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Abstract:

The purpose of this research was to develop a valid and reliable scale for measuring
perceived social justice of the primary school students in educational environments. A
descriptive survey design was used. The data was collected from 475 fourth-grade
students studying at five primary schools in Istanbul, Turkey. During the scale
development, the following steps were taken: (1) The existing literature was reviewed
and elementary school teachers’ opinions were gathered; (2) a draft scale was
developed and the experts’ opinions were obtained, (3) the scale with 39 items was
applied to 20 students for clarity, comprehensibility and applicability purposes; (4) the
actual data was collected in two phases with the participation of 150 and 325 fourth-
grade students, respectively; (5) Exploratory and confirmatory factor analyses were
conducted. The preliminary analysis showed that the value of Kaiser-Meyer-Olkin was
.77 and the Bartlett’s sphericity test was statistically significant. The results of the
exploratory factor analysis (EFA) revealed a 3-factor structure with 13 items,
explaining 52% of the total variance. The factors, compatible with the literature, were
named as participatory justice, recognitional justice and distributive justice. The results
of the first and the second order confirmatory factor analysis (CFA) were satisfactory
(2/df: 1.89 and y2/df: 1.86, respectively). The internal consistency reliability of the
overall scale was.78. Finally, a valid and reliable 3-factor, 13 statements instrument,
called Perceived Social Justice in Education Scale (PSJES) was developed. The use of
this instrument in future related studies would hopefully shed light on the social justice
dynamics in classrooms and their impacts on students’ academic, behavioural and
social-emotional outcomes.

% Keywords: Social justice in education, primary school, scale development,
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Bu arastirmanin amac, ilkokul égrencilerinin egitimdeki sosyal adalet algilarint dlgen
gecerli ve giivenilir bir élcek gelistirmektir. Calismada bir nicel arastirma yontemi olan
betimsel tarama modeli kullamilmistir. Veriler Istanbul’da bulunan bes ilkokuldaki 475
dordiincii simif 6grencisinden toplanmistir. Olcek gelistirme siirecinde, su adimlar
izlenmigstir: (1) Ilgili alanyazin gozden gegirilmis ve sinif égretmenlerinin goriisleri
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almmisgtir; (2) taslak dlgek gelistirilerek uzman goériigleri alinnustir; (3) 39 maddeden olusan élgek, aciklik,
anlasilirlik ve uygulanabilirlik kontrolii amaciyla 20 dgrenciye uygulanmstir; (4) Veriler iki asamada, sirasiyla,
150 ve 325 dordiincii siif ogrencisinin katilimiyla toplanmistir; (5) Agimlayict ve dogrulayict faktor analizleri
yapilmistir. Kaiser-Meyer-Olkin ol¢iim degeri .77 olup Bartlett testi anlamlidir. Acimlayict faktor analizi (EFA)
sonuglari, toplam varyansi %52 diizeyinde agiklayan 3 faktorlii ve 13 maddelik bir olgek ortaya koymustur.
Faktorler alanyazin ile uyumlu olarak katilimct adalet, taniyici adalet ve dagitici adalet olarak isimlendirilmigtir.
Birinci ve ikinci derece CFA (sirasiyla y2 / df: 1.89 ve x2 / df: 1.86) élcegin gecerligini dogrulanustir. Olgegin
giivenirligi .78 olarak bulunmustur. Sonugta, llkokul Ogrencileri icin Egitimde Sosyal Adalet Algist Olgegi (ESA)
adi verilen, 3 faktorhi ve 13 maddelik gecerli ve giivenilir bir él¢ek gelistirilmistir. Bu dlgegin ileride yapilacak
iliskili aragtirmalarda kullaniminin sinif ortaminda sosyal adalet dinamikleri ve bunlarin égrencilerin akademik,
davramgsal ve sosyal-duygusal geligim siire¢leri tizerindeki etkileri iizerine 151k tutmasi beklenmektedir.

Anahtar Kelimeler: Egitimde sosyal adalet, ilkokul, olgek gelistirme, 2023 Egitim Vizyonu.

INTRODUCTION

Social justice has recently gained close consideration in educational policy area. Its urgency is
guided by many reasons, including the increasing diversity of school populations,
documentations of the differences in achievement scores and economic gaps between children,
the dissemination of social injustice analysis and the need to prepare children to participate in
the democratic process for a multicultural society (Bates, 2006; Furman & Shields, 2005). The
concept of social justice in education has become more important in Turkey with the publication
of the Education Vision 2023 document including a goal of raising individuals acquiring the
21st century skills and can use those skills for the benefit of humanity. One of the goals to be
achieved in this process is to create a fair and human-centred understanding in education
(Turkish Ministry of National Education, 2018).

