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SINIF OGRETMENLIGi SON SINIF OGRENCILERININ TURKCE
OGRETIMi KONUSUNDAKI YETERLILIKLERININ
DEGERLENDIRILMESI*

Ayse YESILOGLU* - Mehmet OZER™

OZET

Turkege dersi, ilkokul 6grencilerinin hem egitim hayatlarinda hem
giindelik hayatlarinda buiytik 6éneme sahiptir. Iyi bir Turkce egitimi
almak; onlarin ¢evreleriyle iyi iletisim i¢inde olmak, derslerinde, gtindelik
hayatlarinda okuduklarini dogru algilayabilme ve algiladiklarini dogru
aktarabilme gibi ana dil egitiminin temel becerilerini edinmeleri anlamina
gelmektedir. Sinif 6gretmenlerinin 6grencilerine iyi bir Turkce egitimi
verebilmeleri icin, onlarin Turkce alaninda belirli yeterliliklere ulasmis
olmalar1 beklendiginden, yeterli donanima sahip olmalar: gerekmektedir.
Arastirmanin amaci, sinif egitimi son sinif égrencilerinin Tiirkce Ogretimi
konusundaki yeterliliklerine iliskin gértslerini belirlemek ve elde edilen
gortslerin akademik basari ortalamalarina, bir yilda okunan kitaplarin
ortalama sayisina ve smif egitimi programina isteyerek yerlesip
yerlesmemesine gore farklihk gosterip gostermedigini tespit etmektir.
Arastirma Dokuz Eyltil Universitesi Buca Egitim Fakultesi Simif Egitimi
programinda 6grenim goren 374 son smif  Ogrencisiyle
gerceklestirilmistir. Arastirmanin verileri arastirmaci tarafindan
gelistirilen “Turkce Ogretimi Yeterlilik Olcegi” ile elde edilmistir. Olcegin
yapt ve kapsam gecerligi icin uzman goérisleri alinmistir. Yapilan 6n
uygulamadan sonra oOlcegin guvenirligi 0,98 olarak bulunmustur.
Verilerin analizinde SPPS 20 teknigi kullanilarak aritmetik ortalama,
yuzde ve standart sapma, t testi, non- parametrik Kruskal Wallis-H testi
ve Tukey testi uygulanmistir. Arastirmanin sonunda 6gretmen adaylari
kendilerini Turkce Ogretimi yeterliligi bakimindan “iyi” diizeyde yeterli
gormuslerdir. Ogretmen adaylarinin Turkce o&gretim yeterlilikleri
akademik basar:1 ortalamalarina gére anlaml bir farklilik géstermezken,
bir yilda okunan kitaplarin ortalama sayisina goére ve sinif egitimi
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programini isteyerek tercih edip etmemelerine goére anlamli farkliliklar
gosterdigi tespit edilmistir.

Anahtar Kelimeler: Yeterlilik, Ttrkce Ogretimi, Turkce Ogretimi
Yeterliligi, Sinif Egitimi

EVALUATION OF TURKISH LANGUAGE TEACHING
COMPETENCIES OF THE ELEMANTARY SCHOOL TEACHERS
CANDIDATES

ABSTRACT

Turkish lesson have great importance for elementary school
students both in their educational and daily life. Having a good Turkish
lesson education includes that communicate well with their environment,
acquire the basic skills of mother tongue education, such as being able
to correctly perceive what they read in their everyday life and to perceive
correctly. In order for elementary school teachers to be able to provide
their students with a good Turkish lesson education, they must have
adequate equipment, so they are expected to have achieved certain
competences in the field of Turkish teaching. The purpose of this research
evaluation of Turkish language teaching adequacy of the pre-service
teachers and to identify the cahange in the opinions of pre-service
teachers about their adequacies on teaching Turkish language according
to their average academic achievements, average number of books read
in a year and willingly locate in the elementary teacher education
teaching program. Research was conducted with 374 senior students at
Dokuz Eylul University Faculty of Elementary Teacher Education.
Research data was obtained with "Turkish Teaching Efficacy Scale" that
developed by the researchers. Expert opinions were taken for the
structure and content validity of the scale. After the preliminary
application, the reliability of the scale was found to be 0.98. In the data
analysis; percentage, standard deviation, t-test, non-parametric Kruskal
Wallis-H test and Tukey test were used. In the end of this research pre-
service teachers have found themselves as "good" sufficient in adequacy
of Turkish teaching. Although there were not significant differences
between pre-service teacher’s Turkish language teaching adequacies and
their average academic achievements, there were significant differences
in pre-service teacher’s Turkish language teaching adequacies with
average number of books read in a year and whether willingly to choose
the elementary teacher education program.

STRUCTURED ABSTRACT
Introduction

Teachers who graduated from the Classroom Education
undergraduate program have gains (goals, goals) at the beginning of what
they should bring to the students in order to improve the knowledge,
skills and attitudes of the students in the Turkish lesson process as they
are in other lessons. Teacher candidates can easily determine their own
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shortcomings if they are not qualified enough to teach themselves about
Turkish Language Teaching without graduation and can easily carry out
the necessary studies to overcome these shortcomings.

This study was carried out by means of measurement which was
made by the way from the objectives. Such a study has been carried out
because it has not been possible to reach a study to measure the teaching
of the five basic fields of Teaching Turkish Language by going out of the
way before.

Equipped teachers are needed and will be need to train future
generations to lead the future. Therefore, the qualifications and
qualifications of the teachers are important in terms of the National
Education system.

One of the important variables of the learning-teaching
environment is teacher. To complete the missing, correct the mistakes,
to use the knowledge of the field, to use the clues and feedback correction
in the learning-teaching environment provide student participation,
helping late and difficult learners,not resorting to punishment, behaviors
such as being well-equipped, tolerant, caring, understanding, but not
compromising learning and teaching principles are expected from a
teacher (S6nmez, 2010: 148).

In order to reach the education level targeted by the National
Education system, it is important that the teaching programs, the quality
of the teaching materials, the physical equipment, the technological
infrastructure and so on. The contribution to learning of these items,
which are evaluated as inputs to education and training, is directly
related to the competences of teachers. Today's education system aims at
adopting constructivist teaching approach and using student centered
methods such as research questioning, multiple intelligence, project
based learning, while the Turkish Teaching Program (TOP) deals with
teaching content in this framework(MEB, 2009: 10). However, from the
researches made; It is understood that it is not possible for the teachers
not to provide adequate learning from the physical and technological
aspects to the students if they are not proficient in profession and have
not the adequacy to use the resources effectively and are not dominant
in their field (TED, 2009: 3).

The development of teacher qualifications is a top priority in
achieving the quality targeted by the education system. This is because
the development of teacher qualifications involves the development of the
quality of education in the process from preschool education to higher
education. For this reason, in the development of teacher qualifications,
the quality of in-service training that will provide both pre-service and
professional development needs to have national priority for our country.

