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ABSTRACT
A SCALE OF TURKISH PREPARATORY SCHOOL UNIVERSITY STUDENTS’
DEMOTIVATIONAL FACTORS TOWARDS LEARNING ENGLISH

Ozge AYGUN
Department of Foreign Language Education
MA in English Language Teaching Program
Anadolu University, Graduate School of Educational Sciences, May 2017
Advisor: Assoc. Prof. Dr. Belgin AYDIN

The present study aims to develop and validate a survey instrument to measure
university preparatory school students’ demotivation levels as well as investigating the
sources of demotivation. In accordance with measuring students’ demotivational level,
the items of this survey are developed based on a review of literature on student
motivation/demotivation and the content analysis of compositions written by students
learning English at a preparatory school. 32 items are included in the survey titled ‘A
Scale of Turkish Preparatory School University Students’ Demotivational Factors
Towards Learning English’, which was administered to 206 university preparatory
school students in Eskisehir, Turkey. The data were submitted to the internal
consistency analysis to determine reliability of the instrument and confirmatory factor
analysis to validate the scale. The results showed the construct of preparatory school
students’ demotivation is multi-dimensional with four factors including personal
reasons, past experiences, features of preparatory school program and the form of
instruction. After the validation procedures, the data were collected online from 1105
students in various preparatory school programs in Turkey. The findings yielded that
proficiency level had a significant effect on students’ demotivational levels, and also a
significant relationship was found between university type and demotivation deriving
from past experiences and features of preparatory school program. As a result, by

considering the overall findings of the current study, it might be suggested that



awareness of demotivating factors and sources of demotivation need to be raised for the
language learners as well as their teachers and program developers.

Keywords: Motivation, Demotivation, Sources of demotivation, Demotivating factors,

Scale validation.



OZET
HAZIRLIK SINIFINDA OKUYAN TURK OGRENCILERIN INGILIZCE
OGRENME MOTIVASYONLARINI AZALTAN UNSURLAR OLCEGI

Ozge AYGUN
Yabanci Diller Egitimi Anabilim Dali
Ingilizce Ogretmenligi Programi
Anadolu Universitesi, Egitim Bilimleri Enstitiisii, May1s 2017
Danigsman: Dog. Dr. Belgin AYDIN

Bu calisma, hazirlik sinifinda okuyan Ogrencilerin Ingilizce 6grenmeye kars
motivasyonlarint  olumsuz ydnde etkileyen kaynaklar1 bulmanin yani sira,
motivasyondaki azalma derecesini 6lgen bir dlgek gelistirme ve dogrulama amacindadir.
Ogrencilerin motivasyonlarindaki azalmay1 6lgme dogrultusunda, bu 6lgegin maddeleri
motivasyon/motivasyonda azalma ile ilgili literatiiriin taranmasina ve bir hazirhik
okulunda okuyan Ogrencilerin yazdiklari kompozisyonlarin igerik analizinin
yapilmasina bagli olarak gelistirilmistir. Eskisehir, Tirkiye’de 206 hazirlik smifi
ogrencisine uygulanan ‘Hazirltk Swmifinda Okuyan Tiirk Ogrencilerin  Ingilizce
Ogrenmede Motivasyonlarini Azaltan Unsurlar Olgegi’ adli calismada 32 madde vardir.
Toplanan verilere 6l¢egin giivenirligi i¢in i¢ tutarlik analizi ve 6l¢egin gegerligi igin
dogrulayici faktor analizi yapilmistir. Sonuglar, hazirlik sinifinda okuyan 6grencilerin
motivasyonlarindaki azalma 6lgeginin yapisinin, kisisel sebepler, ge¢mis deneyimler,
hazirlik programmin ozellikleri ve derslerin islenis bigimi olarak dort boyuttan
olustugunu gostermistir. Olgegin dogrulama siirecinin ardindan, Tiirkiye’de farkli
hazirlik okullarinda okumakta olan 1105 6grenciden ¢evrimici olmak suretiyle veri
toplanmistir. Bulgular, dil yeterligi diizeyinin 6grencilerin motivasyonlarindaki azalma
seviyesi iizerinde dnemli bir etkisinin oldugunu, ve aym1 zamanda iiniversite tiirii ile
gecmis deneyimler ve hazirlik okulu programi kaynakli motivasyondaki azalma
arasinda 6nemli bir iliski bulunmustur. Sonug¢ olarak, bu ¢alismanin tiim bulgularina

bakilarak, dil 6grenme siirecine kolaylik getirmek adina, motivasyonu azaltan sebepler

Vi



ve bunlarin kaynaklar1 hakkinda dil 6grenen Ogrenciler i¢in oldugu kadar onlarin

Ogretmenleri ve program gelistiriciler i¢in farkindalik yaratmak gerektigi onerilebilir.