Social justice refers to the degree to which a society supports what is necessary for a good life
rather than a fair distribution of resources such as income and wealth among individuals within
a community; these refer to the use and development of a person's talents, to reveal and express
their experience, to adopt free will and to support self-development for all (Speight & Vera,
2004). Social justice is focused on the division of the social product within a complex division
of labour (Johnston, 2011). Social justice is connected to how benefits and deficits are allocated
to individuals in community (Miller, 1999).

OECD (2012), encourages efforts to reduce the discrimination among schools in which students
with different cultural and socio-economic status continue their education for both fair and
economically efficient educational environments. In this context, social justice in education is
about preparing individuals for democratic participation and supporting access to education
services (Furman & Shields, 2005).

The social justice theory in education has three dimensions, including political dimension of
representation, cultural dimension of recognition and economic dimension of distribution
(Fraser, 2007). Social justice in education consists of three sub-dimensions which are
participatory justice, recognitional justice and distributive justice (Bates, 2006; Fraser, 2001,
Karacan et al., 2015).

The distributive justice refers to who gets how much of social good such as money, welfare,
and education. Providing elementary school education for the whole population, fair access to
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higher education or free textbooks for all students are several examples for distributive justice,
underlying the necessity of benefiting from equal resources (Connel, 1993).

Recognitional justice demands recognition, respect and understanding of cultural diversity and
recognition, considered as a foundation of social justice, would involve a positive affirmation
of the cultural practices of oppressed groups (Bates, 2006). Kolucki and Lemish (2011),
proposes to reflect the value of each child and support all kinds of diversity with an inclusive
approach. United Nations Convention on the Rights of the Child ensures the rights of children
to develop cultural identity and to be honoured with their cultural values and beliefs (United
Nations, 2006). Similarly, United Nations Convention on the Rights of Persons with Disabilities
(United Nations, 2006) emphasizes that the holistic development of human and the
strengthening of respect for human diversity, fundamental freedoms and rights should be
encouraged by education.

Participatory justice can be explained by the concept of democracy in education. Hunt (1998)
draws attention to the existence of social justice at the centre of democratic education (Tomul,
2009). Formal education is important for constructing democracy culture among students and
democratic teachers should have values and attitudes including justice and liberty (Uluginar &
Aypay, 2018). Democratization of classroom practices plays an important role in eliminating
unfair situations that make a difference between students (Giroux, 1992). With increased
exclusion and reduced participation in learning, subsequent decreases in performance occur and
performance differences between advantageous and disadvantaged groups increase (Bates,
2006; Wrigley, 2003, Wrigley 2004). Students in social and learning environments can play an
active role in making decisions and expressing themselves by participating in discussions with
their knowledge, value, experience and perspective.

Social justice is possible with institutional arrangements that contribute to the social welfare of
each individual (Miller, 1999). In their study, Kogak and Bostanci (2019), emphasized the need
for students to adopt an approach that, in schools, no group is superior to another. Teachers, in
that study, expressed the necessity of creating a school culture where respect for differences is
the main factor. In their research, Furman and Shields (2005) emphasized the need for creating
a democratic classroom environment for increasing students' academic success. Social justice
is associated not only with academic success but also with emotional variables. For example,
some researchers have theorized a relation between hope and social justice (Sandage et al.,
2014). The related literature continually reveals a link among students’ perceptions of social
justice in education and their social, emotional and academic developments in educational
environments. Therefore, schools and teachers are expected to be actively involved in the
development of social justice perception (Cochran-Smith, 2004). Also, teachers should increase
their students' success and prepare them for a democratic society (Furman & Shields 2005).

Itis vital for primary school teachers to provide foresight about how to maintain positive student
perceptions related to educational social justice implementations and how to prevent students’
negative perceptions in the classroom. The literature shows that the social justice is dominantly
examined within education administration field. Also, a scale that can measure high school
teachers' level of performing social justice in schools validly and reliably has been found in the
literature (Karacan et al., 2015). However, to our knowledge, there has not been any research
inquiring this concept from the perception of primary school students and no related scale
developed at this level so far. Therefore, the purpose of this study was to develop a valid and

reliable scale to measure primary school students’ perceived social justice in educational
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environments. The developed scale is expected to provide a better understanding of students’
perceptions of social justice in primary education and contribute to the identification of the
factors causing and affecting primary school students' perceived social justice in education. The
related studies which would result from the use of this scale would hopefully help educational
leaders and teachers to design educational environments, plan curriculums and activities, shape
attitudes considering the necessities of social justice. Considering the potential increase of
research within this scope, the scale would also contribute to the literatures of primary school
education and social justice.