Determination of qualifications for teaching profession is seen as
an opportunity for the Turkish education system to reach international
standards (TED, 2009: iii). In order to realize many goals such as
contributing to the realization of the national goals, increasing the
qualifications of the teachers, targeting them and improving the
qualification of the education and training period, knowledge, skills and
attitudes that all teachers should have as well as the knowledge, skills

Turkish Studies

International Periodical for the Languages, Literature and History of Turkish or Turkic

Volume 12/6

865



866 Ayse YESILOGLU - Mehmet OZER

and attitudes they should possess in their field were prepared by the
Ministry of National Education General Directorate of Teacher Training
and Education, with General Qualifications of Teacher Profession and
Special Field Qualifications. General Competencies of Teaching
Profession are consisted of 6 sub-areas of competence that are personal
and professional values-professional development, student recognition,
learning and teaching process, learning, development monitoring and
evaluation, school, family and community relations, performance
indicator. There are 31 sub-competencies and 233 performance
indicators related to these areas of competence. Elementary School
Teachers Specific Field competencies are consisted of 8 separate areas of
competence that are teaching and learning environment and
development, monitoring and evaluation, individual and professional
development-community relations, art and aesthetics, language skills
development, scientific and technological development, individual
responsibilities and socialization.There are 39 sub-competencies and 214
performance indicators related to these areas of competence. Three levels
of performance indicators, Al, A2, and A3, were determined for each
elementary school teacher's specific field competencies. It is expected
that the Al level teacher will be aware of the teaching program and have
general knowledge, skills and attitudes related to the teaching profession.
At the A2 level teacher is expected to be able to diversify the practices
and to fulfill the program's needs by taking individual differences into
account as well as the basic knowledge, skills and attitudes. And it is
expected that a teacher at level A3 will have a performance level of Al
and A2 and be able to demonstrate unique practices within the program
and work together with family, public institutions and organizations and
non-governmental organizations. Particularly in the Turkish national
education system, employing the teachers who meet the expectations at
the A3 level is seen as a necessity in the realization of the objectives of
the curriculum with the constructive teaching approach which has been
implemented since the 2005-2006 academic year.

Elementary school teachers like teachers in other fields, have to
have both general qualifications for teaching profession and special field
qualifications, which is a basic requirement in terms of teaching and
teaching approach (Anagtn, Kili¢, Atalay ve Yasar, 2015: 132). The
competencies of elementary school teachers in Turkish teaching are also
based on teaching the students the objectives aimed at the curriculum.
In the healthy communication between individuals, in the formation of
individual knowledge accumulation, in intercultural information
transfer, language education especially mother language education is
very important (Bulut, 2014: 293-303; Balci, 2013: 96). To have a good
education refers to communicate well with their environment, to acquire
the basic skills of mother tongue education such as being able to correctly
perceive what they read and to transfer their perception correctly in their
everyday life. In order for elementary school teachers to be able to provide
their students with a good Turkish language education, they are expected
to have adequate qualifications in the field of Turkish language. In this
research, it was tried to be determined the competencies of Turkish
Instruction of elementary school teacher candidates with the Turkish
Instructional Competencies Scale consisting of the curriculums’
objectives.
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Method

The screening method that describes the present situation was
used in this study were examined the views of elementary school teacher
candidates on the competencies of Turkish teaching. The screening
method is a research approach aimed at describing a past or present
situation as it exists. (Karasar, 2005: 77).

The population of study consisted of 374 senior teacher candidates
currently studying at Dokuz Eylul University Education of Buca Faculty
Elementary School Education Department Research sampling has not
been done, all the people in the population have been tried to reach

As a means of collecting data in the research, the Turkish Teaching
Competencies Scale developed by the researcher were used in order to
determine the views of the candidate teachers about the competencies of
Turkish Teaching and the personal information form were used for the
purpose of determining the demographic information of the candidate
teachers.

It was benefited from the attainments of the Turkish Language
Teaching Program to compose the materials of the scale to be prepared
for use in the research.

In the research, personal information form was created in order to
determine the demographic characteristics of teacher candidates. In the
personal information form; students’ academic success averages, average
number of books read in a year, and whether they enrolled to the
Elementary School Teacher Program voluntarily or not, were questioned.

As the present scales measuring the competence of Turkish
teaching were not intended for measuring the five main learning fields of
Turkish teaching, it was required to develop such scale.

Pre-application of the relevant scale was implemented in the Spring
Term of 2013-2014 Academic Year on total 242 students (Senior class
students receiving education in Ege University, Adnan Menderes
University Faculty of Education Department of Elementary Education) by
the researcher after the necessary permissions were received, in the
manner that would not hinder the courses considering the weekly
syllabus.

Factor analysis was carried out in order to test the construct
validity of the scale (Yurdabakan, 2011:149). As a result of the factor
analysis, while Kaiser Meyer Olki (KMO) coefficient, 0,946, and Barlett
test (x?=11681,964; p<0,01) were found significant. In the first analysis,
the eigenvalue was taken as 1, and the factor number was set free. In
this analysis, as 2 items were lower than 0,40 in this dimension, they
were excluded from the scale, and the analysis process was repeated. As
a result of the analysis repeated, because the eigenvalue of the scale was
found as 27,350, and the total variance as 45,583, it was determined that
the scale should include 60 items.

Reliability is the consistency between the answers given by the
individuals for the test items (Blytkoztiurk, 2012:169). There are various
methods that can be applied in order to seek for proof in the matter of
reliability. Internal consistency method (Cronbach Alpha) is one of them.
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Reliability analysis of the study was carried out by this method. Cronbach
Alpha (a) reliability coefficient acquired via internal consistency method,
was calculated as 0,98.

After the data collected via data collection tool were transferred to
computers, SPSS 20 (Statistical for Social Sciences) package program
was used for data analysis. While factor analysis was used for the
construct validity of the scale, cronbach alpha method was used for its
reliability. For the analysis of the first sub-problem of the research;
arithmetic mean, percentage and standard deviation were calculated. In
the analysis of the second sub-problem, t-test was carried out in order to
determine whether there was a significant difference in the teacher
candidates’ academic achievement averages in accordance with their
Turkish teaching competencies. In the analysis of the third sub-problem,
non parametric Kruskal Wallis-H test was applied in order to determine
whether the teacher candidates’ competence differed in accordance with
the average number of the books they read in a year. In the analysis of
the fourth sub-problem; t-test was used for the independent groups as
the sample showed a normal distribution in determining whether there
was a significant difference in the teacher candidates’ competencies
concerning whether they enrolled to the school teaching program
voluntarily or not.

Results

As a result of the research carried out, the following outcomes were
reached:

1. After the scale developed by the researcher to be used in the
research was applied and the relevant analyses were carried out, teacher
candidates considered themselves “adequate” in Turkish Teaching.
According to a finding acquired from the scale, Turkish Teaching
competencies of the teacher candidates were determined as 3,44.

2. When elementary school teacher candidates’ opinions about
their Turkish Teaching competencies were evaluated in accordance with
their academic achievement averages, it was concluded that their
competency in Turkish teaching did not show a significant difference
depending on their academic achievement averages.