Anahtar Sozciikler: Motivasyon, Motivasyonda azalma, Motivasyon azalmasinin

kaynaklar1, Motivasyonu azaltan sebepler, Olgegi dogrulama.
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CHAPTER 1
INTRODUCTION

’

“When educating the minds of our youth, we must not forget to educate their hearts.’

Dalai Lama

This chapter presents the background to the study with a brief overview of
English language teaching in preparatory classes at universities in Turkey. It also
describes the setting, purpose, research questions, significance and limitations of the

study as well as definitions of the key terms.

1.1. Background to the Study

Teacher, students and the interaction between them are the main components of
any classroom context. In order to better students’ language learning, affect-related
factors have gained great importance in the last decades. These factors are considered to
be the indispensable parts of learning process. Taking that into consideration, affect,
aspects of emotional well-being are vital for language learning. “Stimulating the
different positive emotional factors, such as self-esteem, emphaty or motivation can
greatly facilitate the language learning process” (Arnold, 1999:2). Rather than focusing
on only negative emotional factors such as anxiety, fear and stress, developing the
positive ones should also be placed in forefront.

It would be ideal to bring together mind and emotions in language learning as
the conginitive part of learning is not contrary to the affective or emotional part. Neither
part can be overlooked. As Goleman (1995:14) states as a solution to the problem of
ignoring the emotional factors is “a new vision of what schools can do to educate the

whole student, bringing together mind and heart in the classroom.” Otherwise, the only



purpose of learning would be to understand the content, which results in ‘emotional
illiteracy’. However, when the needs of the learners for the future and those of the
society are concerned, as Stevick (1998:166) asserts “language teaching should have a
concern for ‘deeper aims’ for ‘pursuing new life goals’, not just for reaching certain
language goals”.

Language learning can only be strengthened providing that the aspects of the
affective domain are incorporated with those of the cognitive one. In other words, the
key to develop language learning underlies this integration. If the affective side of
language learning is not taken into account, it turns out to be impossible to create a
comforting atmosphere, which would result in negative emotional factors such as
anxiety and fear for students.

As well as other positive emotional factors, the concept of motivation needs to
be approached as a practical classroom issue to create a more learner-centred and
anxiety-free classroom atmosphere. This concept is of great significance in language
teaching and learning, and has been “the key to understand the reasons for actions that
people perform, the amount of effort they put into their actions, and the ‘will’ that
people have to persist in certain activities” (Dornyei, 2001a). Hence, it has been a
popular issue that inspires researchers and practitioners since 1990s. This concept
answers a great many questions concerning teaching and learning processes.

In a foreign language classroom setting, motivation is believed to be playing a
remarkable role, and there is a close relationship between students’ motivation and their
language proficiency and study skills. Even if a learning environment has been designed
in an ideal way, students will most probably be unsuccessful as they lack in terms of
motivation. In that case, the whole teaching can be a waste of time. Students with
adequate motivation will probably succeed in learning, thus motivation may be regarded
as an indicator of achievement (Ddrnyei & Csizer, 1998; Gardner & Lambert, 1972,
cited in Ushioda, 1996a; Tremblay & Gardner, 1995; Skehan, 1989; Gass & Selinker,
2008). In other words, students whose motivational levels are high will likely have
better performances and language outcomes than the ones with low levels of motivation
in the same learning context. Hence, motivation can be seen as an influential basis for
success.