METHOD

Participants

The study was conducted with three sampling groups of fourth-grade students attending five
elementary schools in Istanbul in the academic year of 2018-2019. The participating schools
were chosen based on the convenient sampling method. The first group of participants,
consisted of 20 students, provided information related to the comprehensibility, applicability
and usefulness of the scale. Other two sampling groups were used for the purpose of the
exploratory and the confirmatory factor analyses. In the first application, there were 150 fourth-
grade students while in the second application, there were 325 fourth-grade students (Table 1).

Table 1. Descriptive Statistics of the Participants

Male Female
Sample ) % f % Total
EFA Sample 71 47.3 79 52.7 150
CFA Sample 157 48.3 168 51.7 325

Instrument Development

In this study, a descriptive survey design was used to develop Perceived Social Justice in
Education Scale (PSJES). Each stage of the instrument development was explained in order
below:

First stage: During the item development procedure, first, the literature on social justice in
education was investigated (Furman & Shields, 2005; Kocak & Bostanci; 2019; Miller, 1999;
Tomul, 2009) and, also, primary school teachers’ and students’ opinions on social justice were
gathered. Based on the data, a draft item pool was created. Considering the target group’s
developmental level, the items were written in short sentences, as clearly as possible. During
the item development stage, national and international literature such as UNICEF, United
Nations Convention on the Rights of the Child, OECD and Ministry of National Education
(MEB) in Turkey were used. Then, a pool of 46 items was developed. It was ensured that there
were at least two items measuring the same feature in the item pool and the items were
distributed in a balanced way to the sub-dimensions existing in the literature. A 5-point likert
type scale ranging from (1) never to (5) always was used for measurement. The numerical
values were presented for each item to support easy tracking. Considering the cognitive levels
of fourth-grade students, the number of words for each item kept limited to ten words (Yilmaz
& Korkmaz, 2017). The increase in scores is meant to increase in students’ perceptions of social
justice in their classrooms.
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Second stage: Based on the related literature (Bates, 2006; Fraser, 2001; Karacan et al., 2015),
the PSJES was consisted of three factors: participatory justice, recognitional justice and
distributive justice.

Third stage: Creating a valid and reliable scale requires a thorough examination of each
statement for meaning, content and clarity. For the purpose of the face and the content validity,
four field specialists, a scale development specialist, two classroom teachers and two language
specialists provided their knowledge and expertise for the evaluation of the item pool. Each
expert rated each item as essential, essential but needs to be corrected or not essential. Based
on the experts’ evaluations, seven items were deleted from the draft scale, several items were
rewritten and a 39-item scale was created.

Fourth stage: After the final version of the scale was obtained, a legal permission for the in-
class applications of the scale was provided from the Ministry of National Education in Turkey.
The instrument was applied to 20 fourth-grade students to determine the clarity,
comprehensibility and applicability of each item. Students responded to the scale in their
classrooms and stated that each question is clear and understandable. Therefore, no further
changes were made.

Fifth stage: This stage included two phases: exploratory and confirmatory factor analyses. A
total of 150 students and 325 students were participated in the first and the second phases of the
study, respectively. After obtaining the legal permission, the primary schools volunteering for
participation were visited; and the necessary information was provided to the school
administrators and the teachers. Before the applications, the students were informed about the
study, voluntary nature of their participation, the absence of any grading and the duration of the
application. The data was collected by the first author. The students were responded to the
instrument in their own classrooms. During the implementation, the first author presented in
the classroom. The completion of the instrument took approximately 20 minutes.

Data Analysis

Following the data collection process, first, the data were examined for extreme values and
missing data. No extreme values or any pattern in missing values were detected. Because
parametric tests in statistical analysis require normal distribution for higher reliability (Bursal,
2017), the distribution of the data was also examined using skewness and kurtosis values. In
terms of normality, skewness and kurtosis values between +1 and -1 are considered excellent
while values between -2 and +2 are considered acceptable (George & Mallery, 2016). In this
study, the skewness and the kurtosis values were satisfactory (skewness: -.483 and .198; and
kurtosis -.243 and .394, for exploratory and confirmatory data, respectively). Therefore, the
distributions of the data at two time points were considered normal.

Following the normality test, Kaiser-Meyer Olkin (KMO) coefficient and Bartlett’s test of
sphericity were examined to determine whether the data were suitable for factor analysis. KMO
value greater than .60 and Bartlett’s test of sphericity lower than .05 are considered satisfactory
(Biiytikoztiirk, 2008).