3. In the research, it was found out that; teacher candidates’
opinions about their Turkish teaching competencies showed a significant
difference in accordance with the average number of books they read in
a year. While teacher candidates’, who have a high level annual average
reading habit, opinions about their Turkish Teaching show a significant
difference compared to teacher candidates with low level annual average
reading habits; teacher candidates’, who have a medium level annual
average reading habit, opinions about their Turkish Teaching show a
significant difference compared to teacher candidates with low level
annual average reading habits. There is a relative difference between the
Turkish Teaching competencies of teacher candidates with high level
annual average reading habits and teacher candidates with medium level
annual average reading habits , however this difference is statistically
insignificant.
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4. It was found out that class teacher candidates’ opinions
about their Turkish Teaching, showed a significant difference depending
on whether they enrolled to the Elementary School Teacher Program
voluntarily or not. It was concluded that teacher candidates who enrolled
to the Elementary School Teacher Program voluntarily, had more
competency in Turkish Teaching.

Discussion

In order for a society to move forward, it needs to have a high quality
education. Education quality is understood from the training provided in
higher education institutions. Faculty of education is an institution that
raises students for higher education institutions. Because the faculties
of education raise teachers who educate students in the period between
the pre-school and higher education. The more qualified the teacher
candidates are, the more qualified other occupational groups will be.

Teachers’ competencies show whether the training they’ve received
throughout their educational life is sufficient for the teaching profession,
and also show how much they feel themselves prepared for the teaching
life. Determination of the teachers’ competencies also determines the
competency of present education system. Determining how much teacher
candidates consider themselves adequate, gives us clues about the
adequacy of the training they've been given. The outcomes of the
researches carried out on the teachers’ competency, will also make it
easier to determine to what extent the standards aimed by the education
system are achieved, and to determine the positive and negative aspects,
and to revise the current system accordingly.

Teachers’ having low level of competency, will also affect the
student qualifications adversely in all the educational institutions,
particularly the faculties of education. Therefore, unless qualified
individuals are raised, it will be quite difficult to achieve the level aimed
by the Turkish education system.

Determination of the elementary school teacher candidates’
Turkish Teaching competencies, also means the determination of their
competencies in the learning domains of reading, writing, speaking,
listening and visual reading - visual presentation. If the level of
competency is high in these learning domains, it is considered that other
courses included in the main education process, might also reach their
general purposes (Gulec ve Alkis, 2003: 22-23).

In this research where the Turkish Teaching competencies of the
senior students of School Teaching were analyzed in terms of different
variables, it was concluded that; teacher candidates’ competency in
Turkish Teaching did not show a significant difference depending on their
academic achievement averages. There are similar studies in which no
significant difference is found between the teacher candidates’ self-
efficacy beliefs and their academic achievement (Coskun vd., 2013; Ekici,
2008). There are studies concluded in the manner that there is not a
significant relationship between the attitude towards the Turkish lesson
and academic achievement (Kazazoglu, 2013). This might be stemmed
from the teacher candidates’ thought that the academic achievement will
not affect their educational competency. Another reason for this outcome
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might be because of the thought that the courses they've received at the
level of bachelor degree, will not contribute to their educational
competency.

Right judgment and right observation of the environment by the
individuals, reaching the source of knowledge, broadening their horizon
and being able to receive the knowledge from the critical environment, all
depend on reading a great number of books (Goémleksiz, 2004: 2; Yilmaz,
2006: 2-3; Zengin, 2003: 131). For a generation with reading habit, first
teachers who have reading habit, are required. In this research, it was
concluded that; elementary school teacher candidates’ competency in
Turkish Teaching competencies showed a significant difference
depending on the average number of books they read in a year. In the
previous researches, it was disregarded whether there was a significant
difference between the competency in Turkish Teaching and the average
number of books read in a year. For that reason, this research might
set an example.

If someone does the business he /she likes and adopts, it will bring
along future success (Agirbas, 2005; Ozkan ve Giindtiz, 2008; Yumusak,
2008). Therefore, before starting a business he/she likes, one must
receive training in an educational program he/she wants. In the
researches carried out; choosing one’s educational program voluntarily,
positively affected his/her attitude towards the teaching profession, level
of success in the courses, self-efficacy beliefs on the educational process,
and easy adaptation to the university life (Bozdogan, 2007; Erdemir,
2010; Ozdemir, 2008; Ozder, 2010; Ozkan ve Yilmaz, 2010; Sasmaz
Oren, 2009).

Keywords: Adequacy, Teaching Turkish Language, Turkish
Teaching Adequacy, Elementary Teacher Education

Giris

Siif Egitimi lisans programindan mezun olan &gretmenlerin, atandiklar1 okullarda diger
derslerde de oldugu gibi Tiirkge dersi silirecinde de Ogrencilerin bilgi, beceri ve tutumlarini
gelistirmek amaciyla 6grencilere kazandirmalar1 gerekenlerin basinda, kazanimlar (hedef, amag)
gelmektedir. Ogretmen adaylar1 mezun olmadan Tiirkge Ogretimi konusunda kendilerini ne derece
yeterli olup olmadiklarini belirlerse kendi eksiklerini belirleyip bu eksiklerin giderilmesi igin gerekli
calismalar kolaylikla yapabilirler.

Bu calisma kazanimlardan yola ¢ikilarak olusturulan 6l¢me araciyla gergeklestirilmistir.
Daha once kazanimlardan yola cikilarak Tiirkge Ogretiminin bes temel alaninin &gretimlerini
Olemeye yonelik bir calismaya ulasilamadigindan bdyle bir ¢aligma yapilmistir.

Ogretmen Nitelikleri ve Yeterlilikleri

Gelecege yon verecek nesiller yetistirmek igin donanimli &gretmenlere ihtiyag
duyulmaktadir ve duyulacaktir. Dolayisiyla 6gretmenlerin nitelikleri ve yeterlilikleri Milli Egitim
sistemi acisindan 6nem tagimaktadir.

Ogrenme- 6gretme ortaminin énemli degiskenlerinden biri de 6gretmendir. Bir gretmenden
O0grenme-0gretme ortaminda pekistireg, ipucu, doniit diizeltme kullanmasi, 6grenci katilimini
saglamasi, ge¢c ve gli¢ Ogrenenlere yardim etmesi, cezaya bagvurmamasi, her iinitenin sonunda
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bicimlendirme ve yetistirmeye doniik degerlendirme sonuglarina goére her bir 6grencinin varsa
eksiklerini tamamlamasi, yanliglar1 diizeltmesi, alan bilgisiyle donanimli olmasi, hosgoriilii, sevecen,
anlayish olmasi, fakat Ogrenme, Ogretme ilkelerinden taviz vermemesi gibi davranislar
beklenmektedir (S6nmez, 2010: 148).

Milli Egitim sistemin hedefledigi egitim seviyesine ulasabilmek i¢in dgretim programlari,
Ogretim materyallerinin niteligi, fiziksel donanim, teknolojik altyap1 gibi 6geler 6nemlidir. Egitim
Ogretimin girdileri olarak degerlendirilen bu 6gelerin 6grenmeye katkisi, dogrudan 6gretmenlerin
yeterlilikleriyle iligkilidir. Giliniimiiz egitim sistemi yapilandirmact 6gretim  yaklasimin
benimsemekle arastirma sorgulama, ¢oklu zeka, proje tabanli 6grenme gibi dgrenciyi merkeze alan
yontemlerin kullanilmasini hedeflerken Tiirkce Ogretim Programi (TOP) da &gretim igerigini bu
cercevede ele almaktadir (MEB, 2009: 10). Fakat yapilan arastirmalardan; 6gretmenlerin mesleki
bakimdan yetkin, kaynaklari etkili kullanabilme yeterliligine sahip, alanina hakim olmadiktan sonra
ogrencilere fiziksel ve teknolojik bakimdan yeterli 6grenme sunmalarmin miimkiin olmadigi
anlasilmaktadir (TED, 2009: 3).