Motivation is a broad concept which has a lot of definitions by various

researchers. One of those is motivation as “the choices people make as to what



experiences or goals they will approach or avoid, and the degree of effort they will exert
in that respect” (Keller, 1983; as cited in Crookes and Schmidt, 1991:389). Thus, it
could be maintained that motivation is a goal-directed behavior, and the low level of
motivation to learn English can be attributed to the lack of goals for learning. Students
might be doubtful whether English is and will be useful for them in the future. In that
case, teachers first need to appreciate the role of motivation in learning, and activate the
motivational constituents in students.

The concept of motivation is a broad term which has its origins in four general

approaches: behavioral, humanistic, cognitive and sociocultural (Woolfolk, 2005):

Table 1.1. Four Views of Motivation

Behavioral Humanistic Cognitive Sociocultural
Source of Extrinsic Intrinsic Intrinsic Intrinsic
Motivation
Reinforcers, | Need for self- Beliefs, Engaged
Important rewards, esteem, self- attributions participation in
Influences incentives, fulfillment, and for success learning
and self-determination | and failure, communities;
punishers expectations | maintaining identity
through participation
in activities of group
Key Theorists Skinner Maslow Weiner Lave
Deci Graham Wenger

As summarized in the above table, behavioral theory emphasizes extrinsic
motivation based on rewards, incentives, reinforcement and punishment. Humanistic
approach highlights the intrinsic motivation caused by the need for individual
development. Cognitive one indicates the individual’s pursuit of competence, and the
effects of attributions and interpretations on learning. Lastly, sociocultural view
promotes engaged participation and social identity.

As well as lacking goals for learning, each student’s source of motivation to
reach a goal might differ. For instance, a student may want to learn English to please his
/ her parents while the other one might learn it in order to obtain a successful career in

the future. In order to answer the questions such as “How can students be more



motivated?” and “How much is known about motivation?”, one needs to understand the
types and the sources of motivation. According to Gardner and Lambert (1972), there
are two kinds of motivation: integrative and instrumental. Learners with integrative
motivation are often interested in the culture and people of the target language
community; though, the ones with instrumental motivation are mostly interested in
pragmatic benefits of learning the target language such as career purposes and higher
salary.

Williams and Burden (1997) introduce two types of motivation: internal and
external. The former is related to personal factors in which the individual is emphasized
whereas the latter is related to the external factors such as teacher, parents, peers or
other people. These two types of motivation can be alleged as interactive. In that,
external factors might have an impact on internal ones.

English is an internationally spoken language, and it has been of great
significance in Turkey, as well. Most of the university majors require at least two
semesters of compulsory English preparatory classes; in that, learning English is a
prerequisite for a vast number of university students in order to be able receive
education in their own fields or departments. In that case, efficient learning and teaching
of English is of vital importance at university level. In order to promote efficient
learning, it is crucial for teachers to fortify student motivation along with serving
students’ needs, interests and expectations.

High level of motivation is believed to be directly related to effective learning,
namely language proficiency in ELT settings. High motivation and engagement in
learning have consistently been linked to increased levels of student success (Blank,
1997; Dev, 1997; Kushman et al., 2000; Woods, 1995). Here both teachers and students
have certain roles to increase and maintain motivation. Teachers, first of all, should
recognize the significance of student motivation, and then do their best to adapt their
teaching to a more student-centered form.

As motivation is attributed to high level of success in English, there is another
concept, demotivation which points to lack of motivation that could account for low
level of achievement. Demotivating factors hinder learning and “lead to unsuccessful
mastery of English proficiency” (Hu, 2011:88).

Although there are great many studies on student motivation in foreign

language learning, demotivation has long been ignored. Not only motivation, but also



demotivation could explicate many problems students experience in the process of
learning English. Therefore, the significance of demotivation and demotivating factors
and their role in learning English also need to be equally highlighted.

Demotivating factors or demotives are considered to be the “negative
counterparts of motives” (Yan, 2009:109). As Dornyei (2001) states, demotivating
factors are certain external elements that affect the learners’ motivation of learning a
language in a negative way, and this might exterminate their enthusiasm for
participating in language learning activities over the long term.

It is also essential to recognize the difference between demotivation and
amotivation. Deci and Ryan (1985) define amotivation as the absence of motivation;
however, demotivation points out “external forces that reduce or diminish the
motivational basis of a behavioral intention or an ongoing action” (Ddrnyei, 2001:143).
In other words, rather than the nonentity of motivation, demotivation refers to either
temporal or permanent diminution in motivation due to certain factors.

