
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Oneriler

Aragtirmada gelistirilen anketin kullanimi, uygulamadaki programlarin 6gretmen
goriiglerine dayali degerlendirilmesiyle simirhidir. Anket formunun; Ogretmen goriisleri
dogrultusunda degerlendirilmesi amagclanan herhangi bir dersin 6gretim programindaki
temalara uyarlanarak kullanilmasi 6nerilmektedir.
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EK-Tiirkiye Yiizyil1 Maarif Modeli Kapsaminda Gelistirilen Ogretim
Programlarimi Degerlendirme Anketi

1. BOLUM
KiSiSEL BIiLGILER
1. Cinsiyet
Kadin Erkek
() )
2. Mesleki Deneyiminiz
1-5 Y1l 6-10 Y1l 11-15 Yil 16-20 Yil 21-25 Yil 26 Yil +
¢ ) ) ¢ ) ) ¢ ) )
3. Ogrenim Durumunuz
On Lisans Lisans Yiiksek Lisans Doktora
) ) C ) C )
4. Gorev yaptiginiz okulun sosyo-ekonomik diizeyini nasil tanmimlarsimiz?
Diisiik Orta Yiiksek
) ) )
5. Gorev yaptiginiz okulun akademik basar1 diizeyini nasil tanimlarsimiz?
Diisiik Orta Yiiksek
C ) C ) C )
6. Ders verdiginiz siniflardaki ortalama 6grenci mevcudu nedir?
1-10 11-20 21-30 31+
() C ) () ()
7. Ders verdiginiz siniflarda yabanci uyruklu 6grenci bulunmakta midir?
Hayir Evet
() ()
8. Ders verdiginiz siniflardaki yabanci uyruklu 6grenci sayisi nedir?
1-5 6-10 11-15 16+
) ) ¢ ) )
9. Ders verdiginiz siniflarda dezavantajh 6grenci bulunmakta midir?
Hayir Evet
C ) C )
10. Ders verdiginiz simiflardaki dezavantajh 6grenci sayisi nedir?
1-5 6-10 11-15 16+
() () ) ()
11. Haftalik ders saati yiikiiniiz nedir?
1-15 16-20 21-25 26-30 31+
) ) ) ¢ ) ¢ )
12. Okulunuzun bulundugu boélgeyi cografi acidan nasil tamimlarsiniz?
Kentsel Yari1-Kentsel Kirsal
) () ()
13. Son ii¢ y1l icerisinde alaninizla ilgili mesleki gelisim etkinliklerine katildiniz mi1?
Hayir Evet
) )
14. Egitim politikalarinda gerceklestirilen degisikliklere ne diizeyde giiveniyorsunuz?
Diisiik Orta Yiiksek
C ) C ) C )
15. Egitim teknolojilerine yatkinliginizi nasil nitelendirirsiniz?
Diisiik Orta Yiiksek
) ) C )
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2. BOLUM
ANKET

OGRENME CIKTILARI (KAZANIMLAR)
ACIKLAMA: 2024 6gretim programlarinda 6grenme ciktilarinin (kazanmimlarinin) asagidaki dort
bilesenden olustugu vurgulanmaktadir:

e. Kavramsal beceriler (1. Biitiinlesik beceriler: Celigki giderme becerisi, gézlemleme
becerisi, 6zetleme becerisi, ¢6ziimleme becerisi, siniflandirma becerisi, bilgi toplama
becerisi, karsilagtirma becerisi, sorgulama becerisi, genelleme becerisi, ¢ikarim yapma
becerisi, gozleme dayali tahmin etme becerisi, mevcut bilgiye/veriye dayal tahmin etme
becerisi, yapilandirma becerisi vb. 2. Ust Diizey Diisiinme Becerileri: Karar verme
becerisi, problem ¢6zme becerisi, elestirel diisiinme becerisi 3. Temel beceriler: Saymak,
okumak, yazmak, ¢izmek, bulmak, secmek, belirlemek, isaret etmek, 6lgmek, sunmak,
cevirmek, kaydetmek vb.)

f. Alan becerileri (Tiirkce, sosyal bilimler, matematik, fen bilimleri becerileri)

g. [Egilimler (Benlik, sosyal, entelektiiel egilimler)

h. Programlar aras1 bilesenler (Sosyal-duygusal oOgrenme becerileri, degerler,
okuryazarlik becerileri, disiplinler arasi iligkiler, beceriler arasi iligkiler)