Ogretmen Yeterlilikleri Neden Onemli?

Ogretmen yeterliliklerinin gelistirilmesi, egitim sisteminin hedefledigi kaliteye ulasmada
birincil 6ncelik olmaktadir. Ciinkii 6gretmen yeterliliklerinin gelistirilmesi okul 6ncesi egitimden
yiiksekogretime kadar olan siiregteki egitim kalitesinin gelistirilmesini igermektedir. Bu nedenle
ogretmen yeterliliklerinin gelistirilmesinde gerek hizmet oncesi egitim gerek mesleki gelisimi
saglayacak hizmet i¢i egitimin kalitesinin iilkemiz i¢in milli 6ncelige sahip olmasi gerekmektedir.

Ogretmenlik meslegi yeterliliklerinin belirlenmesi Tiirk egitim sisteminin uluslararas
standartlara ulagmasi igin bir firsat olarak gorilmektedir (TED, 2009: iii). Milli hedeflerin
gerceklestirilmesine katki saglamak, 6gretmenlerin niteliklerini arttirmak, onlara hedef gostermek ve
egitim-O6gretim siirecinin kalitesini gelistirmek gibi bir¢ok amacin gergeklesmesi i¢in hem tiim
Ogretmenlerin sahip olmasi gereken bilgi, beceri ve tutum 6zellikleri, hem de kendi alanlarinda sahip
olmalar1 gereken bilgi, beceri ve tutum &zellikleri Milli Egitim Bakanligi Ogretmen Yetistirme ve
Egitimi Genel Miidiirliigii tarafindan Ogretmenlik Meslegi Genel Yeterlilikleri ve Ozel Alan
Yeterlilikleri hazirlanmistir. Ogretmenlik Meslegi Genel Yeterlilikleri; kisisel ve mesleki degerler-
mesleki gelisim, O0grenciyi tanima, 6grenme ve Ggretme silireci, 0grenmeyi, gelisimi izleme ve
degerlendirme, okul, aile ve toplum iligkileri, program ve igerik bilgisi olmak tizere 6 farkli yeterlilik
alam1 ve bu yeterlilik alanlarina bagli 31 alt yeterlilik ve 233 performans gostergesinden
olusmaktadir. Smif Ogretmenligi Ozel Alan Yeterliligi ise 6grenme-dgretme ortami ve gelisim,
izleme ve degerlendirme, bireysel ve mesleki gelisim-toplum ile iliskiler, sanat ve estetik, dil
becerilerini gelistirme, bilimsel ve teknolojik gelisim, bireysel sorumluluklar ve sosyallesme, beden
egitimi ve giivenlik olmak tizere 8 ayr1 yeterlilik alani, bu yeterlilik alanlariyla iliskili 39 yeterlilik
ve 214 performans gostergesinden olusmaktadir. Smif egitiminin her bir 6zel alan yeterligi i¢in A1,
A2, A3 olmak {lizere ili¢ diizeyde performans gostergeleri belirlenmistir. Al diizeyindeki
Ogretmenden, Ogretim programinin farkinda olmasi ve dgretmenlik meslegine ait genel bilgi, beceri
ve tutumlarina sahip olmasi1 A2 diizeyindeki 6gretmenden, temel bilgi, beceri ve tutumlarin yani sira
uygulamalar1 ¢esitlendirmesi, bireysel farkliliklar1 dikkate alarak programin geregini yerine
getirmesi ve A3 seviyesindeki bir 6gretmenden ise Al ve A2 diizeyindeki performanslara sahip
olmasiyla birlikte program dahilinde 6zgiin uygulamalar ortaya koyabilmesi, aile, kamu kurum ve
kuruluslartyla ve sivil toplum orgiitleriyle is birligi halinde olmas1 beklenmektedir. Ozellikle Tiirk
milli egitim sisteminde 2005-2006 &gretim yilindan itibaren uygulanmaya baslayan yapilandirmaci
ogretim yaklagimiyla 6gretim programlarindaki hedeflerin gerceklestirilmesinde A3 diizeyindeki
beklentileri karsilayan 6gretmenlerin istihdam edilmeleri bir zorunluluk olarak goriilmektedir.
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Smif dgretmenlerinin diger alanlardaki 6gretmenler gibi hem 6gretmenlik meslegi genel
yeterliliklerine hem de 6zel alan yeterliliklerine sahip olmalari, egitim 6gretim yaklasimi hedeflenen
temel zorunluluk olmaktadir (Anagiin, Kili¢, Atalay ve Yasar, 2015: 132). Sif 6gretmenlerinin
Tiirke Ogretimi konusundaki yeterlilikleri de oOgrencilere miifredat acisindan amaclanan
kazanimlarin Ggretilmesine dayanmaktadir. Bireyler arasi iletisimin saglikli gerceklesmesinde,
bireylerin bilgi birikimlerinin olusumunda, kiiltiirleraras1 bilgi aktariminda dil egitiminin 6zellikle
de ana dil egitiminin 6nemi biiyiiktiir (Bulut, 2014: 293-303; Balc1, 2013: 96). lyi bir Tiirkce egitimi
almak; onlarin gevreleriyle iyi iletisim i¢inde olmak, derslerinde, glindelik hayatlarinda okuduklarini
dogru algilayabilme ve algiladiklarini dogru aktarabilme gibi ana dil egitiminin temel becerilerini
edinmeleri anlamina gelmektedir. Simif 6gretmenlerinin 6grencilerine iyi bir Tirkge egitimi
verebilmeleri i¢in, onlarin Tiirk¢e alaninda belirli yeterliliklere ulasmis olmalar1 beklendiginden,
yeterli donanima sahip olmalar1 gerekmektedir. Bu aragtirmamizla smif 6gretmeni adaylarinin
Tiirkce Ogretimi yeterlilikleri, 6gretim programi kazanimlarindan olusan Tiirkge Ogretimi Yeterlilik
Olgegi ile belirlenmeye calisiimstir.

Yontem

Smif dgretmeni adaylarinin Tiirkge Ogretimi yeterliliklerine iliskin goriislerinin incelendigi
bu aragtirmada, var olan durum betimlenmeye calisildig1 icin tarama yéntemi kullanilmistir. Tarama
yontemi, geemiste ya da halen var olan bir durumu, var oldugu sekliyle betimlemeyi amaglayan
arastirma yaklasimidir (Karasar, 2005: 77).

Evren ve Orneklem

Arastirmanin evrenini, Dokuz Eyliil Universitesi Buca Egitim Fakiiltesi Simif Egitimi
Anabilim Dali'nda 6grenim goérmekte olan toplam 374 son smif 6gretmen adayr olusturmaktadir.
Ornekleme yoluna gidilmemistir, evrendeki tiim bireylere ulasiimaya calisilmistir. Arastirma
evrenindeki adaylarin 6zellikleri Tablo 1’°de verilmistir.