Bearing this in mind, the present study aims to develop a scale to investigate the
underlying sources of demotivation that Turkish preparatory school students have while
learning English. Thus, being aware of the demotivating factors among Turkish
preparatory school students will help teachers improve students’ proficiency in English.

The two-semester compulsory preparatory school program aims to provide
students whose English proficiency level is below with basic language skills in order to
enable them to pursue their undergraduate studies at their departments. So as to
accomplish this specific goal, preparatory school program lasts for two semesters laying
emphasis on receptive (reading & listening) and productive (speaking & writing) skills.

The development of a scale to determine Turkish students’ demotivating factors
is of vital significance within the scope of this study since the sources of demotivation
might differ from one culture to another.

The scale in question seeks to consider only Turkish students who are learning
English at various preparatory schools in Turkey. Owing to the fact that this scale will
be culture-specific or context-specific, the findings of the current research can be to the
utmost generalized to a higher population in Turkey, which makes this study a
distinctive one.

Due to the fact that the scales administered up to today are mostly on student

motivation and there is a scarcity of research especially on demotivation in Turkey, a



novel scale needs to be developed exclusive to Turkish preparatory school students
learning English. In other words, the items on other scales might contain culture-
specific statements, and/or students’ reasons to be motivated/demotivated might differ
from one culture to another. For instance, students in other countries might have more
chances to be exposed to the target language and to its community depending on the
location and political reasons. In that case, it would not be possible to affirm that their
findings are generalizable to Turkish educational contexts. Thus, it is essential to
develop a scale to determine Turkish students’ demotivating factors upon learning
English and to conduct this research.

Depending on the report “The State of English in Higher Education in Turkey”
by British Council and TEPAV (2015), English proficiency levels of Turkish students
are far below compared to those of other countries. This report emphasizes the reasons
accounting for this situation. According to this report, poor motivation at the beginning
of university is one of the factors that underlie low achievement in English. It is uttered
that students see the preparatory school as a “holiday year” due to the fact that they had
a busy pace in their last year at high school owing to the preparations for university
entrance exams. Also, students fail to notice the close connection of English to their
undergraduate studies and careers in the future. The problem with the classes is that the
curriculum is not directly relevant to students’ academic careers. Consequently, it is
apparent that students’ lack of motivation is a key component restraining their progress.
350 teachers and 4320 students participated in this fieldwork, and based on their
responses, factors affecting progress in English were: (1) poor motivation, (2) lack of
interest in English, (3) inadequate practice in speaking / listening, (4) large classes, (5)
late start in learning English, (6) few chances to meet native speakers, (7) unsuitable
materials, (8) not enough time for study, (9) unsuitable teaching, and (10) poor
resources for learning.

In consideration of this report, there are some sources of lack of motivation or
demotivation among Turkish university students, and this side of learning cannot be
overpassed. Although this study was a quite comprehensive one, in the current study
different sources of demotivation might be identified concerning the students only in
preparatory school programs in Turkey. Therefore, the present study starts on the basis
of analyses of student compositions regarding their views of demotivating factors

towards learning English. Likewise, Oxford (1998) conducted a longitudinal study on



student demotivation, and analyzed essays written by 250 American students in high
schools and universities about their learning experiences over a period of five years.
According to the findings of the study, four demotivating factors were characterized:

(1) the teacher’s personal relationship with the students, (2) the teacher’s attitude
towards the course or the material, (3) style conflicts between teachers and students, and
(4) the characteristics of the classroom activities.

Bekleyen (2011) also carried out a study to examine the demotivating factors
that affect university students learning English as a foreign language. The subjects of
the study were freshman students from three different majors (Mechanical Engineering,
Electronics, and Medicine) at a state university in Turkey. The researcher prepared a
questionnaire to collect data, and the items were parallel with the nine demotivating
factors determined by Dornyei (1998). In addition to this part of the questionnaire with
four-point Likert-type, there was an open-ended question asking about the other factors
that demotivated students. The data were analyzed considering eight demotivating
factors listed in Dornyei’s study (1998) as one of the factors was not applicable to the
study because the participants did not learn another foreign language. According to the
results, students needed to be provided with a reason to learn English. Also, when the
lessons were based on a single coursebook alone, this might have been demotivating for
students since they found them boring. The final point to be emphasized is that some
students mentioned their language education in primary school and high school as
demotivating, which supports the lack of motivation among students when they even
first attended the preparatory school program.