Factor analysis is a multivariate statistic for obtaining few variables with a large number of
identifiable features and the construct validity of the scales can be examined using factor
analysis (Biytikoztiirk, 2002). In this study, while performing exploratory factor analysis, direct

oblimin technique, one of the horizontal rotation techniques, was used to determine whether
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there is a relationship between the factors. Since the relation of the factors with each other was
detected under 0.30, varimax rotation, one of the vertical rotation techniques, was used in the
factor analysis. In the case of multi-factor structures, the lower limit of the total variance
explained by the related items is recommended to be at least 40% (DeVellis, 2017). In multi-
factor scales, each factor needs to have at least three items and contribute a minimum of 5% to
the total variance (Costello & Osborne, 2005). In the correlation matrix, the items are expected
to correlate with each other sufficiently, which requires the presence of inter-correlation values
greater than 0.30 (Sherbourne & Stewart, 1991).

Following EFA, Confirmatory Factor Analysis (CFA) was used to determine whether the data
fit adequately to the model emerged from the EFA. For evaluating goodness of fit, Garver and
Mentzer (1999) recommended the Tucker Lewis Index (TLI), the Comparative Fit Index (CFI)
and the Root Mean Square Error of Approximation (RMSEA). For a good fit, the score of
RMSEA should be less than .05 (Schermelleh-Engel, Moosbrugger, & Miiller, 2003).
Comparative Fit Index (CFI) and Tucker Lewis Index (TLI), ranging from 0 to 1, should be
equal or greater .90 for acceptable fit (Garver and Mentzer, 1999). On the other hand,
Schermelleh-Engel et al (2003) suggest that CFI and NNFI indexes should be equal or higher
than .95. However, CFA results may not work well with effects of some factors including
estimators, distributions and sample sizes (Hu & Bentler, 1999; Schermelleh-Engel et al.,
2003). After first order analysis, second order CFA was conducted to examine whether factors
are combined under PSJES.

In addition to the validity studies, the reliability analyses were also performed. In statistical
analyses, the internal consistency reliability is expected to be at least .70 (Cronbach, 1951). In
this study, the reliability of the scale was determined by Cronbach alpha reliability analysis,
and, also, t values of 27% lower and upper groups were calculated for criterion related validity.

RESULTS

Exploratory Factor Analysis (EFA)

In the process of the EFA, first, KMO and Bartlett’s test of sphericity calculated to determine
whether the data are suitable for factor analysis. The results showed that KMO value was .77
and Bartlett’s test result was significant (p < .001). Then, using the varimax analysis, the
determinant value was examined. The determinant value from correlation matrix was found to
be .05, indicating that there was no multicollinearity between items. Based on EFA findings,
the items remaining at the lower limit of 0.30 and overlapping were removed from the scale
and the analysis procedures were repeated for each item removal. Thus, 26 of the 39 items in
the draft scale were discarded and the analysis was repeated for the remaining 13 items. The
results showed that PSJES explained 52% of total variance with a three-dimensional structure.
The variance explanation rate calculated as 20% for the first factor, 16% for the second factor
and 15% for the third factor (Table 2).

Table 2. Total Variance for PSJES

Factor Initial Eigen Values Sum of Rotated Square Loads
Total Variance Cumulative% Total Variance Cumulative%
1 3.686 28.355 28.355 2.701 20.776 20.776
2 1.853 14.254 42.608 2.061 15.850 36.626
3 1.231 9.468 52.077 2.009 15.450 52.077
4 .953 7.329 59.406
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According to the data presented in Table 3, 13 items remaining on the scale were collected
under three factors. The three sub-dimensions of the scale were named as Participatory Justice
(P1, P2, P3, P4, P5 and P6), Recognitional Justice (R7, R8 and R9) and Distributive Justice
(DR10, DR11, DR12 and DR13). Three items in the scale were reverse coded (DR10, DR11
and DR12). After explanatory factor analysis, the correlation coefficients of the items remaining
in the scale were higher than 0.30. Also, since the common factor variance ratios are greater
than 0.10, it is predicted that all the items make a sufficient contribution to the common variance
of the factors.

Table 3. Exploratory Factor Structure for PSJES

Items M sd Fi1 F2 F3
P1 We comfortably present the shows (drama, theatre) that we 3,347 1,470 747
have prepared in the classroom.
P2 We freely read the essays we write in the class. 3,680 1,397 .726
P3 Everyone in the class freely expresses their ideas. 3,933 1,350 .668
P4 My teacher makes various activities for everyone to 3,580 1,439 613
participate in class.
P5 My teacher encourages us to use our rights. 4,007 1,308 .568
P6 Everyone expresses their opinions while making a decisionin 4,220 1,098  .547
the classroom.
R7 My teacher loves me even if my clothes are not beautiful. 4,260 1,343 .849
R8 My teacher loves me even if the things on me are dirty. 4,013 1,405 .823
R9 My teacher even loves the students who don't know the 4,020 1,303 470
answers to the questions.
DR10 My teacher gives some of my classmates more opportunity to 3,673 1,388 .780
talk.
DR11 My teacher smiles at some students more while talking. 3,733 1,288 .691
DR12 My teacher only rewards some students. 3,873 1,343 .625
DR13 My teacher congratulates everyone who does the right thing. 3,860 1,182 .568