Tablo 1 Ogretmen Adaylarinin Ozellikleri

Genel Akademik Basari n %
2.00-3.00 arast 240 64,2
3.00 ve tizeri 134 35,8
Bir Yilda Okunan Tahmini Kitap Sayisi

1-5 arasi 131 35,0
6-20 arasi 147 39,3
21 ve tizeri 96 25,7
Sinif Egitimi  Programmna Isteyerek Yerlesip

Yerlesmeme

Isteyerek Yerlesenler 252 67,4
Istemeyerek yerlesenler 122 32,6
Toplam 100 100,0

Tablo 1’de goriildiigi gibi, 374 6gretmen adayinin %,3’i (n=1) 2 ve alt1, % 63,9’u (n=239)
2,00 ile 3,00 araliginda ve %35,8’i (n=134) 3,00 ve iizeri not ortalamasma sahiptir. Ogretmen
adaylarinin %35,0’i (n=131) yilda lile 5 aras1, % 39,3’ (n=147) yilda 6 ile 20 arasi, %25,7’si (n=96)
yilda 21 ve iizeri kitap okumaktadir. Arastirmaya katilan 6gretmen adaylarimin %67,4’i (n=252) simf
egitimi programina isteyerek yerlesirken, %32,6’s1 (n=122) simf egitimi programina istemeyerek
yerlesmistir.
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Veri Toplama Araglan

Aragtirmada veri toplama araglar1 olarak, Ogretmen adaylarmin Tiirkge Ogretimi
yeterliliklerine iliskin goriislerinin belirlenmesi amaciyla arastirmaci tarafindan gelistirilen Tiirkce
Ogretimi Yeterliligi Olcegi ile ogrencilerin  demografik bilgilerinin belirlenmesi amaciyla
olusturulan kigisel bilgi formu kullamlmstir. Olcek ve kisisel bilgi formu Ek 1°de verilmistir.

) Arastirmada kullanilmak {izere hazirlanacak 6l¢egin mad@elerini olusturmak igin Tiirkge
Ogretimi Programi’ndaki kazanimlardan yararlanilmistir. Tiirkce Ogretimi Programi’nda bulunan
Ogrenim alanlar1 ve kazanimlar sinif diizeylerine gére Tablo 2’de verilmistir.

Tablo 2 [lkokul Tiirkge Dersi (1-4. Sumiflar) Ogrenme Alanlarina Gore Kazanimlar

2355 :\IME 1.Simf 2.Smf 3.Simf 4.S1mf

DINLEME Dinleme Kuralarin1 Uygulama 3 3 4 5
Dinledigini Anlama 16 24 30 33
TL_1r, Yontem ve Tekniklere Uygun 3 3 4 7
Dinleme

TOPLAM 22 30 38 45

KONUSMA Konugma Kurallarin1 Uygulama 10 11 12 12
Kendini Sozlii Olarak ifade Etme 12 14 19 27
Tiir, Yontem ve Tekniklere Uygun 8 8 9 11
Konusma

TOPLAM 30 33 40 50

OKUMA Okuma Kuralarini Uygulama 7 9 9 9
Okudugunu Anlama 15 24 34 39
Anlam Kurma 1 1 2 3
S6z Varligini Gelistirme 3 4 5 6
Tiir, Yontem ve Tekniklere Uygun 8 11 11 10
Okuma

TOPLAM 34 49 61 67

YAZMA Yazma Kurallarin1 Uygulama 9 10 11 13
Kendini Yazili Olarak ifade Etme 7 16 20 32
Tiir, Yontem ve Tekniklere Uygun 8 10 13 14
Yazma

TOPLAM 24 36 44 59

GORSEL Gorsel Okuma 10 11 14 14

OKUMA/ Gorsel Sunu

GORSEL SUNU S 6 10 1

TOPLAM 15 17 24 25

GENEL

TOPLAM 125 165 207 246

Tablo 2’de goriildiigii gibi birinci sinif dinleme alanina ait 22, konusma alanina ait 30, okuma
alanina ait 34, yazma alanina ait 24 ve gorsel okuma gorsel sunu alanina ait 15 olmak iizere toplam
225 kazanim bulunmaktadir. Tkinci smif dinleme alanina ait 30, konusma alanina ait 33, okuma
alanina ait 49, yazma alanina ait 36 ve gorsel okuma gorsel sunu alanina ait 17 olmak {izere toplam
165 kazamim bulunmaktadir. Ugiincii simif dinleme alanina ait 38, konusma alanina ait 40, okuma
alanina ait 61, yazma alania ait 44 ve gorsel okuma gorsel sunu alanina ait 24 olmak iizere toplam
207 kazanim bulunmaktadir. Dérdiincii sinif dinleme alanina ait 45, konusma alanina ait 50, okuma
alanina ait 67, yazma alanina ait 59 ve gorsel okuma gorsel sunu alanina ait 25 olmak tizere toplam
246 kazanim bulunmaktadir. Hazirlanan 6lgek, bu kazanimlardan yola ¢ikilarak 6gretime yonelik
kazanimlar segilerek alaninda yetkin uzmanlarla birlikte 62 maddeye indirgenmistir.
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Arastirmada 6gretmen adaylarinin demografik 6zelliklerinin belirlenmesi icin kisisel bilgi
formu gelistirilmistir. Kigisel bilgi formunda 6grencilerin akademik basari1 ortalamalari, bir yilda
okunan kitaplarin ortalama sayis1 ve Sinif Egitimi Programi’na isteyerek yerlesip yerlesmedikleri
sorgulanmustir.

Besli likert tipi 6l¢ek olarak hazirlanan 6l¢gme aracinda her bir maddenin ortalama degerlerini
hesaplamak amaciyla aralik degerleri hesaplanmistir. Bu hesaplama sonucunda olgekte yer alan
araliklarin esit olduklarindan,(n-1/n) 5-1/5=0,80 aralik deger olarak bulunmustur. Bundan hareketle:

1,00-1,80 Cok yetersiz

1,81-2,60 Yetersiz

2,61-3,40 Kismen Yeterli

3,41-4,20 Yeterli

4,21-5,00 Cok Yeterli olarak belirtilmistir.

Veri toplama aracinda smif 6gretmenleri adaylarindan belirtilen 5 dereceden kendilerine
uygun olani segmeleri ifade edilmistir.

Tiirkce Ogretimi yeterliligini 5lcen mevcut dlgekler Tiirkge Ogretimi’nin bes temel dgrenme
alannin 6gretimlerini 6lgmeye yonelik olmadigindan boyle bir dlgek gelistirilmeye ihtiyag
duyulmustur.

Hazirlanan 6l¢eginin 6n uygulamasi gerekli izinler alindiktan sonra arastirmaci tarafindan,
Ege Universitesi, Adnan Menderes Universitesi Egitim Fakiiltesi Ilkogretim Boliimii Simif Egitimi
Ana Bilim Dali’nda 6grenim gérmekte olan son smif dgrencilerine, onlarin haftalik ders programi
g0z Onilinde bulundurularak ders siirecini aksatmayacak sekilde toplam 242 6grenciye 2013-2014
Egitim Ogretim Y1linin Bahar Dénemi’nde uygulanmustir.