With respect to students’ lack of motivation, the presence of the different
sources of demotivation depending on the context, inadequate number of studies on
student demotivation carried out in preparatory school programs in Turkey, and low
level of English proficiency among Turkish preparatory school students, it will be of
great use to conduct this context-specific study.

1.2. Objectives of the Study

The concept of motivation has been regarded as an influential issue in education,
and also in language learning. However, lack of studies conducted in the context of
university preparatory schools in Turkey arouses an interest in conducting this recent

study on the dark side of motivation that is demotivation. The objective of the present



study is to explore the demotivating factors inherent in Turkish students learning
English at university level, and in what ways demotivation can be measured by
developing and validating a survey instrument. In the process of measuring
demotivational level, this study attempts to answer the question of “What demotivates
students?” It is quite important to answer this question and measure students’ level of
demotivation as high level of motivation is attributed to successful learning and better
proficiency in the target language.

Although there are a number of scales in the world developed in order to
measure students’ motivational levels, this instrument will be a particular one. The
current study is solely restricted to the university preparatory school context in Turkey,
in that it is context-specific, what makes it a particular one. All students are taught in
preparatory school programs with the expectation of being able to go to their
departments. Hence, the findings of this study might not be generalizable to all students
learning English around the world. However, those findings can be an incentive towards
carrying out more studies in different contexts as well as contributing a lot to Turkish

context at university level.

1.3. Statement of the Research Questions
This particular study deals with the subsequent research questions in an effort to
discover demotivating factors for students learning English in preparatory school

programs in Turkey, and to specify how demotivation can be measured:

1. What are the prominent demotivating factors inherent in Turkish university
preparatory school students towards learning English?

2. How do preparatory school students’ demotivational levels differ according to
proficiency level?

3. How do preparatory school students’ demotivational levels differ according to
faculty that they will study in?

4. How do preparatory school students’ demotivational levels differ according to
their high school type?

5. How do preparatory school students’ demotivational levels differ according to

their university type?



1.4. Significance of the Study

The current study is important as it handles one of the components affecting
learning English as a foreign language. Though there are a number of studies carried out
on learner motivation, this study focuses on preparatory school students at universities
in Turkish context. Therefore, this study is of vital significance as it deals with a
specific context. Moreover, the focal point of the current study is the demotivating
factors inherent in students. Although there have been a plenty of studies on the factors
that motivate students while learning English, an inadequate number of studies have
been conducted to explore the demotivating factors from the viewpoint of students.

It is necessary to identify the types of motivation inherent in students attending
university preparatory schools to facilitate and support learning processes, and to be
able to achieve higher levels of English proficiency. “Motivation is extremely important
for L2 learning, and it is crucial to understand what our students’ motivations are”
(Oxford and Shearin, 1994:12).

Motivation is mostly viewed as a sign of students’ progress in language learning.
It is one of the decisive factors that can determine students’ achievement in a second or
foreign language (Dornyei, 1994a). In that case, it is essential to explore the
demotivating factors, as well, to make an effort to obviate them, and to foster
motivation in students.

Students are at the heart of teaching and learning processes, so the awareness of
individual variables related to students like demotivation might help teachers raise the
quality of English language learning.

As a result of identifying the sources of demotivation and its level, language
achievement can be advanced. Also, the reasons of lack of achievement can be found
out. The findings of this study are expected to be helpful for program development as
well as boosting achievement in English. Furthermore, the factors that affect student
motivation, and that result in student demotivation can help teachers plan an effective
language learning process, guide them during devising their syllabuses, and help them
raise awareness of the importance of learner motivation.

In light of the importance of conducting research on student demotivation with
an instrument depending on a valid theoretical conceptualization, and by the fact that no
scale seems to assess student demotivation in specifically Turkish university context,

this scale has been developed and validated as a culturally diverse one.