Confirmatory Factor Analysis (CFA)

Confirmatory factor analysis was used to confirm the factor structure determined by EFA. The
goodness of fit values obtained from the CFA were compared against the criteria in the literature
(Garver & Mentzer, 1999; Schermelleh-Engel et al., 2003). Because the ratio of chi-square to
degree of freedom is lower than 5 and satisfactory, other fit indices of the model were examined.
The results showed that the data fit well with the model emerged from the EFA (Table 4). The
first order CFA model was presented in Figure 1. The factor loadings of the items in the model
varied between .47 and .55; and the error variances ranged from .48 to .68.

Table 4. CFA Fit Indices of the Model for PSJES

Fit indices Model data Good-fit Acceptable fit
x2/df 1.89 0< x2df<2 2< x2df<3
RMSEA 0.05 0<RMSEA<.05 .05<RMSEA<.08
SRMR 0.08 0<SRMR<.05 0.05<SRMR<.10
NNFI (TLI) 0.91 97<NFI<1.00 90<NFI<97
GFI 0.95 95<GFI<1.00 90<GFI<.95
AGFI 0.92 90<AGFI<1.00 .85<NFI<.90
CFI 0.93 .97<CFI<1.00 90<CFI<97
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Figure 1. The First Order CFA for the PSJES

The second order CFA model showed that the three dimensions that emerged from EFA and
the first level CFA were combined in a higher dimension (Table 5). The fit indices for the first
and the second order CFA were acceptable in terms of y2/df, RMSEA, GFI, AGFI, SRMR,
NNFI, and CFI indexes.

Table 5. Second Order CFA Fit Index Test of the Model
x2/df RMSEA SRMR NNEI GFI AGFI CFlI

1.86 0.05 0.08 0.91 0.95 0.92 0.93

The second order CFA model was presented in Figure 2. The factor loadings of the items in the
model varied between .65 and .76.
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Reliability

The internal consistency reliability of the scale was found to be .78. The item-total test
correlations varied between .32 and .49. For testing criterion related validity, t values of 27%
lower and 27% upper groups were founded meaningful for all items (p < .001).

DISCUSSION

The purpose of this research was to develop a valid and reliable scale measuring primary school
students’ perceptions of social justice in their classrooms. For this purpose, the related literature
was reviewed and the opinions of primary school students and teachers were obtained to
develop a draft scale. Based on the experts’ opinions, several items were removed and the scale
was applied for clarity and comprehensibility purposes. Following the content validity
procedure, the data was collected from the fourth-grade students in Istanbul for EFA and CFA
and reliability testing purposes. A 5-point Likert type measure, ranging from 1 = neverto 5 =
always was used for measurement. Finally, the Perceived Social Justice in Education Scale
(PSJES) consisted of 3 factors and 13 items was developed. Three items are reversed coded.
The sub-factors in the scale consistent with the literature were named as “participatory justice,
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distributive justice and recognizing justice”. Using 5-point Likert type measurement, the lowest
score that can be obtained from the scale is 13 and the highest score is 65. An increase in the
scores obtained from the scale indicates an increase in students’ perceptions of social justice in
their classrooms and vice versa.

There are some limitations of this study. First of all, the participants of this study were selected
from Istanbul only. Although the city has a cosmopolitan structure that has a vast capacity for
representing many regions of Turkey, more studies are needed in different regions and diverse
cultures. Secondly, a quantitative research method was used in this study. Future studies
designed with a mixed or a qualitative research approach is needed for an in-depth analysis of
the concept of social justice. For example, in their study, Ibret et al. (2018) founded 149
different metaphors related to the concept of democracy expressed by the participating
prospective teachers. A similar future research can dwell into the investigation of social justice
metaphors of teachers and students in educational environments.

As indicated earlier, theory and research suggest a connection between students’ perceptions of
social justice and their social, emotional and academic outcomes in educational environments
(Furman & Shields, 2005; Sandage et al., 2014). Therefore, more research, especially in
developing countries, is needed to better understand the role of perceived social justice on
students’ social, psychological, and educational outcomes and the potential interactions among
the related variables.