1. A temasinmin kazamimlarmm gerceklestirirken asagidaki dort bilesene ulasma
durumunuzu isaretleyiniz.

1 |2 [3 [4 |5

Kavramsal Beceriler

Alan becerileri

Egilimler

Programlar arasi bilesenler

2. Dort bilesene iliskin vermis oldugunuz yanitlarin (puanlarin: 1-2-3-4-5)
gerekcelerini aciklayiniz.

OGRENME-OGRETME YASANTILARI
ACIKLAMA: 2024 6gretim programlarinda 6grenme-6gretme siirecinin, yasanti temelli 6grenme,
baglam temelli 6grenme, proje temelli 6grenme, sorgulamaya dayali 6grenme, isbirlikli 6grenme
yaklagimlar: cercevesinde yapilandirilmasi 6ngoriilmektedir.

3. A temasmin o6grenme-ogretme siirecini gerceklestirirken yukarida sozii edilen
ogrenme yaklasimlarima uygun etkilesimli 6gretim yontem-tekniklerini (istasyon,
beyin firtinasi, konusma halkasi, alt1 sapkal1 diisiinme teknigi vb.) kullanabilme
durumunuzu isaretleyiniz.

1 2 3 |14 5

Ogrenme yaklasimlarina uygun etkilesimli 6gretim yontem
teknikleri

4. Ogretim yontem tekniklerini kullanabilme durumunuza iliskin vermis oldugunuz
yanitin (puanin: 1-2-3-4-5) gerekcesini aciklaymiz.

ACIKLAMA: 2024 06gretim programlarinda Ogrenme-6gretme siirecinin biitlinctil 6grenme
ortamlar1 dikkate alinarak yapilandirilmasi 6ngoriilmektedir.
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6. Asagida verilen biitiinciil 6grenme ortamlarimi A temasmin 6grenme-ogretme
siirecine yansitabilme durumunuzu isaretleyiniz.

Evet | Hayir

Geleneksel fiziksel 6grenme ortamlar: (sinif, laboratuvar, kiitiiphane, atolye
vb.)

Cevrim igi 6grenme ortamlar1 (sanal smiflar, ¢evrimici platformlar, web
tabanlh veya mobil 6grenme uygulamalari, web seminerleri vb.)

Sosyal O0grenme ortamlar1 (topluluk tabanli 6grenme ortamlari, kuliip ve
organizasyonlar vb.)

Acik alan/simif dis1 6grenme ortamlari (dogal gevreler, miize, bilim merkezi,
spor merkez vb. alanlar)

Sanal gerceklik ve artirilmis gergeklik tabanl 6grenme ortamlari

7. Biitiinciil O0grenme ortamlarmmi kullanabilme durumunuza iliskin vermis
oldugunuz yamit evet ise hangi ortamdan yararlandigimizi belirtiniz.

Yanitiniz hayir ise kullanamama gerekcenizi aciklayiniz.

OGRENME KANITLARI (OLCME VE DEGERLENDIRME)

ACIKLAMA: 2024 6gretim programlarinda 6lgme ve degerlendirme siireci (6grenme kanitlari),
ogrencilerin siirekli olarak ve cesitli tekniklerle izlenilerek beceri odakli sonu¢ degerlendirme
uygulamalarina yer verilmesi gerektigini vurgulamaktadir.

8. A temasinin 6l¢cme ve degerlendirme siirecini gerceklestirirken asagida sozii edilen
teknikleri/araclari kullanabilme durumunuzu isaretleyiniz.

1 |2 |3 (4 |5

Ogrenci portfolyolari, 6devler, projeler, performans gorevleri,
sunumlar, kontrol listeleri, sinavlar, gozlem ve goriisme
formlari, 6grenci anketleri, rol yapma, grup calismasi,
oOlcekler, mezun anketleri, sinif i¢i tartismalar, 6z/akran/grup
degerlendirmeleri ve yansitma yazilari

9. Olcme ve degerlendirme araclarma/tekniklerine iliskin vermis oldugunuz yanitin
(puanin: 1-2-3-4-5) gerekcesini aciklayimiz.