1.5. Limitations of the Study

This study is restricted to the period of spring semester in 2015 — 2016, so the
demotivating factors for students might be different from those of the previous and
following years. That is, group dynamics can differ from one year to another, and these
interpersonal processes taking place in groups might affect individual factors like
demotivation.

Another limitation is the method of data collection. Collected data are refined to
students’ responses to a five-point Likert-scale. Students were asked to fill in the
questionnaire with their demographic information, and given the same items, they were
expected to mark on the scale from Totally Agree (5) to Certainly Disagree (1).
Although demotivation is an individual variable, this procedure might seem to be
avoiding this feature. Moreover, the items on this scale were developed by the
researcher herself, so these are limited to only the researcher’s and students’ perceptions
of motivation/demotivation as well as an overview of related literature.

The final limitation is the participants in this study are not from all regions of
Turkey. Majority of responses are from universities mainly in Central Anatolia. There
might be certain contextual differences in different regions of Turkey in terms of
sources of demotivation.

In spite of the limitations stated above, this study is still expected to reveal a lot
of useful insights considering student demotivation. As well as helping foreign language
teachers gain lots of knowledge on student demotivation, this study will enable them to

make proper decisions upon planning their syllabuses and teaching processes.

1.6. Definitions of the Key Terms

Affect: “aspects of emotion, feeling, mood, or attitude which condition behavior”
(Arnold and Brown, 1999:1).

Motivation: “a key feature to understand the reasons for actions that people
perform, the amount of effort they put into their actions, and the ‘will’ that people have
to persist in certain activities” (Dornyei, 2001a).

Demotivation: “specific external forces that reduce or diminish the motivational

basis of a behavioral intention or an ongoing action” (Doérnyei, 2005:143).
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Amotivation: “the relative absence of motivation that is not caused by a lack of
initial interest but rather by the individual’s experiencing feelings of incompetence and
helplessness when faced with the activity” (Deci and Ryan, 1985; as cited in Ddrnyei,
2001a:144).

Demotivated learner: “makes no effort to learn; shows no interest; demonstrates
poor concentration; produces little or no homework; fails to bring, or claims to have
lost, materials; lacks a belief in own capabilities; demonstrates lethargy, ‘what's the use?"
syndrome, and gives negative or nil response to praise; is unwilling to cooperate,

distracts other students, throws things, shouts out” (Chambers, 1993).
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CHAPTER 2
LITERATURE REVIEW

This chapter presents the background information regarding the definitions of
motivation, different approaches to motivation, motivation theories on foreign language
learning, types of motivation, and the role of motivation on foreign language learning. It
also includes various studies conducted on student motivation/demotivation and reasons

of students’ learning English in Turkey.

2.1. What Is Motivation?

The concept of motivation has played a central role in a number of studies
carried out so far, and it is still being researched today. This affect-related factor has
become more of an issue in the recent years, and it is considered to be a crucial
component in language learning process. It is also claimed to be of great significance in
facilitating and enhancing students’ language learning process. Therefore, as stated by
Dérnyei (2000), motivation is the key factor in learning achievement, and teacher skills
in motivating learners should be seen as central to teaching effectiveness.

As in other fields, in higher education, motivation of the learner is particularly
important. Students could have some inner barriers hindering their learning, so it is
needed to develop certain motivational strategies to get over this problem. Thus, they
can become more motivated language learners, and this would enable a much more
efficient learning process.

The term ‘motivation’ has been investigated by numerous researchers so far and
it is still being searched. In addition, a variety of definitions of motivation are present in
the literature. In general terms, it is defined as “an internal state that arouses, directs,
and maintains behavior ” (Woolfolk, 1998:372).