In their research, Torres-Harding et al. (2011) developed a Social Justice Scale for graduate and
undergraduate students. Karacan et al. (2015) developed Social Justice Scale to measure high
school teachers' level of performing social justice in schools. Cirik (2015) analyzed the
psychometric characteristics of the Turkish version of Social Justice Scale. Ozdemir and Kiitkiit
(2015) developed Social Justice Leadership Scale to measure the social justice leadership
behaviours of school principals. However, to our knowledge, there has not been any research
inquiring primary school students’ perceived social justice in educational environments and
there is not enough studies on social justice practices in education. In this scope, PSJES can be
adopted by researchers, school administrators, and teachers aiming at studying social justice in
primary school environments. In future studies, the PSJES can be adapted for different
developmental levels, especially for early childhood level. In addition, considering that social
injustice may occur more for special students, the related research in the field of special
education is needed. Especially, in integrated classrooms, raising the awareness of students
about the value of social justice in their classrooms is critical to create a more humane
environment for all.

Ethical Text
In this article, research and publication ethics rules are followed. The responsibility of any
violation regarding the article belongs to the author(s).

REFERENCES

Bates, R. (2006). Educational administration and social justice. Education, Citizenship and Social justice, 1(2),
141-156. https://doi.org/10.1177/1746197906064676

Bursal, M. (2017). SPSS ile temel veri analizleri. An1 Yayincilik.

Biiylikoztiirk, S. (2002). Faktor analizi: Temel kavramlar ve 6l¢ek gelistirmede kullanimi. Kuram ve Uygulamada
Egitim Yonetimi, 32(32), 470-483.
435


about:blank

C. KARAKOC & Development of Perceived Social Justice in Education Scale for P
G. SAKIZ Primary School Students

Biiyiikoztiirk, S. (2008). Veri analizi el kitabi. Pegem Akademi.

Cirik, 1. (2015). Psychometric characteristics of the Social Justice Scale’s Turkish form and a structural equation
modeling. Eurasian Journal of Educational Research, 61, 23-44,
https://dx.doi.org/10.14689/ejer.2015.61.2

Cochran-Smith, M. (2004). Walking the road: Race, diversity and social justice in teacher education. Teachers
College Press.

Connell, R. W., & Connell, R. (1993). Schools & social justice. Temple University Press.

Costello, A. B., & Osbhorne, J. (2005). Best practices in exploratory factor analysis: Four recommendations for
getting the most from your analysis. Practical Assessment, Research, and Evaluation, 10(1), 7.
https://doi.org/10.7275/jyj1-4868

Cronbach, L. (1951). Coefficient alpha and the internal structure of tests. Psychomerika, 16(3), 297- 334.
https://doi.org/10.1007/BF02310555

DeVellis, R. F. (2017). Ol¢ek gelistirme: Kuram ve uygulamalar. Nobel Akademik Yaymcilik.

Fraser, N. (2001). Social justice in the knowledge society: Redistribution, recognition, and participation. Heinrich
Boll Stiftung, 5, 1-13.

Fraser, N. (2007). Re-framing justice in a globalizing world. In T. Lovell (Ed.), (Mis)recognition, social inequality
and social justice (pp. 17-35). Routledge.

Furman, G. C., & Shields, C. M. (2005). How can educational leaders promote and support social justice and
democratic community in schools? In W. A. Firestone & C. Riehl (Eds.), A new agenda for research in
educational leadership (pp. 119-137). Teachers College Press.

Garver, M. S., & Mentzer, J. T. (1999). Logistics research methods: Employing structural equation modeling to
test for construct validity. Journal of Business Logistics, 20(1), 33.

George, D., & Mallery, P. (2016). IBM SPSS statistics 23 step by step: A simple guide and reference. Routledge.

Giroux, H. A. (1992). Language, difference, and curriculum theory: Beyond the politics of clarity. Theory into
Practice, 31(3), 219-227. https://doi.org/10.1080/00405849209543546

Hu, L. T., & Bentler, P. M. (1999). Cutoff criteria for fit indexes in covariance structure analysis: Conventional
criteria versus new alternatives. Structural Equation Modeling: a Multidisciplinary Journal, 6(1), 1-55.

Ibret, B. U., Recepoglu, E., Ave, E. K., & Recepoglu, S. (2018). Perceptions of prospective teachers about the
concept of “Democracy”. Journal of History Culture and Art Research, 7(5), 421-441.
https://doi.org/10.7596/taksad.v7i5.1763

Johnston, D. (2011). A brief history of justice (vol. 10). John Wiley & Sons.

Karacan, H., Baglibel, M., & Bindak, R. (2015). Okullarda sosyal adalet 6lgeginin gelistirilmesi: Gegerlik ve
giivenirlik ¢alismasi. Mustafa Kemal Universitesi Sosyal Bilimler Enstitiisii Dergisi, 12(31), 54-68.