Uygulama sonucunda olgek ve maddeleri analiz edilerek sonuglari sunulmustur.
Olgegin Yap1 Gegerligi

Olgegin yap1 gecerligini smnamak amaciyla agimlayict faktdr analizi  yapilmstir
(Yurdabakan, 2011:149). Yapilan faktor analizi sonucunda Kaiser Meyer Olkin (KMO) katsayisi
0,946 ve Barlett testi (x*2=11681,964; p<0,01) anlaml1 bulunmustur. ilk analizde 6z deger (eigen
value) 1 alinmis ve faktor sayisi serbest birakilmistir. Yapilan bu analizde 2 madde bu boyutta
0,40’tan daha diisiik olmasi nedeniyle 6l¢ekten ¢ikartilarak analiz islemi tekrarlanmistir. Tekrarlanan
analiz sonucunda Olcegin Ozdegeri 27,350, agikladigi toplam varyans ise 45,583 olarak
bulundugundan 6lgegin 60 maddeden olugmasi belirlenmistir.

Olcegin Giivenirligi

Giivenirlik, Dbireylerin test maddelerine verdikleri cevaplar arasindaki tutarliliktir
(Biiytikoztiirk, 2012:169). Giivenirlik konusunda kanit aramak amaciyla bagvurulabilecek gesitli
yontemler bulunmaktadir. Ig-tutarlilik kestirme ydntemi (Cronbach Alpha) de bunlardan bir tanesi
olarak goriilmektedir. Calismanin giivenirlik analizi bu yontemle gergeklestirilmistir. I¢-tutarlilik

kestirme yoOntemine gore elde edilen Cronbach Alpha (o) giivenirlik katsayisi 0,98 olarak
hesaplanmustir.
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Veri Coziimleme Teknikleri

Veri toplama araci ile toplanan veriler bilgisayara aktarildiktan sonra verilerin
¢oziimlenmesinde SPSS 20 (Statistical for Social Sciences) paket programindan yararlamlmustir.
Olcegin yapi gecerligi icin faktor analizi, glivenirligi i¢in ise cronbach alfa yontemi kullanilmistir.

Aragtirmanin birinci alt probleminin analizinde, dgretmen adaylarinin Tiirkge Ogretimine
iliskin goriislerini belirlemek i¢in, aritmetik ortalama, yiizde ve standart sapma hesaplanmustir. ikinci
alt problemin analizinde, 6gretmen adaylarinin akademik basar1 ortalamalarinin onlarin Tiirkge
Ogretimi yeterliliklerine gére anlamli bir farkliigin olup olmadigini belirlemek amaciyla t testi
uygulanmustir. Ugiincii alt problemin analizinde, 6gretmen adaylarmin yeterlilikleri onlarm bir yilda
okuduklar1 kitaplarin ortalama sayisina gore bir farklilik gosterip gostermedigini belirlemek
amaciyla non parametrik Kruskal Wallis-H testi testi uygulanmistir. Dordiincli alt problemin
analizinde ise Ogretmen adaylarinin yeterliliklerinin simif egitimi programini isteyerek yerlesip
yerlesmedigine gore anlamli bir farkliligin olup olmadigimi belirlemek iizere 6rneklem normal
dagilim sergiledigi i¢in bagimsiz gruplar i¢in t testi kullanilmistir.

Bulgular

Aragtirmanin  birinci  alt problemi “Simf G6gretmeni adaylarmin  Tirkge Ogretimi
yeterliliklerine iliskin goriisleri nelerdir?” seklinde ifade edilmektedir. Olgegin geneline ait betimsel
istatistikler Tablo 3’te sunulmustur.

Tablo 3 Suuf Egitimi Adaylarinin Tiirkce Ogretimi Yeterliliklerine Iliskin Betimsel Istatistikleri

Olcek n x Ss
Sinif Egitimi Adaylarinin

Tiirkce Ogretim 3374 3,44 67
Yeterlilikleri

Tablo 3’te goriildiigii gibi simif 6gretmenleri adaylari kendilerini Tiirkge Ogretimi konusunda
genel olarak “yeterli” gormektedirler (¥=3,44). Ancak bu degerin 2,61-3,40 “kismen yeterli”
araligina da yakin olmasindan dgretmen adaylarmin Tiirkge Ogretimi’ne iliskin kendilerini kismen
yeterli bulduklar1 s6ylenebilmektedir.

Aragtirmanin  ikinci alt problemi “Simif Ogretmeni adaylarinin  Tiirkce Ogretimi
yeterliliklerine iliskin goriisleri onlarin akademik basar1 ortalamalarina gére anlamli bir farklilik
gostermekte midir?” seklindedir. Bu alt probleme ait bulgular Tablo 4’te verilmistir.

Tablo 4 Ogretmen Adaylarinin Akademik Basarilarina Gore Tiirkge Ogretimi Yeterliliklerine
1liskin Goriisleri

Akademik Basar n X SS. t p
2.00-3.00 araliginda 240 3,50 ,702

-,565 572
3.00-4.00 araliginda 134 3,54 ,614

Tablo 4’te goriildiigii gibi 6gretmen adaylarmin Tiirkge Ogretimi yeterlilikleri onlarin
akademik basar1 ortalamalarina gore anlamli bir fark olmadigi goériilmektedir (p>0,05). Bu sonuca
gore 0gretmen adaylarinin akademik basar1 ortalamalarinin yiiksek ya da diisiik olmasi ile Tiirkge
Ogretimi yeterliliklerinin yiiksek ya da diisiik olmasi arasinda herhangi bir anlamliligim olmadig
goriilmektedir.
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Yapilan arastirmanin iigiincii alt problemi “Sinif 6gretmeni adaylarmin Tiirkce Ogretimi
yeterliliklerine iligkin goriigleri onlarin bir yilda okuduklari kitaplarin ortalama sayisina gére anlaml
bir farklilik géstermekte midir?” seklindedir. Bu alt probleme iliskin bulgular Tablo 5’te verilmistir.

Tablo 5 OgvretmennAdaylarmm Bir Yilda Okuduklar: Kitaplarin Ortalama Sayisina Gore Tiirkge
Ogretimi Yeterlilikierine lliskin Goriigleri (Kruskal Wallis- H)

Kitap Okuma Sayisi N X Ss. x* p
2 28,991 ,000
1-5 Kitap 163 3,29
6-20 Kitap 161 3,68
21 ve Uzeri Kitap 50 3,72

Tablo 5’te goriildiigii gibi 6gretmen adaylarmin Tiirkce Ogretimi yeterliliklerinde onlarin bir
yilda okuduklar kitaplarin ortalama sayisina gére anlamli bir fark bulunup bulunmadigini test etmek
icin yapilan non- parametrik Kruskal Wallis-H testi sonucunda, gruplar arasinda istatistiksel olarak
anlamli farklilik bulunmustur (p<0,05). Bu islem sonucunda belirlenmis olan anlamli farkliligin
hangi gruplardan kaynaklandigimi belirlemek iizere yapilan Tukey testi sonuglar1 Tablo 6’da
sunulmaktadir.