According to Dornyei (1998:117), motivation has been broadly accepted by both
teachers and researchers as “one of the fundamental factors that have certain impacts on
the rate and success of language learning.” Another definition of motivation is the

learner’s orientation with regard to the goal of learning a language (Crookes and

12



Schmidt, 1991). From Pintrich and Schunk's (1996) point of view, “motivation is the
process through which the goal-directed activity is initiated and maintained” (as cited in
Dornyei, 1998:118). From Gardner’s frame, “Motivation in the present context refers to
the combination of effort plus desire to achieve the goal of learning the language plus
favorable attitudes toward learning the language.” (1985:10). One of the other common
definitions is “The essence of motivated action is the ability to choose among
alternative courses of action, or at least, to choose to expand varying degrees of effort
for a particular purpose” (Paris and Turner, 1994; as cited in Dornyei, 1998:121).
Steers and Porter (1991:6) state that “motivation could be categorized as: needs or
expectations, behavior, goals and some form of feedback.” Last but not the least,
Dérnyei and Otto (1998:65) define motivation as “the dynamically changing cumulative
arousal in a person that initiates, directs, coordinates, amplifies, terminates, and
evaluates the cognitive and motor processes by means of which primary wishes and
desires are selected, prioritized, operationalized and acted out either successfully or
unsuccessfully.”

On the basis of a variety of definitions listed above, it is reasonable to maintain
that descriptions are plentiful; however, all of them have something in common.
According to these, motivation is seen as a crucial step to success; in other words, the
presence of it creates more constructive results for language learners through the

process of achieving certain goals.

2.2. Theoretic Approaches to Motivation
2.2.1. Behavioral approach

In terms of behavioral approaches, learning takes place provided that changes in
the form or frequency of observable performance can be observed. In that, learning is
achieved when a suitable response, which could be objectively observed, recorded, and
measured, is demonstrated following a specific stimulus. Actually, Skinner’s stimulus-
response relationship recaps this approach: Skinner claims that “if a particular response
is reinforced it becomes habit” (Brown, 1994:22). In that case, the rudiments of learning
are the stimulus, the response, and the connection between these two notions. According
to Behaviorism, the behaviors are probable to occur again if they are reinforced and
rewarded. In that case, the consequences of the performance have more significance

than the process of learning. From this perspective, drive and reinforcement have the
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key roles, and motivation is considered to be the anticipation of reinforcement (Brown,
1994).

In Skinner’ model, the effect of stimulus is the cause of motivation. According
to this, as long as a person is supplied with correct stimuli, he can learn everything
(Chastain, 1988). From behavioral framework, it can be alleged that the reinforced
responses are more likely to occur again. It seems that this approach merely
concentrates on the consequences or responses, but it is not attempted to discover the
structure of a student’s knowledge or to assess the required mental processes to be used
(Winn, 1990). Students are depicted depending on whether they are taking an active role
in the classroom or not, which does not give a clear idea of the facets of the process.

Characteristic behavioristic models are classical and operant conditioning, rote
verbal learning, instrumental learning, discrimination learning, and some other
empirical approaches to analyzing human behaviors. However, behavioristic framework
is lacking because the observation of mental processes such as consciousness, thinking,
forming concepts and acquisition is not reliable. It merely sees learning as
demonstrating certain habits; however, it does not pay enough attention to how these
habits are accumulated and sustained for future use.

In order to further understand student motivation from a behavioral approach,
rewards (attractive subjects supplied after a specific behavior) and incentives (an object
or reward encouraging or discouraging behavior) in the class need to be studied.
Regarding this, it can be stated that as long as rewards are used properly, it might boost
motivation in several settings. Conversely, the excessive use of these might bring about
decline in students’ intrinsic motivation. As a final point, the constraint of behavioral
approaches is that the major focus is on visible and observable behaviors, thus failing to

understand the facts that motivate behavior and the cognitive properties of learning.

2.2.2. Humanistic approach

This approach was established by Carl Rogers and Abraham Maslow in the USA
in 1950s. Humanistic psychology is associated with the issues which are meaningful to
human beings, and it especially concentrates on personal experience and the distinctive,

random happenings in individual human lives (Cartwright, 1979).
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This approach differs from the others as it focuses on conscious experience
instead of observable behavior. Rather than the implementation of the experimental
method, it deems personal responsibility, free will, individual experience, goal setting,
and personal fulfillment more significant. Instead of measuring performance or habit in
a general way, humanistic approach endeavors to understand the subjectivity of humans.
It accepts that people have free will, so they can choose their own actions (Sammons,
2009). It also puts forward the view that all people have an inclination to personal
growth and fulfillment.

According to humanistic approach, people are believed to be motivated by the
natal need to realize their potentials (Woolfolk, 1998). Having conducted a number of
studies on human motivation, Mas