Kogak, S., & Bostanci, A. B. (2019). Smif yonetiminde sosyal adalet. Ankara Universitesi Egitim Bilimleri
Fakiiltesi Dergisi, 52(3), 917-944. https://doi.org/10.30964/auebfd.597200

Kolucki B., & Lemish, D. (2011). Communicating with children: Principles and practices to nurture, inspire,
excite, educate and heal. UNICEF.

Miller, D. (1999). Principles of social justice. Harvard University Press. Retrieved from
https://www.jstor.org/stable/3232561?seq=1#page_scan_tab_contents

OECD. (2012). Equity and Quality in Education: Supporting Disadvantaged Students and Schools. OECD
Publishing.

Ozdemir, M., & Kiitkiit, B. (2015). Development of Social Justice Leadership Scale (SILS): The validity and
reliability study. Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi, 16(3), 201-218.

Sandage, S. J., Crabtree, S., & Schweer, M. (2014). Differentiation of self and social justice commitment mediated
by hope. Journal of Counseling & Development, 92(1), 67-74. https://doi.org/10.1002/j.1556-
6676.2014.00131.x

436


about:blank
about:blank#page_scan_tab_contents
about:blank
about:blank

C. KARAKOC & Development of Perceived Social Justice in Education Scale for P
G. SAKIZ Primary School Students

Schermelleh-Engel, K., Moosbrugger, H., & Miiller, H. (2003). Evaluating the fit of structural equation models:
Tests of significance and descriptive goodness-of-fit measures. Methods of Psychological Research
Online, 8(2), 23-74.

Speight, S. L., & Vera, E. M. (2004). A social justice agenda: Ready, or not? The Counseling Psychologist, 32(1),
109-118. https://doi.org/10.1177/0011000003260005

Sherbourne, C. D., & Stewart, A. L. (1991). The MOS social support survey. Social Science & Medicine, 32(6),
705-714. https://doi.org/10.1016/0277-9536(91)90150-B

Tomul, E. (2009). ilkégretim okullarindaki sosyal adalet uygulamalarina iliskin yonetici gériisleri. Egitim ve Bilim
Dergisi, 34 (152), 126-137.

Torres-Harding, S.R., Siers, B., & Olson, B. D. (2012). Development and psychometric evaluation of the Social
Justice  Scale  (SJS). American Journal of Community Psychology, 50, 77-88.
https://doi.org/10.1007/s10464-011-9478-2

Turkish  Ministry of National Education (2018). 2023 Education Vision. Retrieved from
https://2023vizyonu.meb.gov.tr/doc/2023_VIZYON_ENG.pdf

Uluginar, U., & Aypay, A. (2018). An evaluation of the relationship between pre-service teachers' critical thinking
dispositions and democratic values in terms of critical pedagogy. Journal of History Culture and Art
Research, 7(3), 1-17. https://doi.org/10.7596/taksad.v7i3.1545

United Nations, Department of Economic and Social Affairs Disability (2007). Convention on the rights of persons
with disabilities. Rethrieved from https://www.un.org/development/desa/disabilities/convention-on-the-
rights-of-persons-with-disabilities.html

Wrigley, T. (2003). Is ‘school effectiveness’ anti-democratic? British Journal of Educational Studies, 51(2), 89—
112. https://doi.org/10.1111/1467-8527.t01-4-00228

Wrigley, T. (2004). ‘School effectiveness’: The problem of reductionism. British Educational Research Journal,
30(2), 227-44. https://doi.org/10.1080/0141192042000195272

Yilmaz, M., & Korkmaz, C. (2017). 1-5. Simif Tirkge ders kitaplarindaki metinlerin icerik agisindan
degerlendirilmesi. Mustafa Kemal Universitesi Sosyal Bilimler Enstitiisti Dergisi, 14 (38), 111-130.

437


about:blank
about:blank
about:blank

C. KARAKOC & Development of Perceived Social Justice in Education Scale for P
G. SAKIZ Primary School Students

Perceived Social Justice in Education Scale

Dear Participants: There is no right or wrong answers for the statements provided below. You will not receive any grade for your participation in this research. Your
responses will remain confidential. your teachers and friends will not see your paper and will not know what you have marked. Read the each statement carefully and
circle only 1 (one) response from the options given on the right hand side. Thank you for your participation.