10. A temasinda sizin kullandiginiz diger 6lcme ve degerlendirme araclari/ teknikleri
nelerdir?

ACIKLAMA: 2024 0Ogretim programlarinda olgme ve degerlendirme siireci baglaminda her
iinite/tema/6grenme alaninda en az bir tane performans gorevinin verilmesi ve uygulanmasi
ongoriilmiistiir. Ayrica dijital teknolojilerin Olgme ve degerlendirme amaciyla kullanilmasi
Onerilmistir.
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11. A temasinda ogrenci performansmin degerlendirilmesine iliskin asagidaki
teknikleri/araclari kullanabilme durumunuzu isaretleyiniz.
Evet Hayir

Performans gorevi verme

Performansa dayali 6lgme ve degerlendirme etkinliklerinde
dijital teknolojileri kullanma (Simiilasyon, senaryo olusturma,
egitsel oyun vb.)

12. Yanitimiz hayir ise kullanamama gerekcenizi aciklayiniz.

FARKLILASTIRILMIS OGRETIM
ACIKLAMA: 2024 6gretim programlarinda, kapsayici egitim baglaminda, akranlarina gore daha
ileri diizeyde olan 6grencilerin (zenginlestirme) ve 6grenme siirecinde daha fazla zamana ve tekrara
ihtiya¢ duyan oOgrencilerin (destekleme) ilgi, yetenek ve ihtiyaclarinin karsilanmas1 amaciyla,
Ogretmenlerin  icerigi, Ogrenme siirecini ve ortamini, Olcme degerlendirme siirecini
karmasiklastirarak ya da basitlestirerek bireysellestirilmis 6gretime yer vermeleri 6ngoriilmektedir.

13. A temasinda, sinifta akranlarina gore daha ileri diizeyde olan 6grenciler icin farklh
uygulamalara yer verme (zenginlestirme) durumunuzu isaretleyiniz.
Evet Hayir

Konuyu (icerigi, temay1) genisletme, derinlestirme (Ornegin,
ogretim programinin disindaki konulara yer verme, disiplinler
arasi aglantilar kurma, {ist diizey becerilere odaklanma vb.)
Ogrenme  siireclerinde farkli  diislinme  bicimlerini
zenginlestirecek ek yontem-tekniklere yer verme (Ornegin,
arastirma becerilerini kazandirmak amaciyla gézlem, deney,
veri toplama gibi kesfe dayali 6grenme etkinliklerine yer
verme vb.)

Ogrenme ortamlarinda farkh arac-gereg, materyallere yer
verme (Ornegin, 6grencilerin kendi ilgilerine gore 6zgiin ve
yaratic1 tiriinler ortaya koyabilecekleri sanal, sosyal, sinif dis1
O0grenme ortamlar1 sunma vb.)

Gelisim diizeyine uygun geri bildirim verme, farkli 6l¢gme-
degerlendirme arac gereclerine yer verme. (Ornegin,
ogrencilerin kendi ilgilerine gore 6zgiin ve yaratici tirtinlerinin
degerlendirildigi siirece dayali Olcme araclari/yontemleri
kullanma vb.)

14. Farklhilastirilmis 6gretime iliskin vermis oldugunuz yanit evet ise uygulamalarinizi
orneklerle aciklayiniz.

15. A temasinda, sinifta akranlarma gore daha fazla zaman ve tekrara ihtiyac duyan
ogrenciler icin farkli uygulamalara yer verme (destekleme) durumunuzu
isaretleyiniz.
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Evet Hayir

Konuyu (icerigi, temayl) somutlastirma, basitlestirme
(Ornegin, oOgretim programindaki konular1 daha kiiciik
parcalara bolerek, her birini adim adim basitlestirerek
aciklama vb.)

Ogrenme siireclerinde 6grencilerin temel kavram ve ilkeleri
kavramalarim1 kolaylastiracak yontem-tekniklere yer verme
(Ornegin, basamaklandirilmis yonergeler ve kontrol listeleri
kullanarak oOgrencilere yapilandirilmis 6grenme etkinlikleri
sunma vb.)

Ogrencilerin 6grenme eksiklerini giderebilecekleri farkli arac-
gerec, materyallere yer verme (Ornegin, 6grencilerin 6grenme
eksikliklerini kendi hizlarinda giderebilecekleri smif disi
O0grenme ortamlar1 sunma vb.)

