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Abstract

The aim of this study was to develop “Classroom Assessment Beliefs Scale” (CABS) to
determine teachers’ assessment beliefs for the classroom. The sample of the study con-
sisted of teachers (n=440) working in primary schools, middle schools, and high schools
in the Central Anatolia Region of Turkey. At the end of the analysis, a 22-item scale with
two factors was obtained. The scale consisted of “traditional assessment belief” (TAB) and
“alternative assessment belief” (AAB) factors. The explained total variance of the two-
factor structure of the scale was 27.854%. The fit indices of the scale were examined, and
the model was confirmed to having a good fit (y%/df=1.85; RMSEA =0.06; CFI=0.91;
TLI=0.91; IFI=0.91). Cronbach’s alpha reliability value of the scale was 0.92 for TAB
and 0.91 for AAB of the CABS. The developed scale is a psychometrically appropriate
instrument to reveal classroom assessment beliefs adopted by teachers.

Keywords Assessment - Classroom assessment - Classroom assessment beliefs - Scale
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1 Introduction

In recent years, beliefs have been considered as a key issue in understanding class-
room behaviors of teachers. Beliefs have received considerable attention from educa-
tion researchers to understand the way teachers think about teaching, learning, and other
school-related issues (Seferoglu et al., 2009). Beliefs are at the forefront factors underlying
teachers’ classroom behaviors (Marland, 1998), earlier research documenting that they can
act as a tool which can direct teachers’ classroom practices (Richardson, 2003). Indeed,
numerous studies have confirmed that there are strong relationships between teachers’
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Smif ici Degerlendirme inanclar1 Olcegi

Bu 0Olgegin amaci, dgretmenlerin smif i¢i degerlendirme inanglarini belirlemek igin bilimsel bilgi
toplamaktir. Olgekte yer alan her bir ifadeyi, her biri farkli goriislere karsilik gelen 1, 2, 3, 4 ve 5 olmak
{izere bes rakam takip etmektedir. Olgekte rakamlar su anlama gelmektedir:

« () “Tamamen katilmiyorum”, + (2) “Katilmiyorum”, « (3) “Kararsizim”,
« () “Katiliyorum”, + (5) “Tamamen katiliyorum”

Her bir ifadeye okuduktan sonra size en uygun olan rakami (1, 2, 3, 4 veya 5) yuvarlak igine aliniz.
Olgekteki ifadelerin hicbirinin dogru ya da yanlis yanit: olmadigina dikkat ediniz.

Not: 1-11 numarali maddeler Geleneksel Smif I¢i Degerlendirme Inancina, 12-22 numarali ma

Alternatif Simif I¢i Degerlendirme Inancina aittir.

Classroom Assessment Beliefs Scale (CABS)
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n
1 |Sinif ici degerlendirilme yalnizca 6gretmen tarafindan yapilmalidir. O@B|®@|G
2 |Ogrenci basarisi sadece sinif igi degerlendirme ile belirlenmelidir. OB ®|G
3 |Smifici degerlendirme 6grencileri bilgi ve beceri agisindan siniflandirmalidir. O@B|®@|G
4 |Smf igi degerlendirme dénem/y1l sonunda yapilmalidir. OB ®|G
5 [Smifici degerlendirme 6grencinin dersi/sinifi gecip gecemeyecegine karar vermelidir.|(1) [(2)[(3)](4)|(5)
6 |Coktan secmeli testler simif ici degerlendirmede yaygin olarak kullamlmalidir. OB ®|G
7 |Smif i¢i degerlendirme 6grencinin gercekte ne bildigini ortaya ¢gikarmalidir. DO |IB3|® |G
8 |Smifigi degerlendirme &ncelikle dgrenciye not verme amaciyla yapilmalidir. D23 |® |G
9 |Acik uglu sorular 6grencinin degerlendirilmesinde etkilidir. OB |®|G
10 |Smnif i¢i degerlendirme kisa slirede tamamlanmalidir. OB |®|6G
Simif i¢i degerlendirme Ogrencinin  6grenme  ¢iktilarim1  degerlendirmeyi
1 amaglamgahdlr. ¢ ¢ ¢ ’ : g D2B®E
12 |Sinif i¢i degerlendirme giinliltk yasam aktiviteleriyle iligkili olmalidir. OB |®|G
13 |Smif i¢i degerlendirme 6grencinin 6grenme siirecine odaklanmalidir. OB |®@|6G
14 |Sinif i¢i degerlendirme dgrencinin basarisindaki gelismeleri dikkate almalidir. DO |IB3|® |G
15 |Smif i¢i degerlendirme 6grencinin gelisimine katkida bulunmalidir. OB |®@|6G
16 |Sinif i¢i degerlendirme dgrencinin problem ¢dzme becerilerini gelistirmelidir. OB |®|G
17 illrrﬁilil((;iilgegerlendirme Ogretmenin 6gretme-0grenme siirecini tasarlamasina yardimci olale]ole
18 |Sinif i¢i degerlendirmenin dgrenci i¢in motive edici bir rolii olmalidir. D23 |@® |G
19 |Smuf i¢i degerlendirme genis bir zamana yayilmalidir. O3 |®|G
20 :llrlillihi((l;lir‘degerlendirme cesitli otantik/alternatif degerlendirme tekniklerini dikkate D@6
21 311;1;li((i;lir‘degerlendirmeden Ogretmen, 0grenci ve veliler karsilikli olarak sorumlu Dlelel@le
22 |Sinif i¢i degerlendirme dgrencinin gii¢lii ve zayif yonlerini gérmesini saglamalidir. |(1)[(2)|(3)|(4)|(5)
ele

[n}



The aim of this scale is to collect information to determine your classroom assessment beliefs. In the
scale, each statement is followed by five numbers, 1, 2, 3, 4, and 5, each one displaying different views.
Each number means the following in the scale:

* 1 means that “I totally disagree”, » 2 means that “I disagree”, * 3 means that “I am undecided”,

* 4 means that “I agree”, * 5 means that “I totally agree”.

After reaching each statement, circle the numbers (1, 2, 3, 4, or 5) which suits you best. Note that there
IS no right or wrong response to any of the statements in the scale.

Items 112|345

Classroom assessment must be conducted only by the teacher.

Student achievement must be determined only by classroom assessment.
Classroom assessment must classify students in terms of knowledge and skills.
Classroom assessment must be conducted at the end of the term/year.
Classroom assessment must decide about the student whether to fail or pass.
Multiple-choice items must be used widely in classroom assessment.
Classroom assessment must reveal what the student really knows.
Classroom assessment primarily aims at assigning grades to the student.
Open-ended questions are effective in assessment of the student.

Classroom assessment must be finished in a short period of time.

Classroom assessment aims at evaluating learning outcomes of the student.
Classroom assessment must be related to daily life activities.

Classroom assessment must be focused on learning process of the student.
Classroom assessment must consider achievement progress of the student.
Classroom assessment must contribute to the development of the student.
Classroom assessment must improve problem solving skills of the student.
Classroom assessment must help teacher design teaching-learning process.
Classroom assessment must have a motivating role for the student.
Classroom assessment must be conducted for a long period of time.

Classroom assessment must take into account various authentic evaluation
techniques.

The teacher, student, and the parents must be mutually responsible for classroom
assessment.

22 |Classroom assessment must make the student see his/her strengths and weaknesses. : ,
Note. Items with numbers 1-11 belong to Traditional Classroom Assessment Belief, item numbers with
12-22 belong to Alternative Classroom Assessment Belief.
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