Age: Grade: Gender:
1|We comfortably present the shows (drama, theatre) that we have prepared in the classroom. Never(l)  Rarely(2) Sometimes(3) Often(4) Always(5)
2|We freely read the essays we write in the class. Never(1) Rarely(2) Sometimes(3) Often(4) Always(3)
3|Everyone in the class freely expresses their ideas. Never(1) Rarely(2) Sometimes(3) Often(4) Always(5)
4|My teacher makes various activities for everyone to participate in class. Never(1) Rarely(2) Sometimes(3) Often(4) Always(5)
5|My teacher encourages us to use our rights. Never(1) Rarely(2) Sometimes(3) Often(4) Always(5)
6|Everyone expresses their opinions while making a decision in the classroom. Never(1) Rarely(2) Sometimes(3) Often(4) Always(5)
7|\My teacher loves me even if my clothes are not beautiful. Never(1) Rarely(2) Sometimes(3) Often(4) Always(3)
8|My teacher loves me even if the things on me are dirty. Never(1) Rarely(2) Sometimes(3) Often(4) Always(5)
9|My teacher even loves the students who don't know the answers to the questions. Never(1) Rarely(2) Sometimes(3) Often(4) Always(5)
10| My teacher gives some of my classmates more opportunity to talk. Never(1) Rarely(2) Sometimes(3) Often(4) Always(5)
11|My teacher smiles at some students more while talking. Never(1) Rarely(2) Sometimes(3) Often(4) Always(5)
12| My teacher only rewards some students. Never(1) Rarely(2) Sometimes(3) Often(4) Always(3)
13| My teacher congratulates everyone who does the right thing. Never(1) Rarely(2) Sometimes(3) Often(4) Always(5)

Egitimde Sosyal Adalet Algisi Olgegi

Degerli Karilimecilar: Asagidaki maddelere iliskin dogru veya yanlis cevap bulunmamaktadir. Bu calismaya katiliminiz sonucunda bir not almayacaksiniz.
Cevaplarimz gizli kalacak, kagidimz1 6gretmenleriniz ve arkadaslarimz gormeyecek ve ne isaretlediginizi bilmeyecek. Her soruyu dikkatlice okuyarak yandaki
seceneklerden sadece 1 (bir) cevab: yuvarlak icine alimz. Katilimimz icin tegekkiirler.

Yas: Sunf: Cinsiyet:
1|Hazurladigimiz gosterileri (drama, tiyatro) sunfta rahatca sunariz. Hicbir Zaman(1) Cok az(2) Bazen(3) Cogu Zaman(4) Her Zaman(5)
2|Yazdigunz yazilan smufta dzgiirce okuruz. Hicbir Zaman(1) Cok az(2) Bazen(3) Cogu Zaman(4) Her Zaman(5)
3|Suufta herkes fikirlerini tzgiirce anlatir. Higbir Zaman(1)  Cok az(2) Bazen(3) Cogu Zaman(4) Her Zaman(5)
4|Ogretmenim herkesin derse katilmas: icin cesitli etkinlikler yapar. Hicbir Zaman(1) Cok az(2) Bazen(3) Cogu Zaman(4) Her Zaman(5)
5|Ogretmenim haklanmizi kullanmamiz igin bizi destekler. Hicbir Zaman(1) Cok az(2) Bazen(3) Cogu Zaman(4) Her Zaman(5)
6|Siufta karar alimrken herkes fikrini soyler. Higbir Zaman(1) Cok az(2) Bazen(3) Cogu Zaman(4) Her Zaman(5)
7|Kiyafetlerim giizel olmasa da dgretmenim beni sever. Hicbir Zaman(1) Cok az(2) Bazen(3) Cogu Zaman(4) Her Zaman(5)
8|Uzerim kirli olsa da dgretmenim beni sever. Hicbir Zaman(1) Cok az(2) Bazen(3) Cogu Zaman(4) Her Zaman(5)
9|Ogretmenim sorulan dogru cevaplayamayan dgrencileri de sever. Hicbir Zaman(1) Cok az(2) Baren(3) Cogu Zaman(4) Her Zaman(5)
10|Ogretmenim bazi arkadaslarima daha ¢ok sz hakki verir. Higbir Zaman(1) Cok az(2) Bazen(3) Cogu Zaman(4) Her Zaman(5)
11|Ogretmenim konugurken bazi 6grencilere daha cok giiliimser. Higbir Zaman(1) Cok az(2) Bazen(3) Cogu Zaman(4) Her Zaman(5)
12|Ogretmenim sadece baz1 6grencileri 6diillendirir. Hicbir Zaman(1) Cok az(2) Bazen(3) Cogu Zaman(4) Her Zaman(5)
13|Ogretmenim dogru isler yapan herkesi tebrik eder. Hicbir Zaman(1) Cok az(2) Bazen(3) Cogu Zaman(4) Her Zaman(5)
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