Gelisim diizeyine uygun geri bildirim verme, farkh ol¢gme-
degerlendirme ara¢ gereclerine yer verme. (Ornegin,
ogrencilerin parcalara boliinmiis ve basitlestirilmis her bir
kazanima ulasma durumunun degerlendirildigi o6lgme
araclari/yontemleri kullanma vb.)

16. Farklhilastirilmis ogretime iliskin vermis oldugunuz yanit evet ise uygulamalarinizi
orneklerle aciklayiniz.

OGRETMEN YANSITMALARI

ACIKLAMA: 2024 0gretim programlarinda, 6gretmenlerden hem kendilerinin hem de 6gretim
programlarinin giiclii ve zayif yonlerini degerlendirmeleri beklenmektedir. Bu kapsamda
ogretmenlerin yansitma yaparken “okul yoneticileri, diger 6gretmenler, veliler ve akademisyenler”
gibi paydaslardan aldiklar1 geri bildirimlerden beslenebilecekleri ve “goriisme formlari, 6z
degerlendirme formlari, anekdot kayitlari, giinliikler, miinazara, ziimre ve sube 6gretmenler kurulu
raporlari, 6gretmenler kurulu raporlari, gelisim dosyalari, mikro 6gretim degerlendirmeleri ve ders
raporlar1” gibi veri kaynaklarini kullanabilecekleri vurgulanmaktadir.

17. Ogretmen yansitmasi yapmak amaciyla asagida verilen paydaslarla is birligi yapma
ve veri kaynaklarindan yararlanma durumunuzu isaretleyiniz.

Evet Hayir
Okul yoneticileri,
Yansitma yaparken | Diger 6gretmenler
yararlanilan paydaslar Veliler
Akademisyenler

Gorilisme formlar:
Oz degerlendirme formlari

Anekdot kayitlar
Giinliikler
Yansitma yaparken =
. | Munazara
yararlanilan veri T
kaynaklari Ziimre ve sube 0gretmenler kurulu raporlar

Ogretmenler kurulu raporlar
Gelisim dosyalar1

Mikro 6gretim degerlendirmeleri
Ders raporlari
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18. Yanitiniz hayir ise nedeninizi aciklayiniz.

OKUL TEMELLI PLANLAMA
ACIKLAMA: 2024 6gretim programlarinda, 6gretmenlerden okul temelli etkinlikler diizenlemeleri
beklenmektedir. Okul temelli planlama; ziimre 6gretmenler kurulu tarafindan ders kapsaminda
gerceklestirilmesi kararlastirilan arastirma ve gozlem, sosyal etkinlikler, proje calismalari, yerel
calismalar, okuma etkinlikleri gibi calismalara ayrilan siireyi ifade etmektedir. Bu kapsamda
ogretmenlere 0gretim programini uyarlama olanag taninarak esneklik saglanmasi amaglanmstir.

19. Ziimre ogretmenler kurulunda ders kapsaminda gerceklestirilecek olan okul
temelli etkinlikleri planlama durumunuzu isaretleyiniz.

Evet Hayir

Okul temelli etkinlikleri planlama durumu

20. Yanitiniz evet ise etkinlik orneklerini yaziniz.

PROGRAM DISI ETKINLIKLER

ACIKLAMA: 2024 0Ogretim programlarinda, 6gretmenlerden program disi etkinlikler yoluyla
ogrencilerin zihinsel, sosyal-duygusal, fiziksel ve ahlaki gelisimini desteklemeleri; kazanilan
becerilerin gercek hayatta uygulanmasina olanak tanmimalari, okullarda yiiriitillen akademik
calismalar1 zenginlestirmeleri beklenmektedir.

21. Program disi etkinliklere yer verme durumunuzu isaretleyiniz.

Evet Hayir
Sosyal sorumluluk etkinlikleri
Hayat boyu 6grenme etkinlikleri
22, Yanitiniz evet ise etkinlik orneklerini yaziniz.

23. Degerli 6gretmenim, programin uygulayicisi1 olarak smif ici deneyimlerinizden
hareketle Ogretim Programindaki A temasmna iliskin karsilastigimiz sorunlari,
elestirilerinizi ya da onerilerinizi aciklayabilir misiniz?
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