Tablo 6 Ogretmen Adaylarimin Bir Yilda Ortalama Okuduklar Kitap Sayisina Gore Tiirkge
Ogretimi Yeterliliklerine Iliskin Goriisleri (Tukey Testi)

Kitap Sayisi Gruplar x std p
Tukey HSD 1-5 Kitap 6-20 arasi 3,68 ,07151 ,000
(Az Diizey) 21 ve tizeri 3,72 , 10404 ,000
6-20 Kitap 1-5 kitap 3,29 ,07151 ,000
(Orta Diizey) 21 ve tizeri 3,72 , 10419 ,904
21 ve lzeri 1-5 kitap 3,29 ,10404 ,000
(Cok Diizey) 6-20 arast 3,68 , 10419 ,904

Tablo 6’da goriildiigii gibi ¢ok (X =3,72) diizeyde kitap okuyan 6gretmen adaylarinin az
(¥=3,29) diizeyde kitap okuyan Ogretmen adaylarina gore anlamh diizeyde daha fazla Tiirkce
Ogretimi yeterliligine sahip oldugu goriilmektedir. Yine ¢ok (X =3,72) diizeyde kitap okuyan
Ogretmen adaylarinin orta (X =3,72) diizeyde kitap okuyan Ogretmen adaylarina gore Tiirkge
Ogretimi yeterliliginde géreceli bir farklilik gdzlenmistir fakat bu farklilik istatistiksel olarak anlamli
bulunmamustir. Orta (X =3,72) diizeyde kitap okuyan 6gretmen adaylarinin az(x=3,29) diizeyde
kitap okuyan 6gretmen adaylarma gére anlamli diizeyde daha fazla Tiirkce Ogretimi yeterliligine
sahip oldugu goriilmektedir Daha 6nce yapilan arastirmalar varilan bu sonucu destekler niteliktedir.
Ekici ve Ekici (2014) 6gretmen adaylarinin 6z yeterlilik algilarinin bazi degiskenlere gore incelemek
icin yapmis olduklar1 ¢aligmada kitap okuma aligkanligi olan 6grencilerin lehine anlamli bir farklilik
bulmuslardir. Karatay (2010), ilkégretim G6grencilerinin okudugunu kavrama ile ilgili bilissel
farkindaliklarin1 belirlemek amaciyla yiirlitmiis olduklari g¢aligmanin sonunda kitap okuma
aliskanliginin, okudugunu kavramaya iliskin 6grencilerin biligsel farkindaligini arttirdigi sonucuna
ulagmuistir.

Yapilan arastirmanimn dérdiincii alt problemi “Smmif 6gretmeni adaylarmin Tiirkge Ogretimi
yeterliliklerine iligkin goriisleri onlarin sinif egitimi programina isteyerek yerlesip yerlesmediklerine
gore anlamli bir farklilik géstermekte midir?” seklinde ifade edilmektedir. Bu alt probleme iliskin
bulgular Tablo 7°de gosterilmektedir.

Tablo 7 Ogretmen Adaylarmin Sinif Egitimi Programina 1stey¢rek Yerlesip Yerlesmeme
Durumlarina Gore Tiirkge Ogretimi Yeterliliklerine Iliskin Goriisleri
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istege bagh yerlesme N x ss. t p

. 5,539 0,017
Isteyerek yerlesen 252 3,58 ,073

Ogretmen adaylar1

Istemeyerek  yerlesen 122 3,39 ,078

Ogretmen adaylar1

Tablo 7°de goriildiigii gibi dgretmen adaylarinin Tiirkce Ogretimi yeterliliklerinde onlarin
siif egitimi programina isteyerek yerlesip yerlesmeme durumlarina gére anlamh bir fark oldugu
goriilmektedir (p<0,05). Programa isteyerek yerlesen 6gretmen adaylarinin (3,58) istemeyerek
yerlesen Ogretmen adaylarma (¥=3,39) goére anlaml diizeyde daha fazla Tiirkge Ogretimi
yeterliligine sahip oldugu goriilmektedir.

Sonuclar
Yapilan aragtirmanin sonucunda agagidaki sonuglara ulagilmustir.

1. Arastirmada kullanilmak i¢in arastirmaci tarafindan gelistirilen 6lgegin uygulandiktan ve
analizlerinin yapildiktan sonra dgretmen adaylar1 kendilerini Tiirkge Ogretimi konusunda
“yeterli” diizeyde gormektedir. Olgekten elde edilen bulguya gére 6gretmen adaylarinin
Tiirkge Ogretim yeterlilikleri 3,44 olarak tespit edilmistir.

2. Siif ogretmeni adaylarinin Tiirkge Ogretimi yeterliliklerine iliskin goriisleri onlarin
akademik basar1 ortalamalarina gore degerlendirildiginde, 6gretmen adaylarmin Tiirkce
Ogretimi yeterlilikleri onlarin akademik basari ortalamalarina gore anlamli bir farklilik
gostermedigi sonucuna ulagiimistir.

3. Arastirmada, 6gretmen adaylarinin Tiirk¢e 6gretimi yeterliliklerine iliskin goriisleri onlarin
bir yilda okuduklar1 kitaplarin ortalama sayilarina goére anlamli bir farklilik gosterdigi
saptanmistir. Bir yilda ortalama ¢ok diizeyde kitap okuyan 6gretmen adaylarinin Tiirkge
Ogretimi yeterliliklerine iliskin goriisleri bir yilda ortalama az diizeyde kitap okuyan
Ogretmen adaylarma gore; bir yilda ortalama orta diizeyde kitap okuyan &gretmen
adaylarmin Tiirkge Ogretimi yeterlilikleri, bir yilda ortalama az diizeyde kitap okuyan
Ogretmen adaylarina gore anlamh farklilik gostermektedir. Bir yilda ortalama ¢ok diizeyde
kitap okuyan dgretmen adaylarinin Tiirkge Ogretimi yeterlilikleri, bir yilda ortalama orta
diizeyde kitap okuyan dgretmen adaylarmin Tiirkge Ogretimi yeterliliklerine gore goreceli
bir fark bulunmustur fakat bu fark istatistiksel a¢idan anlamli bulunmamaktadir.

4, Smf dgretmeni adaylarin Tiirkge Ogretimi yeterliliklerine iliskin goriisleri onlarm smif
egitimi programina isteyerek yerlesip yerlesmedigine gore anlamli bir farklilik gosterdigi
bulunmustur. Smif egitimi programini isteyerek tercih eden 6gretmen adaylarinin Tiirkge
Ogretimi yeterliliklerinin daha fazla oldugu sonucuna ulasilmustir.

Tartisma

Bir toplumun ilerleyebilmesi i¢in o toplumun egitim kalitesinin yiiksek olmasi
gerekmektedir. Egitimin kalitesi, diger egitim kurumlarinda da oldugu gibi yiiksekdgrenim
kurumlarinda da verilen egitimlerden anlagilmaktadir. Egitim fakiilteleri diger yiiksekdgrenim
kurumlarina 6grenci yetistiren kurumdur. Ciinkii egitim fakiilteleri, okul Oncesinden baslayip,
yiikksekdgrenime gelene kadar olan siiregte Ogrencilerin egitimini saglayan 6gretmenleri
yetistirmektedir. Egitim fakiiltelerindeki 6gretmen adaylar1 ne kadar nitelikli ve kaliteli yetistirilirse
iilkenin diger alanlarda istihdam edilen meslek gruplari da o derece nitelikli ve kaliteli olacaktir.
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Ogretmen yeterlilikleri, 6grenim hayat1 boyunca alms olduklar1 egitimin Ogretmenlik
meslegi icin yeterli olup olmadigini, onlarm Ogretmenlik hayatina kendilerini ne kadar hazir
hissettiklerini gostermektedir. Ogretmen yeterliliklerinin belirlenmesi, ayn1 zamanda, var olan egitim
sisteminin de yeterliligini belirlemektedir. Ogretmen adaylariin kendilerini ne kadar yeterli
gordiiklerini belirlemek de onlara verilen egitimin yeterliligi hakkinda da ipuclart vermektedir.
Ogretmen yeterliligiyle ilgili yapilan arastirmalarin sonuglar1 da egitim sisteminin hedefledigi
standartlara ne derece ulasildiginin belirlenmesini, eksi ve art1 yonlerinin belirlenmesini ve ona gore
mevcut sistemin revize edilmesini de kolaylastiracaktir.

Ogretmenlerin yeterlilik diizeylerinin diisiik olmas1 egitim fakiilteleri basta olmak iizere tiim
Ogretim kurumlarindaki 6grenci niteliklerini de olumsuz etkileyecektir. Dolayistyla nitelikli bireyler
yetistirilemedigi takdirde Tiirk egitim sisteminin hedefledigi seviyeye ulasmak zorlasacaktir.

Sinif 6gretmeni adaylarmin Tiirkge Ogretimi yeterliliklerini belirlemek, onlarm okuma,
yazma, konusma, dinleme ve gorsel okuma gorsel sunu 6grenme alanlarindaki yeterliliklerinin
belirlenmesi anlamina gelmektedir. Bu 6grenme alanlarinda yeterlilik seviyesi yiiksek olursa temel
egitim siirecinde yer alan diger derslerin de genel hedeflerine ulasilabilecegi diistiniilmektedir (Gtileg
ve Alkis, 2003: 22-23).

Sinif egitimi son sinif dgrencilerinin Tiirkge Ogretimi yeterliliklerinin farkli degiskenler
acisindan incelendigi bu arastirmada, 6gretmen adaylariin Tiirkce 6gretim yeterlilikleri onlarin
akademik basari ortalamalarina gore anlamli bir farklilik gostermedigi sonucuna ulasilmisgtir.
Ogretmen adaylarmin 6z yeterlilik inanglarryla onlarin akademik basarilari arasinda anlamli bir
farklilik bulunamayan yiiriitiilen calismaya bezer c¢alismalar bulunmaktadir (Coskun vd., 2013;
Ekici, 2008). Tiirk¢e dersine yonelik tutum ve akademik basar1 arasinda anlamli bir iliski olmadigi
yoniinde sonuglanan caligmalar da bulunmaktadir (Kazazoglu, 2013). Bunun sebebi Ogretmen
adaylarinin, akademik basarinin Ogretim yeterliliklerini etkilemeyecegi diislincesinden
kaynaklaniyor olabilir. Bu sonucun bir diger sebebi de 6gretmen adaylarmin smif egitimi lisans
diizeyinde alinan derslerin Ogretim yeterliliklerine katki saglamayacagi diislincelerinden de
kaynaklanabilir.

Bireyin cevresini dogru gozlemlemesi ve yargiya varmasi, bilginin kaynagina ulagmasi,
ufkunun gelismesi ve bilgileri elestirel gerceveden ele alabilmesi ¢ok sayida kitap okumasina baglidir
(Gomleksiz, 2004: 2; Yilmaz, 2006: 2-3; Zengin, 2003: 131). Kitap okuma aligkanlhigi edinen bir
nesil i¢in 6ncelikle okuma aligkanligi edinmis 6gretmenlere ihtiyag olmaktadir. Bu arastirmada, sinif
dgretmeni adaylarinin Tiirkge Ogretimi yeterlilikleri onlarin bir y1lda okuduklari kitaplarin ortalama
sayilarina gore anlamli bir farklilik oldugu sonucuna ulasilmistir. Daha 6nce yapilan arastirmalarda
Tiirkce 6gretim yeterliligiyle bir yi1lda okunan kitaplarin ortalama sayisina gore anlamli bir farklilik
olup olmadigina bakilmamistir. Bu nedenden dolayi1 yapilan bu aragtirma 6rnek olabilir.

Bir insanin sevdigi, benimsedigi isi yapmasi, gelecekteki basariyr da beraberinde getirir
(Agirbas, 2005; Ozkan ve Giindiiz, 2008; Yumusak, 2008). Dolayisiyla bir insanin sevdigi ise
ogrenim gordiikleri programlart kendi istekleriyle tercih eden 6gretmen adaylarinin; 6gretmenlik
meslegine iliskin tutumunu, derslerdeki basar1 diizeylerini, 6gretim siirecine iliskin 6z yeterlilik
inanglarini, liniversite yagsamina kolay adepte olmalarimi olumlu yonde etkiledigi sonucuna
ulasilmistir (Bozdogan, 2007; Erdemir, 2010; Ozdemir, 2008; Ozder, 2010; Ozkan ve Y1lmaz, 2010;
Sasmaz Oren, 2009).
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Oneriler
Arastirmanin bulgularina dayanilarak asagidaki 6nerilerde bulunulabilmektedir.

1. Sinf dgretmeni adaylarinin Tiirkge Ogretimi yeterlilikleri konusunda kendilerini “cok
yeterli” diizeyde gormeleri icin Siif Egitimi lisans programlarindaki dersler tekrar gézden
gecirilmelidir.

2. Smif 6gretmeni adaylarinin Tiirk¢e grubu derslerinin akademik agidan da etkili olmasi i¢in
uygulama siniflari olusturulmalidir.

3. Gelecegin mesleklerini yapacak olan ¢ocuklarin ilerde daha basarili olmalarimi saglamak
igin, ilkokuldan itibaren meslek se¢imine 6grencilerin 6zellikleri ve istekleri dogrultusunda
yonlendirilmeleri gerekmektedir. Bu yiizden, isini seven, nitelikli ve kaliteli is {ireten
bireyler yetistirmek amaciyla, ilkokul Ogrencilerinin ilgi ve kabiliyetleri dogrultusunda
meslek segmelerinde yardimci olacak yeterliligi kazanmalari i¢in segmeli ders ya da dersler
Smf egitimi lisans programina konulmalidir.

4. Okuyan, okudugunu anlayan, bilgi {ireten, kendini gelistiren, evrensel ve ulusal degerlere
saygilt bireyler yetistirmenin amacglandigi egitim sistemimizde, bu hedefe ulagmak
maksadiyla uzmanlar tarafindan belirlenen kitaplarin analiz edildigi bir ders Simif Egitimi
lisans programina eklenmelidir.

5. Ogretmen adaylarinin Tiirk¢e dgretim yeterliliklerine iliskin goriisleri onlarin ne tiir kitaplar
okuduklarina gére anlamli bir farklilik gosterip gostermedigi aragtirtlmalidir.

6. Smmf dgretmenleri ve sinif dgretmeni adaylari ile is birligi i¢inde Tiirkge Ogretimi
yeterliliklerinin degerlendirildigi karsilastirmali ¢aligmalar yapilmalidir.

7. Ogretmenlerin Tiirkge dgretim yeterliliklerinin gézlem yoluyla ortaya konuldugu bir ¢alisma
gergeklestirilmelidir.
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